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Trademark Disputes Arising from Translation

Ya-Ling, Chen
Department of English, Aletheia University, College of Law Doctoral Program, National
ChengChi University

Abstract

An increasing number of global enterprises market their products and services on an
unprecedented scale due to the advancement of information technology and convenience of
transportation. The brand names and slogans designed to make their products or services
distinctive have become an important part of their business strategies. On the one hand, the
global enterprises seek legal protection by registering their brand names or slogans as
trademarks in a modern society. On the other hand, however, due to the rapid transfer of
information in the globalized world, reports of renowned trademarks being registered or used
by other companies elsewhere are increasing, which leads to claims of trademark
infringement. In some of the cases, trademarks are infringed by a translation. Below the
researcher of this study first discusses the common strategies of translating brand names as
well as slogans to be applied in an overseas market. Next, this researcher states the details of
the four cases of trademark infringement, which took place in Taiwan, China, the USA, and
the European Community respectively. Each of these four infringement cases involves a
certain issue of translation in the globalized society. With the increasing number of foreign
investors, Taiwan’s trademark law is set to face more challenges. The local companies also
need to be more discreet when creating brand names or slogans through any form of
translation.

Keywords: Advertisement translation, Trademark law, Infringement, Distinctiveness,
Take unfair advantage.
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Introduction
Today thanks to the advancement of information technology and the convenience of

transportation, the scale and practice of international trade have become larger and more
vigorous than before. To market their products or services at different locations of the world,
these enterprises create distinctive brand names or slogans to appeal to customers of different
communities. It is obvious that brands and slogans are functioned as a vocative type of texts
intended to arouse people’s curiosity and buying interests. In order to protect these brands or
slogans from being taken unfair use by other business in the modern society, the enterprises
most likely register their brand names or slogans at the trademark office of the target region.
As the size of these global enterprises grows, the brands and slogans they register may evolve
to represent an image of good reputation or enormous intangible value. To take a recent
example, in 2018 the company Interbrand publicizes a list of the “Global Brands”
representing the largest commercial value as of the survey date, including Apple (214.5
Billion) Google (155.5 Billion), Amazon (100.7 Billion), Microsoft (92.7Billion), and Coca
Cola. On this list stand the top 3 brands of Taiwan enterprises, which are ASUS (##R),
TREND MICRO (4%%), Want Want (Frpr).

As translation of brand names or slogans involves both a linguistic and cultural transfer,
determining whether to retain their original foreign trademark or localize them through any
form of translation certainly becomes a critical issue. Inevitably, these multinational
corporations weigh a lot and pay consideration concerning the particularities of consumer
psychology and culture — a topic of “cultural translation” and now drawing interests as to
“how the consumer receives, decodes these different symbols, then integrates into their own
life situations by attach with new meanings as discussed in Ohmae (1990), Robertson (1995),

and Li (2014, p. 97).!

' Li, Genfang (2014) Cultural Translation of Global Localization, Humanities and Social
Science Newsletter, Vol 15 no. 2.3 133 (2014) o ( 23k e it e v gusf) (L 2 &2
AEFEHM) 15X 52 -
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Literature Review

(1) Functions of brands, slogans, and their translation methods.

Brand is “a type of product made by a particular company” according to Cambridge
Dictionary online. A brand reflects the experience of a customer that distinguishes an
organization or product from its rivals. Mainly used in business, marketing, and advertising,
examples of popular English brands are like Pepsi, Coke Cola, Big Mac, Kleenex or Benz,
Chinese brands such as “Chin-Dao Beer”(5 § *# i), “Chin-Men-Gao-Liang”(£ * & ),
“Chih-Sang-Bian-Dang”(:* * i % ). Mostly, the images created by the brands are intended
to be attractive, beautiful, or positive. The Chinese brand names of laptops such as “Z
2" (Hung-gi)and “Z#” (Lian-Xiang) reflect such image®. In order to achieve such
function as that of the original, the translated brand names that do not conform to the
aesthetic culture pertaining to target language should be avoided. For example, in the Chinese
culture, the dragon (lung %) has an kingly, powerful, and noble image, whereas in the
American culture, “dragon” is evil and horrible in people’s mind.

Aslogan is a series of catchy, easy-to-remember words that are to identify and promote a
product. A good slogan highlights the individual characteristics of a company, and lets the
target customers connect with the service or products of the business by even seeing or
reciting the slogan. Effective slogans are such as Pepsi’s “Taste of a New Generation”, Nike’s
“Just do it!” McDonald’s “I’m lovin’ it!” When globalizing its product, Nike has chosen to
retain “Just do it”; McDonald's keeps its English saying, “I'm lovin' it”; L'Oreal also retains
its original one “because you're worth it”. By retaining their original foreign slogans, these
companies therefore transmit an exotic cultural flavor to the target customers of another
culture -- a technique of foreignization.

Beyond the technique of foreignization, there is the technique of domestication by

* The English brand name of “Z A ”(Hung-gi)is ACER and that of “¥ & ”(Lian-Xiang) is
Lenovo.


https://dictionary.cambridge.org/zht/%E8%A9%9E%E5%85%B8/%E8%8B%B1%E8%AA%9E/type
https://dictionary.cambridge.org/zht/%E8%A9%9E%E5%85%B8/%E8%8B%B1%E8%AA%9E/product
https://dictionary.cambridge.org/zht/%E8%A9%9E%E5%85%B8/%E8%8B%B1%E8%AA%9E/particular
https://dictionary.cambridge.org/zht/%E8%A9%9E%E5%85%B8/%E8%8B%B1%E8%AA%9E/company
https://en.wikipedia.org/wiki/Business
https://en.wikipedia.org/wiki/Marketing
https://en.wikipedia.org/wiki/Advertising
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adjusting its wording for the culture of target customers. Mitsubishi is a successful example
of applying domestication in their marketing strategy. To market their cars to the American
customers, Mitsubishi devises “All men are created equal. Not all cars are created equal” as
“being equal” has been a key concept of the American culture when separated from the Great
Britain. Whereas for their consumers in China, the slogan is changed into “+ 7 + 2 % > 7 3
= ¥ 2 ” (People need a swift horse in old days but now need Mitsubishi).

In actual practice, there are four types of translation methods to be applied for brand
names or slogans. The first is “transliteration” by preserving the original pronunciation, such
as “Audi Automobile” as “B ;7 2”7 | and the second one is literal translation, such as
Apple Computer translated as “# % % %~ in Chinese. The third method is to explain the
meaning by using paraphrase, such as the cleaning agent “Mr. Muscle” translated into “= &

£ 47 | The forth method is combining more than one of the above methods, such as “Bush

& Lomb” translated into “# 2 i4”, Pampers translated into “¥ # it , Coca Cola translated
into “v¥ v ¥ &7

In some cases of trademark disputes, it is heard that relatively small enterprises create a
brand name or slogan by directly translating a foreign term or an existent foreign mark, which
is likely to be considered taking unfair advantage of the right of the original according to
trademark law and likely leads to trademark disputes (Hsu, 2013). For example, there is the
infringement of trademarks in Taiwan, caused by direct transliteration of famous trademarks
in a foreign term; for example, the usage of “#% % ¥2” or “4 # f ~ as company name , and
the registration of “*& ;% 45 % # 8 2 # ”as company name or “swarov” as website name?,
both an implication of direct transliteration of two big foreign brands overseas, the former

one French perfume “Chanel” and the latter one “Austrian Swarovski Crystal”’.

® Retrieved 2019/7/10 http://www.swarov.com.tw
* Please see Taiwan Court of Intellectual Property Rights, Year 101, Min-sang-sang-zi no. 11.
GrEpAa 101 & 2335 11 254%)


http://www.swarov.com.tw/
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(2) Evolution of trademark law

Brands and slogans become trademarks after registering at the trademark office of a
local region. Trademarks ‘“consist of words, figures, symbols, colors, three-dimensional
shapes, dynamics, holograms, sounds, etc., or a combination thereof."°> The term
“distinctiveness” refers to the character of a sign capable of being recognized by relevant
consumers as an indication of the source of goods or services and capable of distinguishing
them from those of other undertakings. The case of Southern v. How in 1617 concerned the
sale of counterfeit jewels and the use of a trademark as a badge of origin.® In 1857 France
established the first comprehensive trademark system — the Law on Marks of Manufacture
and Trade. In 1870, the USA passed its first trademark law—the Federal Trademark Act.
Averill Paints received the first trademark registered under the Act. In 1875 Great Britain’s
Parliament enacted the Trade Marks Registration Act, and in 1876 the Trademarks
Registration Office opened in London. The first trademark registered in the UK was that of
the brewery Bass & Co, and is still valid. In 1885, the Paris Convention for the Protection of
Industrial Property was put into effect, and as of 2017 has 177 signatories. Article 6 bis (1) on
well-known marks specifically prohibits the use of a trademark which constitutes a
reproduction, an imitation, or a translation, liable to create confusion of an existent mark.

Later the WTO established the Agreement on Trade-Related Aspects of Intellectual
Property Rights (TRIPS Agreement). Article 16, Paragraphs 2 and 3 of TRIPS, and later
Articles 8.5 and 9.1 C of the 1996 European Community Trademark Regulation and Articles
4.4(a) and 5.2 of the 2008 European Trademark Directive all extend the protection of
well-known trademarks to different goods and services. The Court of Justice of the European
Union divides the infringement of renowned trademark into three types: (1) causing damage

to distinctiveness (2) causing damage to reputation of the trademark owner (3) causing

> Article 18 of Trademark Law of Taiwan ROC.
® 2018/6/10 Respect for Trademarks
http://respectfortrademarks.org/tricks-of-the-trademark/history-of-trademarks/

6
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damage in a way to take unfair advantage from such infringement’. In the United States, long
a melting pot of various nationalities, the Trademark Office applies the "doctrine of foreign
equivalents” when a company applies to register a foreign mark. According to the doctrine,
the Trademark Office compares the translation of the foreign term with other registered
trademarks to determine if the foreign term is registerable or distinctive enough to constitute
a valid trademark.® Furthermore. In China, Article 13 of the Trademark Regulation covers
confusion or infringement resulting from translation. In practice, Taiwan has adopted the
spirit of EU trademark regulations in its rulings, but there is still a deficiency of relevant
regulations to combat the growing number of infringement cases relating to product or

trademark localization.

Results and Discussion

Based on the above laws of trademark abroad and in Taiwan, the first case that catches
my attention took place two years ago in Taiwan. TutorABC accused another online teaching
company HiTutor of trademark infringement® based on the fact that TutorABC has registered
and established its reputation by the names “TutorABC” and “Tutor” in 1997. In this case,
the Taiwan Court of Intellectual Property Rights ruled, “The word ‘Tutor’ means a teacher
providing private instruction to an individual. It belongs to the common cultural heritage of
humankind. No one shall be allowed to monopolize the use of its original meaning by any

means.”*°

’ Hsu, Xiao-fen (2013). Intellectual Property Rights Law Research - European Perspective.
Taipei: Yuanzhao Publishing House.z¥ st % (2013) A7 £ p4 A 2 R 5 — WM
gL LAt R RAR

® For example, in In re Mark Thomas 79 USPQ2d 1021 (TTAB 2006), the TTAB ruled that
the trademarks MARCHE NOIR and BLACK MARKET MINERALS are similar and that
the doctrine should be applied.

® Taiwan Court of Intellectual Property Rights, Year 106, Min-shang-su-zi no. 9 (3¥ £ 4 2
#106 # & A B F ¥ 95)

' Original text: “Tutor” s %F F %7 B FHRF2Z AL > B A p > Pl =
AR ERTEFRLAELET  SFd FIRBHET R R

7


http://ttabvue.uspto.gov/ttabvue/v?pno=78334625&pty=EXA&eno=12
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In the second case, Michael Jeffrey Jordan is a famous NBA basketball star in the United
States. In 2012, Jordan accused the Chinese company “Jordan Sports” of registering 78
trademarks such as “Jordan”, “Qiaodan”, and “QIAODAN”. Until the end of 2016, the
Supreme People's Court made a final judgment, emphasizing the importance of the principle
of good faith in regulating the registration of trademark applications. The court ruled that the
registration of the Chinese "Jordan™ trademark does not comply with Article 31 of the 2001
Trademark Law. The trademark registration shall not damage the existing prior rights of
others. In this case, it is damaging the right of Michael Jordan in his name and shall be
revoked, but in this ruling, it is not including the English pinyin "QIAODAN" and "giaodan”
of Michael Jordan. Such pinyin did not lead to infringement.

The third trademark case was filed in the United States in 1999 by the Otokoyama
Company against the Wine of Japan Imports Company. Both companies were originally
importers of Japanese sake. At the time of the case Otokoyama had four registered
trademarks for the US market when it began to import them in 1984: (1) Otokoyama; (2) ¥
L (the Japanese kanji characters for Otokoyama; (3) # & Z > ¥ (the Japanese hiragana
form of Otokoyama); and (4) # h 2 < (the Japanese katakana form of Otokoyama)**
In fact, these four trademarks refer to the same product. Before 1984, Otokoyama could not
register these trademarks in Japan because these Japanese terms were widely used there,
which all indicated a beverage of “general sake”. In 1997, the Japanese wine company began
importing a product called “Mutsu Otokoyama”, and Otokoyama immediately sued Japanese
wine companies for infringement of their trademarks. Japanese wine immediately made a
counterclaim and tried to cancel Otokoyama's four trademarks. Japanese wine claimed
"Otokoyama" is a generic term for this type of sake. The District Court originally approved of

Otokoyama's ban and did not consider the meaning of "otokoyama™ outside the United States.

1 Otokoyama Co. Ltd. v. Wine of Japan Import, Inc., 985 F. Supp. 372 (S.D.N.Y. 1997);
2018/6/15 https://law.justia.com/cases/federal/district-courts/FSupp/985/372/1569696/

8
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After the Japanese wine counterclaim, the Court of Appeal later revoked the decision of
the District Court. The reason is that Otokoyama was originally a sake brewery near
Asahikawa Town, Japan. From the literal point of view, the word means "male mountain”. As
the reputation of sake brewing in the brewery rose, the word gradually represented a kind of
dry and masculine for the taste of sake. When Otokoyama was asked by the US Trademark
Office to translate Otokoyama into English the company replied that it was an arbitrary and
fanciful term, so it could not be translated. Another key to this case is that Japanese can be
written in hiragana, katakana or Roman, and some can be written in Chinese, but the meaning
of writing in Chinese is not necessarily the same as the original Chinese. Japanese katakana is
usually used to write foreign words, or to strengthen the tone, sometimes used as
onomatopoeia; hiragana is often used to represent the intrinsic vocabulary and grammatical
auxiliary in Japanese.

In the fourth case, it involves Ballon D’OR agaainst GOLDEN Balls. British Gus Bodur
and his wife Inez founded the sporting goods company Golden Balls in 2001. In 2007,
Endemol Group produced the broadcast game dubbed "Golden Balls". Because the name of
the program conflicted with the trademark name owned by Bodurs, the Endemol Group had
to authorize it with the consent of Bodurs. Shortly thereafter, the Endemol Group was
contacted and informed by the FIFA Ballon d'Or that the name could not be used. The reason
is that this organization awards the Ball Association Award to the best player of the year. The
name of the award is called “Ballon d'Or”. Their reason is that “Ballon d'Or” is the French
translation of Golden Balls. At first, Bodurs won the lawsuit, and later the other party
appealed. Bodurs was defeated, Bodurs appealed again, and finally in 2010 the Bodurs won
the lawsuit back because the General Court (GC) in Europe found that the trademarks
BALLON D'OR and GOLDEN BALLS had only a weak degree of conceptual similarity,
along with a lack of visual and phonetic similarities, made confusion between the marks

unlikely.
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Significance of Research

The above four trademark infringement cases are related to translation of a foreign term
or existent trademark. Here this researcher likes to point out another case many years ago in
South Africa where there are many official languages. The issue is about whether the
trademarks Chameleon for a wine dealer and Lovane were causing any confusion — Pay
attention that the xhosa word for “chamelon” is “ulvane”. In this case, the court held that
there are not many Xhosa speakers were wine drinkers so there is no infringement involved.
An examination of the registration in all these cases, the trademark office should not ignore

the characteristics of foreign language like Japanese in Case 3 or local languages in Africa.

Conclusion

With the increasing number of new residents in Taiwan and the policy of attracting
foreign companies to make investment in Taiwan, the number of applications for foreign
language trademarks may increase. Whether there is any free-riding trend is worth studying.
The Taiwan Intellectual Property Office shall by no means ignore the characteristics of
foreign language in Case 2 above. Overall, under the global wave of geochemistry, Taiwan's
trademark law is facing more considerations, and companies should be more careful when
engaging in product localization or trademark registration with any effort of translational

nature.
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A Theme of Marco as a Worldly Businessman in Eugene O’Neill’s
Marco Millions

Shu-Mei, Chung
Army Academy R.O.C.

Abstract

In Marco Millions, the most common perspective is that the relationship between Marco and
Kukachin and/or Kublai equates that between Western materialism and Eastern wisdom. Yet,
my reading of the play discovers that there are two reasons why the play is so controversial.
First, O’Neill neglects Marco’s dutiful spirit as a traveler and businessman who was faced
with and overcome so many dangers occurred during his journey to the East, making his
Marco a worldly businessman without a soul. Secondly, when O’Neill gives Kublai and
Kukachin, who are Mongolians in Marco Polo’s The Travels, some features that are assumed
as Chinese ones, he makes their historical positions unnatural and problematic. My study
argues that, once the description of Marco’s original traits of curiosity and dutifulness are
discarded, he will very likely be viewed as a worldly businessman who concentrates on the
pursue of wealth, no matter whether Kukachin and Kublai’s characters have been altered or
not. This paper employs the historical-critical method to discover the play's primitive
meaning in its original historical context and its literal sense, and seeks to reconstruct the
historical situation of the author and readers of the play. It asserts that The Travels at least
points out that Marco is a worldly businessman with power of observation, and highly
capable with regard to the field of natural history, but the Marco in Marco Millions is simply
a worldly businessman desperately pursuing his millionaire dream of wealth through all kinds
of business communications.

Keywords: Western Materialism, Eastern Wisdom, A worldly Businessman, Historical
Criticism, The Travels.
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Re-examining Worldly Marco in Eugene O’Neill’s Marco Millions

Literary criticism of Eugene O’Neill’s play, Marco Millions, has long focused on
interpreting the symbolic meanings of the three major characters: Marco, Kukachin, and
Kublai. The most common perspective is that the relations between Marco and Kukachin
and/or Kublai equates that between Western materialism and Eastern wisdom, mysticism and
idealism. Eric Levin states that the play condemns Western materialism. Levin argues that
Marco is a tragic figure who fails to achieve “spiritual understanding” and is too blind to
appreciate the wonderful world but only pursuing his fortune. In comparison, Kublai can be
categorized as a “higher man” in Nietzsche’s term, for he consistently searches for truth and
wisdom, either before or after the death of his granddaughter. Kukachin symbolizes love as
well as ‘the mystical East’ who is “juxtaposed to Marco’s materialistic character.” Levin
asserts that, as regarding Kublai and Kukachin’s Eastern attitudes as positive ones, the
critigue of Western materialism in this play indicates a “negative connotation to Marco’s
world view (“Postmodern Considerations™). Horst Frenz also sees the differences between
Marco and Kukachin/Kublai as representative of those between “the superficiality of Western
civilization” and “Taoist wisdom” (365). As an “action-oriented West” (Frenz 364), Marco’s
shallowness prevents him from comprehending “the wisdom and the beauty of the East,
embodied in Chu-yin and Kukachin” (Frenz 365). Likewise, most critics and audiences
regard the play as “a satire of the American businessman placed in the court of Kublai [Khan]
simply to provide a strong contrast to his crass materialism” (Murphy 130). Marco can be
compared to George F. Babbitt, as he refuses to be moved by “the subtlety, the wisdom, the
beauty of the Eastern lands” (Murphy 130). For Patrick Schmitt, Marco is portrayed as an
economic man who only cares about the material world. He simply considers profit and loss
and communicate with the world mainly through business transactions (33). Marco goes after

the fortune of the material world, and yet Kukachin worships love (Schmitt 36). Besides, the
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different quest of the Khan and Marco symbolizes a sort of opposition as Marco represents
the West and Kublai the East (Schmitt 37). Robert Cooperman also regards Kukachin’s love
for Marco as “a deeply spiritual adoration, rich with Eastern idealism” (41).

However, the dichotomy between Eastern and Western doctrines is neither the best nor
only way to interpret the relations between these three major characters. With an interest in
“the state of the human spirit” (157) shown in the play, Cynthia McCown declares that, as an
economic imperialist who exchanges his soul for fortune, Marco deprives Cathay of “its
material treasure and moral essence” (153). O’Neill scholars such as Virginia Floyd, Travis
Bogard and Edwin Engel “have seen Marco respectively as without a soul, as having an
unborn spiritual nature, or as having lost his soul before he reaches the Great Wall” (McCown
157). Continues researching on the play, Levin affirms, “materialism or culture or geography
does not adequately define the conflict of worldviews that separate Marco and Kublai” (2012:
18). He considers “the main conflict to be between absolutism and perspectivism” (2012: 18),
that is, Marco’s absolutism and Kublai’s perspectivism, which is another kind of dichotomy.
In response to O’Neill’s viewpoint that Marco is not a liar, Arthur and Barbara Gelb claim
that Marco saw and amassed “vast riches in the service of the Great Khan” and “was an
arid-souled materialist, immune to and blindly destructive of the beauty and poetry in life”
(527). As to the play’s production criticism, Yvonne Shafer proposes that it is “impossible to
arrive at a consensus about this production” (150). Yet, regardless of how many reviewers
viewed this play as a failure, O’Neill’s irony was not old-fashioned because “the materialistic
Western merchant is even more recognizable today than he was thirty-six years ago” (Shafer
150). Therefore, it was selected by Elia Kazan and Robert Whitehead several times for the
opening production or season of a new theater—quite a tribute” (Shafer 151).

Having a thorough comprehension of the play itself and all the seemingly overstressed
themes related to the dichotomy between Eastern and Western cultures, the following

questions may arise. First, what had Marco done to deserve all this criticism in this play? Is
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he to blame for being a businessman seizing any opportunities of pursuing after wealth,
without regard for this an immortal soul? Or is it because he is unable to love Kukachin? Is it
possible that Kukachin’s so-called true love is simply her own wishful thinking? Among
these three main characters, which one truly possesses an immortal soul? Did the Chinese
people at Marco Polo’s time even believe that there is such a thing called “an immortal soul”?
Can Kublai and Kukachin be seen as Chinese just because Kublai Khan rules a region called
“Cathay”? Yet, my reading of Marco Millions finds out that there are two reasons why the
play is “one of Eugene O’Neill’s lesser known, misunderstood, and perhaps most
controversial plays” (Harrah). O’Neill completely neglects Marco’s assiduous and dutiful
spirit as a traveler and businessman who was faced with and overcome so many dangers and
obstacles occurred during his journey to the East. He merely stresses on Marco’s gift for
‘talking big’ and emphasizes that he is not a liar about “his ‘millions’ of this and the
‘millions’ of that in the East” (v). By doing so, he seemingly diverges from what he writes in
the play’s Foreword, in which he claims that he wants “to whitewash the good soul of that
aligned Venetian” (v), simply making his Marco a worldly businessman without a soul and
thus blameworthy in the eyes of many critics and audiences. Secondly, though a historical
play can be defined as one that does not “present truth about the past for its own sake” but “to
use the past for didactic purposes” and the writers of history may adjust their written matters
willingly to achieve their goals (Ribner 8), when O’Neill gives Kublai and Kukachin, who are
Mongolians in Marco Polo’s The Travels, some incommensurable features that are assumed
by most critics and audiences as Chinese ones in this so-called historical play, he makes their
historical positions awkward, unnatural and problematic. It seems to me that this alteration of
his historical materials makes the whole work confusing. Therefore, this essay tends to apply
the historical-critical method to observe the text’s basic implication in its earliest historical
context as well as its literal sense, so as to provide a reconstruction of the historical situation

of Marco Polo and receivers of the text, The Travels. The essay argues that, once the
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description of Marco’s original traits of curiosity, assiduousness and dutifulness are discarded,
as O’Neill has done in the play, Marco will very likely be viewed as an worldly businessman
who simply concentrates on the pursue of wealth and opportunities through all kinds of
business communications, no matter whether Kukachin and Kublai’s characters have been
altered or not.

Marco Millions, a poetic, floridly written satire of the 13th century Asian travels of the
famous Italian explorer, was originally produced on Broadway in 1928 with lavish costumes
and a cast of 19 (Harrah). It was revived again two years later and then did not appear on the
New York stage until 1964, with a pared-down cast in a production at Lincoln Center that
received tepid reviews (Harrah). The play tells the story of a young man, Marco Polo,
traveling to Mongolia-ruled Cathay, as China was then called, on business for the company
owned by his father, Nicolo, and uncle, Maffeo. Before the trip, Marco has promised to marry
a beautiful Venetian woman. He is so determined to succeed and return to Venice to get
married that he has no idea of the great love the Khan's granddaughter, Princess Kukachin,
holds for him. He is then asked to escort Kukachin to Persia to marry a man she has never
met, Arghun Khan of Persia, and during the journey to the Middle East the princess never
ceases to love Marco. When they finally arrive at the ancient kingdom, Kukachin is shattered
because she finds out that Marco is already engaged. Later, Marco has great commercial
success and he eventually returns to Venice, where he leads a showy, luxurious life, and is
unaware that Kukachin was yearning for his loves and finally died after failing to obtain it.

Based on this summary, one may easily see Marco as a heartless, ungrateful man in the
play. This might even be true, since he speaks too impulsively, sometimes tongue-in-check,
and always talks business. However, it cannot be denied that he is quite honest toward the
people he meets and about his personal conduct. For example, once when his uncle, Maffeo,

urges him to take advantage of the Khan, Marco reluctantly answers, “After all, honesty’s the
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best policy, isn’t it?” (77). Marco’s honest attitude may be due to both his nature and
experience as a practical businessman who values his own reputation first, as well as his
self-image as a trustworthy emissary who must honestly report what he has seen on his trip.
No wonder Ronald Latham describes Marco’s personality in the Introduction of The Travels
of Marco Polo as a man who “travelled with his wits about him and his eyes open (19). No
doubt, Marco does not travel for fun, and he is not a tourist, but instead on a business trip. He
has to be very careful because every step he takes during the journey might either lead him to
life or death be his last. Personal safety is his first priority, followed by the desire to make a
trade that he can undertake. This also explains why Marco is “true to his age in classifying
the people he encounters primarily on the basis of religion rather than of culture or color”
(Polo 20), because such understanding and tolerance of the opposite side’s religion makes
good business sense. No wonder, Latham asserts that, “[i]n the field of natural history,
Marco’s curiosity and power of observation served him well” (Polo 21).

In Marco Millions, note from Marco’s interactions with the prostitute in three different
periods has been regarded as evidence of his growth as a materialist. He grows from an
innocent young Venetian who does not know money’s value into an practical and yet honest
businessman through the experiences he gains from his own observations and those of his
father and uncle. More about his upbringing to be his development as a worldly and
straightforward businessman can be seen in his conversations with others concerning about
the value of money or profits. For instance, when Marco buys a piece of the Ark with “ten
soldi in silver” (I, 3: 47), his father, Nicolo, scolds him for his careless attitude toward the
value of money, but his uncle, Maffeo, thoughtfully explains to his brother that Marco is a
boy who is still learning (I, 3: 47). Later, Maffeo asks Marco to accept the position of a
Second Class government commission-agent because a Second Class can travel everywhere
with his expenses allowed, connect with as many traders as he could and even takes

advantage of them (I, 6: 77). After a short hesitation, Marco shows his wits and begins to
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negotiate with his uncle (I, 6: 78). Surprised by his quick wits, his father thinks he learns
quickly and his uncle thus assures him to trust them that they will look after his best interests
(1, 6: 78). Meanwhile, bright, aggressive Marco responds to Kublai’s offer promptly (11, 1:
80). Marco has a sharp eye on how things develop in a changing world, quickly adapts him
himself to various trading conditions quickly and handles his job with ease. When he pays an
unexpected visit to Kublai Khan for “sending in to [the Khans] treasury the taxes of Yang
Chau for the fiscal year” (1, 1: 96), he shows “the grave responsible expression of a Senator
from the South of the United States of America...” (Il, 1: 95). It is exactly this reference that
leads the simile method in O’Neill’s play that makes critics take it for granted as an example
to compare Marco to American businessman, just as Gelb writes: “The thirteenth-century
Venetian merchant Marco, fitted perfectly O’Neill’s conception of the twentieth-century
American businessman, and symbolized American materialism in general” (527-28). In my
opinion, since O’Neill is an American, it is natural and easier for him to compare his own
people to Marco in a simile way, but as readers we do not need to see Marco into this singular
category as only this.

While it is correct to say that Marco is interested in making money, strategic,
opportunistic and wise into the ways of the world, but it is not appropriate to say he has a will
to power. He invents paper money for the sake of making trade easier and he talks clearly
about this: “This is money, legally valued at ten yens’ worth of anything you wish to buy....
It ... can be made at very slight expense and yields enormous profit” (11, 1: 100). He invents a
lethal weapon that is made of powder used in fireworks and recommends it to Kublai Khan.
He naively thinks that, since “[w]ar is a waste of money,” this lethal weapon that “makes
conquering easy” is what Kublai needs, to destroy his enemy, so that his enemy does not
attack again (I, 1:102). McCown suggests that “Marco with his cannon and his cash, is an

emblem for western, that is, American, policy and power” (155). However, | think she
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overstates her case here. Business is business and Marco’s aim is to persuade Kublai Khan to
pay for the cannon he needs to conquer the world with the paper money he invents. Besides,
Marco even gives Kublai a discount (I, 1: 104). At best, Marco is negotiating with a client
about a price and simply what he is doing is to recommending that the Khan to buy his
products. The decision-making will be made by Kublai himself, as Marco can not force him
to purchase anything. Staying in Kublai Khan’s kingdom for a long time, Marco has the
considerable freedom to pursue wealth and worldly success. He believes he can achieve
upward social mobility and live a better and richer life through diligent work, regardless of
his social class or the circumstances of his birth. He also believes that opportunity is for those
who are ready, and have ability or achievement. Thus, Marco’s millionaire dream can be seen
as his personal version of the American dream, which is the only perspective related to
American norms that seems convincing to me. Marco loves money, seeks to make it in an
appropriate manner, and then, makes money by a right way. Besides, In Marco Millions,
Marco is also a consistent character. Before he set out on his business trip he tells Donata that
he wants “to travel and see the world, all the different people, and get to know first-hand
knowledge” (I, 1: 31-32). Therefore, he asks her to wait for him to return in glory (I, 1:32).
He also tells Donata that the person he and his father and uncle are about to serve is “the
richest king in the world”” and he will “be on the right side of him from the start” and “there’s
millions to be made in his service if [he’s] not afraid of work and keep awake to opportunity”
(1, 1: 32). Therefore, it is reasonable for Marco to ask Kublai to give them permission to go
home after he introduces cannons and paper money to the kingdom. Marco explains that they
are homesick and they have “served the Khan faithfully,” and now since they have made their
fortune they want to go home and enjoy it (11, 1: 105). At this point, Marco shows that he is
an honest businessman. While doing business, he may be practical and strategic, but he does

not do whatever it takes to make money. After he has realized his goal, he does not forget
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where he is from, and returning there in glory was always part of the plan of Marco, Necolo
and Maffeo, and it is also the best ending of their millionaire dream’s coming true.

The question also arises, who can decide whether Marco has an immortal soul? When
Kublai asks Marco if he has “an immortal soul” (1, 6: 74), Marco replies in surprise that he is
not an animal whose soul will disappear after its death, but “a man made by Almighty God in
His Own Image for His Greater glory” (I, 6: 74). Actually, it is not surprising to hear him say
this, for, as a Christian, even if Marco has not totally absorbed the essence of Christian spirit,
he must be familiar with the idea that the human soul is immortal, as it appears in many
places in the Bible, such as Psalm 22:26, 23:6, 49:7-9, Ecclesiastes 12:7, Daniel 12:2-3 and
Matthew 25:46. For instance, Daniel 12:2 says, “Multitudes who sleep in the dust of the earth
will awake: some to everlasting life, others to shame and everlasting contempt.” Likewise, in
Matthew 25:46, Jesus Himself said that the wicked “will go away to eternal punishment, but
the righteous to eternal life.” It is thus clear that both the wicked and the righteous have an
immortal soul. The Bible teaches that all people, no matter whether they are saved or lost,
will exist eternally in either heaven or hell. When one’s fleshly body passes away in death,
one’s true life or the spiritual life does not cease. Our souls will live forever, either in the
presence of God in heaven or in punishment. However, the Bible does not support the idea
that our souls have always existed, and our souls are immortal, as this is how God created
them, but they did have a beginning, and there was a time when they did not exist.

This may explain why Marco is surprised when he is asked about the question about
having a soul, because he takes it for granted that he has one, and does not need to prove this
to others. Then how about the person who asks Marco this question, and how about his
people? Do they have immortal souls too? More specifically, did the Chinese people in
Marco Polo’s time believe in “an immortal soul” (Polo 160-61)? Unlike Christians, Chinese
people in Polo’s time treated their souls in a rather practical and personal manner. They

believed that there were consequences from each person’s good or wrong actions, and, based
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on these, after one dies, one’s soul will go to various purgatories, waiting for a temporary
time before their reincarnation. It can thus be said that Chinese people cared more about life
after the reincarnation than about the soul itself, because one’s soul was only a transitional
stage, but the reincarnation, the reborn form, was the ultimate goal. This is why Kukachin
and Kublai’s asking whether Marco has an immortal soul makes me feel so confused. A
typical Chinese person would not do this, for whether one person has an immortal soul or not
has nothing to do with another person. My reading of Marco Millions finds that, with regard
to an immortal soul, Kukachin and Kublai do not conduct themselves as Eastern individuals
who would do so, but instead as Western ones. Then, since Marco is a typical Western
Christian, why is his insistence that he has a soul is not immediately accepted by Kublai, and
first accepted and later fiercely denied by Kukachin, as | have discussed above? In my view,
these three characters all identify themselves as people who truly possess immortal souls. It
can be said that we cannot know which if them, if any, has no soul, but there is a cognitive
difference between Marco and Kukachin/Kublai. The tricky thing is that when Marco does
not do what Kukachin and Kublai have wished and commanded, they invent charges against
him easily and blame him for having no soul. One very likely explanation for this is that,
since they are members of the ruling class, if they want to condemn someone, they can
always find a reason, and blaming Marco for having no soul also gives them a status.

Some critics, like Levin, McCown and Bogard, think highly of Kublai. Liven thinks that
Kublai “personifies the superman because he continuously searches for truth” (“Postmodern
Considerations™). Bogards suggests that Kublai is “a character who discovers his spiritual
nature nearly destroyed by contact with the material world” (qut. in McCown 159). But for
me, Kublai is not such a man of God, but an ordinary emperor. One must bear in mind that an
emperor is an emperor, and there is no ideology, be it that of Lao-Tseu, Confucius, the

Buddha or Christ, that he claims he possesses, and which enables him to surpass the identity
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of an emperor, who knows well about how to manipulate his power. Therefore, when Kublai
asks Marco “where are the hundred wise men of the West who were to dispute with [his] wise
men of the sacred teachings of Lao-Tseu and Confucius and the Buddha and Christ” (1, 6:72),
one should not take it for granted that Kublai has inherited Chinese traditional thinking in
ruling his empire, especially in the region of Cathay. For the Han Chinese who lived in the
Cathay area, the Yuan Dynasty that Kublai’s Mongolian ancestors established control by
taking over the previous Song Dynasty, and thus it was merely an immigrant regime. The Han
Chinese under the Mongolian regime had launched some revolts which were suppressed, and
this is why Mongolian court did not trust the Han Chinese, but turned instead to people from
other countries for alliances. Therefore, Kublai cannot be seen as Chinese simply because he
rules the region of Cathay, and Kublai knows this well, too. For him, a traveler from foreign
country may be much friendlier to him than a Han Chinese (34). Upon this point, Stockwell
reveals the relations between Marco and Kublai from the historical records. That is, each of
them takes what he needs of the other. No one takes advantage from the other, and no one
owes the other anything (34~37).

To sum up, what makes Marco Millions one of O’Neill’s “lesser known, misunderstood,
and perhaps most controversial plays” (Harrah) may lie in O’Neill’s over-ambition with
regard to altering the real historical events of Marco Polo. When O’Neill decided to add some
bold stokes, he may not have thought very thoroughly as to whether it is logical to arrange the
plots in this way. While it is true that in a play conflicts between two or three parties are
essential; however, when the content of the story is too far-fetched or implausible, the
conflicts may become unnatural and be seen as rather fake. This is true especially in historical
plays, because once a work is based on real events, no matter whether it is a pseudo history or
not, readers may be curious to read the real historical facts of the story, even if accurate
records are unavailable. Marco Millions, at best, is a Western imagining of Eastern ideas

about the meaning of life, but its spirit is still a Christian one. The Travels at least points out
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that Marco is a worldly businessman with power of observation, and highly capable with
regard to the field of natural history, but the Marco in Marco Millions is only a worldly
businessman desperately pursuing his millionaire dream of wealth through all kinds of
business cummunications, which is also human nature, and not that blameworthy at all.
Although producing Marco Millions often presents some difficulties, due to the genre of the
play and the cost of costumes and stage sets, O’Neill’s descriptions of Kukachin and Kublai’s
characteristics in lengthy and balanced depictions of all the major religions show his
nondiscriminatory attitude toward all races and religions, which is the only essence shared by

Marco Polo in The Travels, and the most meaningful one.
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Using Reading Recovery for Elementary Students: A Case Study
of Two Fourth Graders in Taiwan
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Abstract
In recent years, more and more people are learning English worldwide because English is the
language that most people use. As Sharmar (2010) stated that English is regarded as a global
language or lingua franca. Indeed, English is a compulsory subject in Taiwan. However, there
has been an increasing interest in the relationship between using Reading Recovery and
learning English. Some studies have shown that using Reading Recovery in learning English
can motivate and positively contributes to the learning process. According to the study from
Reading Recovery Council of North America (2002) declared that reading recovery can help
children who are the lowest learners in the class to read effectively. Similarity, Tunmer and
Chapman (n.d) showed that children have difficulties in reading who can read fluently
through reading recovery. The purpose of this study was to investigate students’ English
reading ability level and to improve their reading ability through Reading Recovery.
Therefore, reading recovery was preliminary research by using Reading a-z running record to
help students develop effective reading skills. Answers were sought to the following
questions: What is the significance of using Reading Recovery? Do Reading Recovery help
students learn English effectively? The results of pre-test and post-test showed that students
had a significant difference in reading some English words. The main limitation of the
research was that it was concerned with the number of participants 2 fourth graders. Another
limitation was about teaching method was only launched for five times, so the effectiveness

of students’ English words acquisition in reading was limited.

Keywords: Reading Recovery, Running Record, Teaching Strategies.
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Introduction

The learning of English language has become more and more common all over the
world. Also, the government of Taiwan has fixed English as a compulsory subject in schools.
This is as Crystal (1997) points out no matter is first-language, second-language or
foreign-language speakers, English has already become the global language as more than
one-third of the population in the world are able to speak English. Also, Sharma (2010) states
that English is regarded as a global language or lingua franca. Consequently, English become
a symbol of power and widely spread and people use it as it is a useful global language and
communication from one country to other countries.

In addition, Freedman (2004) stated that “reading is an important skill” because it can
not only help students develop their language skills but also promote their reading skills (p.1).
The findings of studies have been shown that English is the most widely spoken language and
is used by countries in the world. Also, some of the articles have shown the relationship
between reading and language comprehension. Therefore, reading is important to students
because it can expand their vocabulary and improve their reading levels.

The purpose of this study was to investigate students’ English reading ability level and to
improve their reading ability through Reading Recovery. Also, using Reading Recovery was

to reduce the number of young learners who have reading difficulties.

Literature Review

Reading Recovery

Tunmer and Chapman (n.d) pointed out, Dr. Marie Clay developed the program of
Reading Recovery at the University of Auckland, New Zealand in 1985. Also, the study of
What works clearinghouse: Reading Recovery (2013, p. 2) stated that there are approximately
“20 university training centers in the United States and supported by the Reading Recovery

Council of North America (RRCNA)”. Also, the study from Reading Recovery Council of
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North America (2002, p. 2) declared that reading recovery can help children who are the
lowest learners in the class to read effectively after teachers use reading strategies, such as
“phonemic awareness and knowledge of spelling”. Similarity, Tunmer and Chapman (n.d)
showed that children have difficulties in reading who can read fluently through reading
recovery. What’s more, the study of What works clearinghouse: Reading Recovery (2013)
claimed that reading recovery is an effective way for beginning readers to improve their
English words, reading fluency, and comprehension. From these studies, it can be seen that

reading recovery is an effective way to help lowest learners improve their reading problems.

Sound-spelling Correspondences

It is a tool for teacher to teach phonics. According to Olshtain (2001), sound-spelling
correspondences can help teachers how to teach letter correspondences in a systematic
sequence. Also, teachers can “combine the teaching of phonetic units with graphic units and

to give students practice in pronunciation along with practice in spelling” (p. 211).

Repetition

Repetition in word learning can help the learners strengthen their memories. As
Zimmerman (1997) declared that the learners should say the words repeatedly because they

“need to meet it several times to gain the information needed” (p. 291).

Reading Awareness

According to Freire (1983), the readers transfer their life experiences into the letters,
words, and texts, and to see the growing awareness of the world as a kind of reading.
Therefore, reading is the process of accumulation. In addition, Bukowiecki (2007) stated that
the child connects letters with sounds, background knowledge, sight words, and oral with
written language to read his or her first book. From these authors’ points of view, it can be

seen that readers can grow their awareness through different processes.
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Phonological Awareness

According to Jafari and Rad (2016), phonological awareness in English learning referred
to the proficiency of learners to apply and use words and their related sounds as a phonemic
tool in order to improve their reading skill. Castles and Coltheart (2004) insisted that the
association between phonological skills and the development of word recognition skills in
reading is now established beyond doubt. Therefore, phonological units may exert on the

growth of decoding skills at different stages of development.

Methodology

Participants

Students-chosen There are two students for fourth grade in an elementary school whose
name are Ellie and Pat, respectively.

Language levels The participants are the beginner and have a very basic knowledge of
the language. Their vocabulary is limited which they have difficulties in producing long key

words and phrases. However, they can give simple information using single words.

Instruments

Dolch sight words list Before the Reading Recovery, the teachers used the Dolch sight
words list in the pre-kindergarten level to test the students’ level, and then, the teachers found
that one of the students whose name is Ellie could read 17 words out of 40 words. The other
student whose name is Pat could read 26 words out of 40 words. Based on students’ words
level, the teachers can decide which level books are appropriate to them.

Level books The level books are downloaded from the website, reading A to Z. There are
29 reading levels, from aa to Z, for students to improve their reading proficiency. The
teachers can choose the level books that are appropriate for their students as the teaching
materials (see Table 1). According to the consequence of Dolch sight words test, the teachers

decide to choose Level aa to be the teaching materials. However, if the students could have a
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good performance with the material of level aa, the teachers would change the materials to

Level A or B, which depended on the students’ reading comprehension.

Table 1. The level books used in the reading recovery

Book Cover Book Title Level # of words
Big aa 24
The Zoo aa 16
Funny Cat aa 24
I Go A 41
Bird Colors A 41
This Turtle B 33
f:j After School B 49

Picture books After doing the pre-test and post-test running record, the teachers choose
several picture books to read to their students. The teachers use three reading stages to teach
their students - Before reading, During reading, After reading. The teachers will ask the
students some questions which are based on the story. Thus, the picture books used in the

reading recovery which is suitable for students’ levels (see Table 2).
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Table 2. The picture books used in the reading recovery

Book cover Book title Book content

The Little

Bear Book

Dear Zoo

: Dear Z0o
| 2. 2

Rod Campbell

How Do
YOU Feel

Teaching activities

Teaching Phonics The teachers use the alphabet magnets to teach phonics. Each student
has a set of alphabet magnets and a little magnet white board so they can manipulate and
combine the different letters to form different pronunciations. The teachers can pick out some
new words from the level books and ask the students to show the onset or the rime of the
words to enhance their phonological awareness. Also, the teachers can ask the students to
spell the sounds that teachers pronounce, which improves their words decoding abilities.

Teaching Picture books Besides level books, the teachers can lead the students to read
the pictures books. At first, teachers would do the guide reading, which includes asking
questions from the texts and pictures, do the prediction of the plot, read together and so on.
Then, the teachers would focus on vocabularies for recognition or the phonic teaching. In the
end, the teachers lead the students to read aloud.

Words Recognition — Color Since the level book, Bird Colors, mentions about colors, the
teachers design an activities for the students to recognize the vocabularies of colors. First of
all, students cut the paper into pieces to make color cards. Then, students have to show the
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colors that the teachers say. When they get familiar with the colors, here comes the lottery
game. The students have to put 3~5 cards in order, and if their order is same as teacher’s, they

win the lottery.

Data Collection

Timeline The teachers design a paper timeline in order to have an organized schedule of

reading recovery (see Table 3).

Table 3. Timeline of reading recovery

Date Day Time

May 3™ Wednesday From 12:40 to 1:40 p.m.
May 5" Friday From 12:40 to 1:40 p.m.
May 12" Friday From 12:40 to 1:40 p.m.
May 17" Wednesday From 12:40 to 1:40 p.m.
May 19" Friday From 12:40 to 1:40 p.m.

Teaching Procedure The teaching procedures are addressed as the following table. The

activities which is checked means that it was applicate in that day (see Table 4).

Table 4. The teaching procedures

1st | 2nd | 3rd | 4th | 5th
A. The students read the text by themselves Voo oYY
B. Pre-test running record VoIV oYY
C. Instruct students to read the book by observing pictures VN R R A Ve
D. Lead the students to do the phonological activities — VR A R
alphabet magnets manipulation

E. Color lottery activity v v

F. The students practice and read the text by themselves again | v* |V |V |V |V
G. Post-test running record vV oIV Y
H. Picture books vV v
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Data Analysis

Results of Pre-test and Post-test Running Record The records include the errors they

make, the numbers of errors and the numbers of self-corrections about the results of pre-test

and post-test running records. According to the result, the accuracy rate, the error rate, and

the self-correction rate can be calculated, which are also presented as tables below.

Table 5. Pre-test of the Book Big

Reading a-z Running Record Level aa
Student’s Name: Ellie Pat Date: 106 /5/3 | Big 24 words
Have the student read out load as you record Assessed by: Sue
page | E =errors S-C = self-correction # of Errors #of S-C

Ellie’s Errors | Pat’s Errors | Ellie’s | Pat’s | Ellie’s | Pat’s
3 A big house. horse home 1 1
4 A big dog.
5 A big car. chair 1
6 A big bus. bird 1
7 A big plane. p... pear 1 1
8 A big tree. too 1
9 A big elephant.
10 A big dinosaur.

Totals 4 4 0 0
Table 6. Post-test of the Book Big
Reading a-z Running Record Level aa
Student’s Name: Ellie Pat Date: 106/5/3 Big 24 words
Have the student read out load as you record | Assessed by: Sue
page | E =errors S-C = self-correction # of Errors #0of S-C
Ellie’s | Pat’s Ellie’s Pat’s Ellie’s Pat’s
Errors | Errors

3 A big house.
4 A big dog.
5 Abig car.
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6 A big bus.
7 A big plane. plow 1 1 0 0
8 A big tree.
9 A big elephant.
10 A big dinosaur.

Totals |1 1 0 0

Table 7. Results of pre-test and post-test — Book Big
Ellie Pat
Pre-test Post-test Pre-test Post-test
Accuracy Rate 83.3% 95.8% 83.3% 95.8%
Error Rate 16.7% 4.2% 16.7% 4.2%
Self-correction Rate 0% 0% 0% 0%
Table 8. Pre-test of the Book The Zoo
Reading a-z Running Record Level aa
Student’s Name: Ellie Pat Date: The Zoo
106/5/5 16 words
Have the student read out load as you record Assessed by: Sue
page | E =errors S-C = self-correction # of Errors #of S-C
Ellie’s Errors Pat’s Errors | Ellie’s | Pat’s | Ellie’s | Pat’s
3 The lion. elephant li 1
4 The tiger.
5 The bear.
6 The wolf.
7 The ape. pa... 1
8 The chimp. | chair A 1
9 The snake. A
10 The zebra.
Totals 3 3 0 0
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Table 9. Post-test of the Book The Zoo

Reading a-z Running Record Level aa
Student’s Name: Ellic Pat Date: 106 /5/5 The Zoo
16 words
Have the student read out load as you record Assessed by: Sue & Amy
page | E =errors S-C = self-correction # of Errors #of S-C
Ellie’s Errors | Pat’s Errors | Ellie’s Pat’s Ellie’s Pat’s
3 The lion.
4 The tiger.
5 The bear.
6 The wollf.
7 The ape. pay 1
8 The chimp. | ch... chair 1 1
9 The snake.
10 The zebra.
Totals 2 1 0 0
Table 10. Results of pre-test and post-test — Book The Zoo
Ellie Pat
Pre-test Post-test Pre-test Post-test
Accuracy Rate 81.2% 87.5% 81.2% 94%
Error Rate 18.8% 12.5% 18.8% 6%
Self-correction Rate 0% 0% 0% 0%
Results

In Table 5 and Table 6 above, the pre-test and post-test results were shown with respect

to the Book Big in running record. In Table 5, Ellie and Pat had the same problem. They just

said the word with the same beginning letter when they did not know how to read the words.

However, in Table 6, Ellie and Pat had made great progress in the post-test, thus, in this

record, both of them only got one error. Moreover, in Table 5 and 8, Ellie and Pat did not

have a better performance of reading for some English words. Nevertheless, these two

students had made great progress after teaching, which the results of post-test were shown in
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Table 6 and 9.

Conclusion

To conclude, this reading recovery was preliminary research by using Reading a-z
running record to help students develop effective reading skills for fourth graders. A major
finding was that the effect of teaching strategies could be observed in students’ English words
acquisition. The results of pre-test showed that students had the same difficulty in reading
some English words. In spite of this, after teaching, students had a significant progress on the
results of post-test.

Some of the studies may explain the results. According to the relevant data for reading
comprehension, it can be seen that students should spend more time on reading that they can
become proficient readers. Also, teachers can choose some appropriate books to teach
students, which can not only expand students’ English words but build up their reading skKills.

The main limitation of the research was that it was concerned with the number of
participants 2 fourth graders in an elementary school. In other words, the research did not
experiment to other students to collect more detailed data. Another limitation was about
teaching method was only launched for five times, so the effectiveness of students’ English

words acquisition in reading was limited.
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Effects of Reviews by Beauty YouTube Vloggers on Female
Consumers’ Attitudes and Purchase Intentions toward Local

Brand Makeup Product in Indonesia
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Abstract

Social media has developed rapidly with the Internet. It considered as a means of
communication tool and provides the ability to connect with others and share a lot of
information. Social media developments throughout the world can occur because services can
be used by all ages and groups. The proliferation, convenience, and immediacy of social
media have attracted many companies to use it as a marketing tool. The electronic
word-of-mouth (E-WoM) provided by viogger has gradually become an important source of
consumer purchasing decisions, and they can comment and express their opinions in the
social media. E-WoM is an informal interpersonal communication between consumers and
products and services. When consumers look for information about a particular brand,
product or company, they use the Internet to communicate with others. One of the most
appealing and popular communities on YouTube is the beauty viogger. Beauty vloggers can
help consumers provide aesthetic reviews such as visual and audio. Therefore, this study
explores the impact of beauty YouTube vloggers on the attitudes and purchase intentions of
Indonesian female consumers to Indonesian brand cosmetics, and provides suggestions and
references for follow-up researchers.

Keywords: Social Media, Vlogger, E-WoM.

40



Proceedings of CEBC 2019 e

YouTube % 3853 #85% & 2 3= e £ L 3 &-ER-J A
H Fip

3
F 1 Sl B R R R B z;!

3

3 A
DRSS L SR FE S Ll
Apritika Dermawan
DR 2 S S B L
%2

AEEMEF R RARF R - VAR LE - AT B YR EE U ABIEY L35
P%°¢H#W?vufﬂi/”ﬂ’?4’ﬂ~%ﬁﬁ&#ﬁwmiwﬁﬂuﬁﬁw
Ao m AL AR AT QAU s TR slE S f REY B RS FH L o BN
iz Z (Vlogger) 4% &7 + ¢ 2 (Electronic Word-of-Mouth; E-WoM) & 5 i& s 5 &
?"g“ﬁ” AT R KR BT AR A A A L - E-WoM £

- R F EE A e Rl SN AR ?f "ﬂ' FPREFDEF LM A5 o

FENFRE > @ % iR e i A LURPERe g dUR - @ b YouTube 1t sl A fod
B aii 2 - WL E PG INE p(BeautyVIogger) FREFIIELT B X
HEARTI-FIEE E L% o Ft 0 AF TR YouTube 2 P85 30E 2 ih e L
PR LR L AL R ESERRY DR PP T REREEF L H A
%3@?/ °

—.\1 bl

BAEF7 AR S BFINEE SR IO M

41



Proceedings of CEBC 2019 {aw,

Introduction

The social media landscape is evolving rapidly. It considered as a means of
communication tools that provide opportunities to connect with another and share personal
information (Henderson & Bowley, 2010). Social media developments throughout the world
can occur because all ages and groups can use services. The ease and service obtained on
social media then attract companies to use social media as a promotional service. Some
platforms are widely used such as Facebook, YouTube, Twitter and others. Because the
internet has quickly, growth increased rapidly in history. More company and brand using
social media as marketing tools since that is where people can express their self with talking,
sharing and creating content with other people even stranger (Strauss & Frost, 2012).
Currently the way of presenting social media in various options as photos or videos
commonly called vlogs. Vlogs can be found through a platform like YouTube. A vlogger is
someone who creates a sequence of talking to a camera and after editing a video, they will
upload it to the internet, where viewers can rate and leave this comment (Frobenius,
2011).Social media also affecting viewers to search for products information to support their
purchasing decisions (Dellarocas, 2003). Research conducted by Burgess and Green (2009),
classified content creators into two types, namely video content originating from amateur
users (user-created content) and those from traditional media institutions. This study also
found that user-created content is more dominant and the majority is video blogs (around
40%). Video blog trend was welcomed all over the world to Indonesia. Regardless of genre,
content, and purpose, video blogs (vlog) are able to create a "virtual environment™ which is
controlled by the video maker or called a vlogger without requiring a large production team
like television or radio programs and reducing production costs. It is because the publication
and sharing of information both in the form of text, audio, and video on the internet are very

easy because it does not need high costs.
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Vlogger can be said as an Electronic Word of Mouth (E-WoM) where they are able to
review and express opinions. E-WoM is a phenomenon that occurs when consumers use
"www" to talk to other people when looking for opinions on a particular brand, product or
company (Manzoor, 2010). One of the most engaging and awesome communities on
YouTube revolves around Vlog-ing beauty. Beauty vlogger as an individual who helps
consumers provide reviews about beauty in a vision and audio. When someone sees a Video
blog (Vlog) they will be easier to visualize the product rather than just reading or see a
picture. It makes content creators feel closer to their viewers. So with a presence of beauty
vlogger, it helps on beauty companies to introduce their products because they have influence.
As a consideration for the company to work with them 74% consumers rely on social media
to purchase decisions. You have seen unknown brands went viral overnight because of one
mention from someone who matters and you want that for yourself (Mention Company,
2018). The overall research of this study to aim examines the relationship between local
makeup company and beauty content creator in cosmetics industry. There are specific
purposes based on research question. Purposes of the research include:

To understand collaboration between local brand and beauty creator.
To study and analyze how beauty creator became one of the most important part in marketing
industry.

To determinate how influences in media effect to customer purchase intention.

Literature Review

Beauty Vloggers as a Social Influencer

Social media figures (SMI) represent a new type of independent third-party endorsers
that shape the attitude of the audience through blogs, tweets, and other social media uses
(Gorry, 2009). Basically, the SMI does not only grow based on numbers but through SMI

collaboration can be caused by their persuasive power. Since their presence and significant

43



Proceedings of CEBC 2019 {aws

strength has become established (Booth & Matic, 2011). So that their presence is very
important to learn how they become viral. Nowadays Electronic word of mouth is a
phenomenon that occurs in the online world where a consumer uses internet technology or
www (World Wide Web) to communicate with other people when looking for opinions or

review about a particular brand of product or service from a company (Manzoor, 2010).

Source Credibility Model

Companies or advertising executives have a variety of factors in choosing someone to
review their products (endorse) because usually it a long-term relationship. Some
considerations in the selection (Shimp & Andrews, 2010). Appropriate source credibility can
be used to increase market power, which relates to the attitude of the source credibility model
consisting of three dimensions, namely (Ohanian, 1990): trustworthy, expertise, and

attractiveness.

Characteristics Customers of Ecommerce

According to Kotler and Keller (2009), purchasing decisions is a process whereby
consumers passes five stages, namely: problem recognition, information seeking, alternative
evaluation, purchasing decisions and post-purchase behavior. So the success of a company in
marketing is essential to create the existence of trust in the eyes of purchasers. Doing the
marketing process is not an easy thing because companies must see how consumer behavior
is in the managed market. The main factors that influence consumer purchasing behavior are

cultural factors, social factors, personal factors and psychological factors.

Cultural Factor
Cultural, sub-cultural and social classes greatly influence consumer buying behavior.
Social Factor

Social factors such as reference groups, family, and social roles and status influence

purchasing behavior.
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Personal Factor

Buyer decisions are also influenced by personal characteristics. Personal factors
including age and stage in the buyer's lifecycle; employment and economy; personality and

self-concept; and lifestyle and values.
Psychologies Factor

The choice of one's purchase is also influenced by four factors main psychological,

namely motivation, perception, knowledge (learning), and beliefs and attitudes.

YouTubers in Indonesia

Based on research conducted by We Are Social (2017), the development of internet
usage in Indonesia has grown very rapidly, which is growing by 51% in one year with a
growth rate that far exceeds the increase rate of internet usage in the world, which is 10%,
Indonesia ranks the second largest internet user in the world. More than 69% of Indonesians
access the internet using their mobile devices. This figure also exceeds global internet usage
via mobile, which is 50%. This number is the fourth highest in the world. From the results of
the global web index survey on internet users in Indonesia in the age range of 16-64 years, it
shows that there are various social media platforms that are actively used by Indonesian
people. The platform is divided into two categories of social media, namely social
networking media and messenger. YouTube ranks first with a percentage of usage of 43%,
ranked second on Facebook with a usage percentage of 41%, then WhatsApp with a

percentage of usage of 40%.(We Are Social, 2017).

Methodology

A qualitative non-experimental single case was conducted to properly address the
proposed research questions:
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Figure 1. Conceptual Model

In this study, the interview was divided into two categories, namely beauty influencers
and users. In the beauty influencer, interviews will be conducted with two Indonesian
influencers who have introduced many local products in their review so that they fulfill the
criteria.

Conclusions and Recommendations

The finding of this research can be seen on the table there are several opinions regarding
buyer decision result all of them agree YouTube is one of reason to take courage to the
decision, but it's still hard to identify if the YouTubers really give a true opinion or only
commercial view as it said: "decisions are based and knowledge of consumer behavior,"
(Hawkins, Mothersbaugh & Best, 2007). The first section, to knowing if the interviews
understand about impact of social media especially YouTube and 75 % purchase product
from review. Even though the scale of this research small but the respond of percentage
indicated that YouTubers do impact when it about buying behavior on a large scale. An
interesting fact that all of them believe when YouTubers make honest review not commercial
they more interest to buy the product rather than sponsorship review because right now they
can identify if it truly genuine review or not. Even though they believe creator also need
sponsor they prefer if YouTubers make it smooth. The reason is viewers don't trust
commercialized content and they respect creator opinions, which they will again have on
YouTuber. The influence of YouTuber can be seen not only on their videos but also on social

media channels as indicated by the findings. Instagram turned out to be one of the channels
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popular with respondents because Instagram is popular with the younger generation.
Instagram show images and video clips. So usually before they watch YouTube channel they
view the product on Instagram.

The growth of social media, especially YouTube, helps people to experience new
phenomena in Indonesia because the phenomenon is slower than in other developing
countries like Thailand but the growth of social media rises. Through incoming marketing
and influence, companies have used YouTubers for their marketing. All nine semi-structured
interviews conducted show homogeneously that the key to the influence of YouTubers on
their viewers is trust. If the viewer is trusted as a YouTuber, viewers contribute positively to
all aspects of influence on their buying behavior. Although content providers play a role in
several videos, everything is based on YouTuber's own marketing because of a lack of trust in
commercialized content. The participants explained how they replaced their own intuition
with the actions of the YouTubers they chose as the products they saw in YouTuber videos
because they trusted YouTubers because of the reason they have in common as a customer
before.

As a content creator in YouTube the creator also understand right now they can make
people change the decision to buy something so they need to has standard to choose the brand
for collaboration because of the reputation it hard to maintain. With help from YouTube, it
can boost local product raised in Indonesia market. There are many examples of product
collaboration between a local brand and YouTuber success like Tasya Farasya and mineral
botanica henna night lips product or canggu highlighter by Rachell Goddard and Mizzu
Cosmetic. This research helps to understand the impact of YouTubers as “brand” on buying
decision especially local product in Indonesia also analyzed the external factor of buying
product also how the company chooses to a partnership with YouTubers as their brand

ambassador. Actually, there is much similar research in developing countries like the US or
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Europe but there is never specific about impact local product especially in a developing
country like Indonesia. So the result totally different because in developing country brand
local makeup already very well known by the outside nation in South East Asian especially
Indonesia local product still a new market. Secondly, it’s only a small amount of people who
participate in this research ten people from customer perceptive and two-person from
YouTubers perspective were conducted which might not be enough to guarantee a reliable
general result on the matter. But with a small participant in this research, it helps interview
give opinions truly in depth, which creates a good foundation for further research. Also, they
really understand and experience. Third, since the interview, not English speaking and this
research using English so there is a possibility that some information may have been
misshapen in translation or lost also some word hard to express because this research needs to
translate from Indonesian to English. Fourth, there is not too much time to answer the
question some respondent can’t really express their thinking even though it happen but they
really hard to answer the question happily. It helps a lot also with the combination of answer
the research can be conduct. Trust and how they relate to a creator is the reason YouTube
growth as the most important part of their buying decision. The difference between the artist
on YouTube and Television artist of YouTube seems more genuine and friendly rather than an
artist in television. Usually, YouTubers make social media on Instagram to interact with their
subscriber. This part has essential parts for creator YouTube because they will examine their
market of age, gender, and occupation. After people feel relate with YouTubers they
became subscriber they also gain the credibility of their audience. After that, they also gain
influencers’ credibility. In this case, while YouTubers have earned the credibility of viewers,
it increases the recognition of the influence of viewers. So at this step, effective influence

marketing is useful for YouTuber and companies.
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Since local makeup product is a new market so it has times to do more research from
the growth of YouTubers as tools of marketing to promote the local product and impact their
buying decision. Kotler and Armstrong are seen as the ‘marketing gurus’ and consumer
buying behavior have been existing for so long, the knowledge was believed not to change
every year so there will still time to understand more about this phenomena. The local
product needs to understand social media phenomenon as their chance for them break
through negative customer mindset about them and collaboration with YouTubers who have
the integrity to help them grow because if they choose the wrong person it will be negative
to their new product. Also for YouTuber be more honest about their review. It was hard to
not accept sponsorship but choose wisely because right now they become important reason
customer buying decision product. Also since this research not include age 15-21 there are
new in makeup so the result may be different but this research already deep talk about their

though and experience.
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Using Social Media in English Learning

Lee-Ching, |
Department of English, National Pingtung University

Abstract
The present research aims to explore the perceptions of university students about using social
media in language learning. One hundred twenty students at a national university in
Kaohsiung participate in the study. The researcher adopts mixed methods and questionnaires
to investigate how social media influence university students’ language learning motivation.
The results help English teachers to think about how to integrate social media in the English
curriculum.

Keywords: Social Media, Learning Motivation, Social Media Application.
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Introduction

Purpose of the study

Given the trend of employing social media in language learning, the primary purpose of
the study is to investigate university students’ perceptions of social media in language
learning. First, the study intends to examine what kind of social media the students use in
their daily life. Second, the study aims to understand the students’ willingness to apply social
media to learn English. Third, the study plans to explore whether students using social media
know how to take advantage of the features of social media to improve their learning
motivation. Lastly, the study aims to discuss whether the students are interested in English
lessons after using social media.

For investigating the effect of social media in boosting students’ interest in English
learning, the researcher explores in the present study how five social media-Facebook,
Instagram, Youtube, Blog, and Twitter—can be employed to benefit students in learning
English. However, social media causes some problems, such as cyberbullying, sexually

explicit contents, and Internet addiction.

Social media for language learning

Since the emergence of the Internet, some teachers have been employing online
materials in their courses. For example, Selwyn (2008) researched the use of Facebook
among 909 university students in the UK. He found that students make comments on
Facebook to exchange information. Hamilton (2009) noted that Facebook fosters people to
read public information. Blattner and Fiori (2009) indicated that Facebook helps learners to
learn the target language more widely and to memorize vocabulary in innovative ways. Tina
(2010) investigated how university students in Malaysia used Facebook to discuss topics in
its discussion group. The teacher applied Facebook appropriately to eliminate learning gaps

between the high- and the low-achievers.
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The other social media to be introduced is a blog. Applying Blog in a speaking class,
Sun (2009) asked students to upload some audios or videos on the class blog. The findings
showed that the students were capable of learning a second language with different strategies.
For instance, they read their peers’ comments and gave some feedback. In the process,
students needed to brainstorm, analyze, and so on.

Salomon and Kelly (2013) adopted Instagram to attract many young learners to their
courses. Although Instagram has limited functions, it can be used in the classroom to expose
students to a social context to boost effective communication with other users. Twitter is also
a social media used in language learning. Kim et al. (2011) investigated how students from
three different grades in Korea used Twitter in English learning. The finding shows that
Twitter has many functions, so students can make their own choices based on their

requirement for learning a language.

Methodology

Rationale

The present study intends to explore the impact of Social Media on college students’
English language learning. Creswell & Clark (2007) indicate “the combination of qualitative
and quantitative data provides a complete picture by noting trends and generalizations as well
as the depth knowledge of subjects’ perspectives” (p. 33). Therefore, the researcher will
apply both qualitative and quantitative measures to increase the richness and depth of the
research.

The researcher plans to adopt a questionnaire to collect quantitative data. Because the
survey limits the participants’ responses to the close-ended answers, it causes limited
knowledge about the subjects’ thoughts. Given the drawback in the quantitative section, the

researcher designs some open-ended questions for an interview. The interviewees are invited
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to share their perspectives for the researcher to acquire more opinions in detail. By making
use of mixed methods, the researcher expects to disclose the impact of Social Media on the

language learning of college students.

Subjects

The subjects of the present study are 120 university students in southern Taiwan. All of
them are invited to fill out the questionnaire, and six of the students are be randomly selected

to do the interview. The researcher asks students from four classes to fill out the survey.

Instruments

This study adopts one questionnaire, which consists of 46 items. After discussing with
her advisor, the researcher designed all the questions, dividing them into five parts based on
the research questions. The first part is about background information such as gender,
department, and year.

The second part of the questionnaire is about the students’ daily use of Social Media,
which includes Item 5 to Item 7.The questions are about the time spent on Social Media and
the purpose to use Social Media.

The third part of the questionnaire, which includes Item 8 to Item 17, purports to
investigate the subjects’ willingness to use social media to learn English. The fourth part of
the questionnaire, which includes Item 18 to Item 23, means to reveal the university students’
attitudes toward the use of social media in the English classroom. The fifth part of the
questionnaire, which includes Item 24 to Item 46, aims to investigate how the interactive
functionality of social media impact on university students’ motivation for English learning.
The question 8 to 46 has five-point Likert scale: 1 point = strongly disagree, 2 point=disagree,

3 point= neutral, 4 point= agree 5 point= strongly agree.

57



Proceedings of CEBC 2019 {aws

Procedure

First, a survey is conducted to reveal how university students utilize social media in their
daily life. The researcher had done a pilot study before she asked the subjects to fill out the
questionnaire. Besides, before distributing the questionnaire, the researcher must write
E-mails to professors to ask for permission to survey in their classes. If the teachers permit it,
the researcher can conduct the survey in the class.

The survey took approximately 15 minutes, and the procedure was all the same in four
classes. The researcher gave some instructions to students about the questionnaire. For
example, there are five parts to fill in, and it is anonymous for the present study. The students
are encouraged to fill out the questionnaire based on their experiences. After collecting the
data, the researcher sent the consent forms to the interviewees.

There are four research questions as follows:

1. What are the university students’ experiences in using social media in their daily life?

2. What are the university students’ attitudes toward the use of social media in English
language learning?

3. What are the university students’ attitudes toward the use of social media in English
classroom?

4. How does the interactive functionality of social media impact on university students’
motivation for English learning?

All the settings aim to discuss four research questions above-mentioned.

Data analysis

The data analysis in the present study includes both quantitative and qualitative analyses.
For quantitative analysis, the researcher applies SPSS (Statistical Packages for the Social
Sciences) to analyze the close-ended questions in the questionnaire.
The first research question is to analyze university students’ experience in using social media

in their daily life. The second research question is to analyze the university students’ attitude
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toward the use of social media in English language learning. The third research question is to
analyze the university students’ attitude toward the use of social media in the English
classroom. The fourth research question is to analyze the interactive functionality of social
media impact on university students’ motivation for English learning.

For the qualitative analysis, the researcher is going to analyze two open-ended questions.
After transcribing their interview content, the researcher provides some results based on it to
give some suggestions for teachers in the English teaching field. It also discuss students’
opinions on using social media to learn English.

In the present study, the researcher has done a pilot study. In other words, to do a pre-test to

verify the reliability and validity of the questionnaire.

Pre-test Results
The questionnaire’s third, fourth and fifth parts of the data (n=50) obtained from the

initial measurement were analyzed by reliability and validity analysis. Based on the analysis

results, the factors and items were adjusted to form a formal questionnaire.

Item Analysis

Item Analysis is to analyze the quality of each item in the scale and discards bad items
to improve the statistics of the items and improve the reliability and validity of the scale.
Since the third, fourth and fifth parts of this study use the Likert 5-point scoring method, the
Critical Ration (CR) and the Correlation Analysis are used in Item Analysis.

(2) Critical Ration

The Critical Ration refers to the use of an independent sample T-test to test the
difference between the high score of the total score of the questionnaire (the total score of the
top score of 27%) and the low score (the total score of the score of 27%) in each item, and to

delete items that do not reach significant differences.
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(2) Correlation Analysis

The Correlation Analysis is to calculate the correlation between the scores of the
subjects on each item and the total score of the questionnaire and use the correlation
coefficient as the discrimination index to delete the items that do not meet the requirements.
The discrimination index above 0.4 is better, between 0.2 and 0.4 is average, and below 0.2
should be eliminated.

Critical Ration and Correlation Analysis were used to analyze the initial data. The
results are shown in Table 1. Among the 39 items in the initial questionnaire, the Critical
Ration of all items reached a significant level (p<0.05). Moreover, all the items and the total
score of the questionnaire reached a very significant level (p<0.01), and the correlation
coefficient was above 0.5. For the results of the two analysis, all the items were all

temporarily retained.

Table 1. Results of Item Analysis

Critical Correlation Critical Correlation

Item Ration Coefficient Item Ration Coefficient
Q8-1 5.057" 0.678"" Q28-1 6.657" 0.697
Q9-1 4.8457 0.6717" Q29-1 5.387" 0.759""
Q10-1 4.030™" 0.718™ Q30-1 7.457 0.724""
Q11-1 4.394™ 0.738"" Q31-1 5.756" 0.708""
Q12-1 5.792"" 0.795"" Q32-1 3.859™" 0.600""
Q13-1 5977 0.807"" Q33-1 5.792"" 0.674™"
Q14-1 5.905"" 0.792" Q34-1 7536 0.7417"
Q15-1 4.280"" 0.644™" Q35-1 5.529"" 0.723™
Q16-1 6.358" 0.782"" Q36-1 5147 0.712""
Q17-1 2.396" 0.518™ Q37-1 6.1197" 0.780""
Q18-1 6.792"" 0.779™ Q38-1 6.235" 0.7317
Q19-1 7.233"7 0.816™" Q39-1 5.586 0.779™
Q20-1 8.189"" 0.853"" Q40-1 4217 0.665
Q21-1 7.365 0.774™ Q41-1 4.367 0.718™
Q22-1 3.6737 0.638"" Q42-1 428" 0.732"
Q23-1 7.366 0.710™ Q43-1 4817 0.710™
Q24-1 4.845" 0.710™ Q44-1 4.053™ 0.633"

60



Proceedings of CEBC 2019 (o,

Q25-1 5.436" 0.706"" Q45-1 6.967"" 0.840™"
Q26-1 6.349" 0.787° Q46-1 5.814"" 0.760""
Q27-1 7.1647 0.774™

Notes: ***significant at the 1% level, **5% level, *10% level.

Validity Analysis

Validity Analysis refers to the validity and correctness of the questionnaire. The higher
the validity is, the higher the truth of the results of the questionnaire measurement is, and the
more the purpose of the questionnaire test can be achieved. Since this questionnaire is a
self-made scale, exploratory factor analysis is required. Before factor analysis, we should use
Kaiser-Meyer-Olkin (KMO) and Bartlett’s Test of Sphericity to measure sampling adequacy.
According to the inspection standards of the KMO test, the closer the value of KMO is to 1,
the better. Generally, 0.90 or more is excellent; 0.80 or more is better; 0.70 or more is general;
0.60 or more is poor, and 0.50 or less is unacceptable. In this study, The KMO value was
0.718 and the chi-square value of Bartlett’s Test of Sphericity was 2520.847 (degree of
freedom=741, P-value=0.000), which reached the extremely significant level, indicating that
there were common factors between the correlation matrices of the data, which could be used

for factor analysis through Validity Analysis.

Table 2. KMO and Bartlett’s test

0.71

Kaiser-Meyer-Olkin measure of sample adequacy 8
.. . . 252

Bartlett’s Test of Sphericity the approximate chi-square 0.847
degree of freedom 741

significant 0.000

For the results of factor analysis, the following criteria are adopted to eliminate
inappropriate items in the questionnaire: Exclude items with factor loadings less than 0.4.

According to the factor analysis theory, the item’s factor loading shows that the item is

61



Proceedings of CEBC 2019 §

related to a certain common factor. If the item’s factor loading is larger, it means that the
more information the item reflects. If the item has a small loading on a certain factor, it

indicates that the item does not reflect the information represented by the factor.

Reliability Analysis

Finally, the reliability of the questionnaire was mainly based on homogeneity reliability.
The homogeneity reliability is expressed by the internal consistency reliability coefficient
(Cronbach’s Alpha, which is named the a coefficient). Table 4 shows that the common factor
I’s a coefficient is 0.938 (“the willingness to apply social media in their English learning”).
Common factor 2’s a coefficient is 0.927 (“the willingness to use social media in English
classrooms”). Common factor 3’s a coefficient is 0.965 (“the influence of social media
interaction on English learning motivation). The total a coefficient is 0.976. This shows that

the questionnaire has good homogeneity reliability and high internal consistency.

Table 3. Internal Consistency Analysis

Common Factors Cronbach's Alpha Item

the willingness to apply social media
. . : : pF.) Y 0.938 10
in their English learning
the willingness to use social media in

i 0.927 6
English classrooms
the impact of social media interaction

. : — 0.965 23

on English learning motivation
Total 0.976 39

In summary, the reliability and validity of the questionnaires were investigated. The
results show that the self-made questionnaires have good validity and high internal

consistency, and can be used for the following formal measurement.

Implications

Learning a language is an effective way to broaden our horizon. Due to globalization,
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English has become a universal language. The advancement of technology makes new
approaches for English learning possible; teachers and students are supposed to teach and
learn innovatively.

At present, the researcher has done the pre-test, which indicates that the questionnaire
has consistent reliability and validity. Both pre-test and post-test is divided into different parts
to demonstrate university students’ perceptions of using social media to learn English in class
and by themselves. The researcher hopes this study can provide useful suggestions to

teachers.
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The English-Language Arts and Literacy Curriculum Initiative:
Creating a Common Core of National Standards for Taiwan

Bruce G. Shapiro
The Language Center, Chaoyang University of Technology

Abstract

ELT in Taiwan embraces the short-cut initiative, ESP, which includes Business
Communication. This paper questions whether it is ethical to constrain a learner’s use of
English to workplace settings. It argues that doing so is dehumanizing and disempowering,
and that such conservative fetters are actually politically motivated to keep Western culture in
check while sustaining oppressive cultural traditions and duplicitous business and workplace
tactics. ESPs reflect a fear of English, that because it is symbolic of democracy, a population
that learns it too well or too universally will fundamentally change, disrupting the “status
quo.” The political repression of African Americans in the US included a similar prohibition
of English education. Today, only 12% of American high school graduates are able to read the
American Constitution, thus jeopardizing American democracy. In response, ten years ago a
team of teachers and experts began the Common Core State Standards Initiative (CCSSI),
establishing guidelines for what every American student should know and be able to do in
English. The CCSSI asks students to read stories and literature, and more complex texts in
science, social studies, and history. It challenges students with questions that ask them to
refer back to what they’ve read. This process develops critical-thinking, problem-solving, and
analytical skills that success in not only college and career but also life requires. These
standards are equally suited to the goals of ELT in Taiwan. However, the short-cut initiatives
of ESP are covertly working against these goals. Using the CCSSI as a model,
forward-thinking, progressive, Taiwanese educators could establish a Common Core of
National Standards Initiative to support English departments, which administrators are
presently, haphazardly dismantling across the country.

Keywords: ELT, National English Standards, Democracy, Eliminationism.
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English language teaching initiatives like Business Communication fall under the
pedagogical umbrella of English for Special (or Specific) Purposes (ESP). Other such
initiatives include Workplace English, English for Academic Purposes, International English,
and Tourism English, each of which have gradually gained prominence in English language
curricula across Taiwan.

The value of ESP remains generally unquestioned in the Taiwanese context, where the
Taiwan ESP Association (TESPA) and its Taiwan International ESP Journal provide this
simulated pedagogy with academic legitimacy. As an ESP, the emphasis of ELT must be
primarily on pragmatic utilitarian English. Thus, the ethos of teaching ESPs is to provide the
greatest number of students with specifically focused practically applicable (but limited)
English skills for the good of the professional workplace. The results of this orientation are
large classes taught within a narrowly focused curriculum by groups of (sometimes
disgruntled) English teachers and professors.

According to its website, TESPA “at present categorizes English language into five main
fields which are business, technology, tourism, law and medicine, etc.” (TESPA, About Us).
Since, “etc.” is not a field, and since the main fields number 5, one can only assume the
misuse of “etc.” in this context. Note also that along with a host of other professional arts and
industries, neither teaching nor education are among TESPA’s professional fields.

Finally, TESPA’s three stated aims includes providing a “learning platform for ESP
students, to take ESP proficiency test and to promote activities of ESP” (TESPA, About Us).
The idea of another proficiency test points to the conservative approach ESP is promoting. Its
other aims and it mission demonstrate that TESPA wants to refocus the entire field of ELT
away from the values of literacy that give any language life, immediacy, and purpose.

Discussions about the ELT curriculum remain largely academic and restricted to

conference forums and journals. Although, the academic institutions that sponsor such
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conferences try to maintain a corporate mindset when it comes to English language learning,
particularly where the educational emphasis is on either the STEM (science, technology,
engineering, and management) or the CDIO (Conceive, Design, Implement, Operate)
curriculum (STEM Learning, CDIO).

The development of ESP is actually an example of educational downcycling (Blacker,

2013):

eSince the discipline—ELT—as a whole, no longer has a perceived value, the
administration decides to throw the department into the academic recycling bin.

eThe parts it deems useful are then reassigned to a new purpose, but one of lesser
magnitude—in this case, an ESP of some kind. For example, the Department of
Foreign Languages at the Tainan University of Technology (TUT) is now the
Department of Applied English and is part of the College of Tourism where is
supports teaching in the tourism and hospitality field (TUT, Tourism).

eSocieties like TESPA and academic propaganda then artificially enrich this new
non-entity, while simultaneously divesting the old program of its substantive value, in

this case, literacy.

The question is whether it is ethical to restrict undergraduate learning to the confines of
a particular set of predetermined workplace circumstances, particularly where language is
concerned. To do so dehumanizes and disempowers both the language and the student cum
worker. Language as communication enables people to position themselves within their
society and enhances a person’s social aptitude. Downcycling ELT to enable an ESP, such as
Business Communication disables both of these important social objectives, which disappear
behind a new emphasis on “business” and not on “communication,” per se.

That said, it remains useful to consider the standards and concerns of Business
Communication, for they are broadly more inclusive than one might initially suspect. The
qualities listed below are abstracted from Vijay Bhatia and Stephen Bremner’s article on
English for Business Communication (Bhatia, 2012), which analyzes English for business

purposes as:
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* multi-disciplinary
+ multi-modal

* multi-dimensional
* multi-national

* multi-cultural
Its multi-disciplinary character suggests that the degree of general knowledge
necessary for good business communication rests in opposition to the ignorance inherent in
specialization. In fact, it encompasses a broad range of knowledge, including philosophy,
music, nature, engineering, mathematics, anatomy, design and so forth. Even after accepting
these areas as hosting business-capable enterprises, one still might question the relevance of
philosophy to Business Communication.

The answer is Business Ethics, which are the principles that guide behavior in the world
of business (McMahon, 1995). A knowledge of these principles maintains the balance of trust
upon which fair trade rests. The “functioning virtues in an organization make a real
contribution to its productivity” (Kavaliauskas, 2011). But every business has a different set
of goals that determines these functioning virtues, which are thus not easy to recognize
without studying the business and thinking critically about its organization. Even teaching
and education have ethics of practice that are in ways similar to business ethics. In addition,
these ethical issues are in need of constant vigilance and revision as society changes. For
example, the use of smartphones and social networking with students inside and outside of
class raises many ethical problems that the business of education needs to address (Blyth,
2015; Christenbury, 2008; Lehtonen, 2011).

As a multi-modal form of communication, when ELT focuses on Business, it needs to
provide students with the skills to speak-up, share confidences, talk on the phone, send and
receive messages, write succinct memos, and type and present grammatically correct
documents and reports.

The multi-dimensionality of business communication requires people to look at
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problems from every angle, to analyze information with a critical eye, to recognize things
other people do not recognize, and come up with creative solutions and plans.

As multi-nationals, businesses today are global entities that supersede the identities of
nations. Thus, business communicators need the cultural geographical knowledge that will
enable them to effectively side step sensitive national issues. They must in fact become
corporate and global business citizens who learn to owe their allegiance to a global
corporation or a global business. This new citizenship means learning and fostering the
growth of the company idea and doing things according to the company way (Kavaliauskas,
2011).

Finally, the endgame of business communication is its acceptance of diversity, or
multiculturalism, which is to overcome biases, foster tolerance, and create social networks
that ignore differences. This value is particularly true in the entertainment industry, where the
misuse of a phrase may be misconstrued as something sexually or racially insulting or
abusive.

In short, there is nothing so “specific” about English for Business Communication that
makes it any less inclusive than the whole English language. In point of fact, businesses do
not use English or any other language to communicate. Only people use language to
communicate. Of course, a person may work and communicate in a business environment.
They may even use terminology and phrases especially characteristic of and essential to a
business, but they will not use those terms and phrases to the exclusion of the language as a
whole.

Therefore, despite the benign origins of ESP (Hutchinson & Waters, 1987), it appears
that the suppression of total English language teaching and learning is really a political
stratagem. Like clampdowns on religious freedom, the suppression of language learning
generally betrays the presence an overt or a covert political motive. One need only look at the

modern history of Taiwan for examples. During the Japanese occupation, or colonial period,

69



Proceedings of CEBC 2019 {aw,

Taiwanese was outlawed and learning English was very restricted in favor of Japanese, the
official language. Then, practically overnight on Retrocession Day 1945 the Chinese forbade
the use of the enemy’s language, Japanese, in Taiwan and made Chinese the official language,
which most Taiwanese could not speak. The teaching and use of English in Taiwan only
really began to grow with the democratization of the country, which in turn widened the gap
between China and Taiwan.

The current tacit resentment of English reflects a deeply rooted cultural and historical
disdain for it as the language of the barbarians, % (Wu, 1982), a designation that was
eventually forbidden in Article LI of the 1858 Treaty of Tientsen (Treaty), which ended the
Second Opium War. In contemporary terms, the promotion of ESP in Taiwan represents an
underlying conservative belief that it is safest to keep English within the confines of some
specific purpose in order not to upset the so-called status quo by the misperceived
over-anglicization or de-Sinicization of Taiwan. Consequently, the present government’s
proposal to make English a second national language aroused fervent nationalist opposition.

The post-Civil War Jim Crow segregation laws in the United States are an example of
the political suppression English by malevolent narrow-minded politicians. These laws were
designed to confine African Americans and their culture and prevent them from entering the
mainstream of American society. The concept of intercultural learning was anathema to
advocates of the preferred status quo.

The 1954 landmark legal decision in Brown vs. Board of Education finally made the
segregation of schools illegal, supposedly providing equal opportunity education across every
strata of American society. Until that time, the quality of English education for African
Americans had been criminally low, but, unfortunately, inequality of English education
between races persists across the United States. No matter what a student’s family income

level is, African American students still receive the poorest quality of education, while racism

70



Proceedings of CEBC 2019 {aw,

and cultural divisions in American society continue to persist.

One consequence of this inequity is the low percent of literacy across the United States,
which has dropped to where only 12% of the adult population has a college literacy level
(U.S. literacy, 2019) which means that only 12% of Americans can read and understand the
Constitution of the United States. Such a statistic renders the whole democratic proposition
absurd because in a democracy 100% not 12% of the adult population makes up the
electorate, even if only 12% is capable of casting an informed vote.

Likewise, according to the Program for International Student Assessment (PISA), in
2006, only 4.7% of Taiwan students were reading at the highest level, which suggests that a
majority of Taiwanese students are also without the ability to read their Constitution or think
critically (Snyder). Incidentally, the latest PISA statistics (2015) reveal that students in
Taiwan and the United States have equally low reading scores.

Unfortunately, as democracies, both Taiwan and America necessarily rely upon the
assumption that their citizens know their constitutions, which distinguish both countries from
authoritarian rule. But how can a citizenry be expected to uphold the principles of a document
that they are unable to read and understand?

To combat the debilitating effects of substandard English education in America, in 2009
a team of experts in education from across the country began to meet to develop the Common
Core State Standards Initiative (CCSSI), establishing clear, consistent guidelines for what
every student should know and be able to do in English language arts from kindergarten
through 12th grade. The purpose of this initiative was to establish college- and
career-readiness standards. Today, 41 of the 50 United States have adopted the Common
Core.

Most importantly, the Common Core is neither restrictive nor repressive. In fact, the
standards and methodology it has adopted are well suited to achieving the goals that Taiwan

has set for ELT (Everington, 2018), particularly if one takes at face value the broad scope of

71



Proceedings of CEBC 2019 {aw,

knowledge necessary to use English for business communication.

The CCSSI asks students to read stories and literature, as well as more complex texts
that provide facts and background knowledge in areas such as science, social studies, history
and literature. It challenges students by asking questions that push them to refer back to what
they’ve read. This process stresses critical-thinking, problem-solving, and analytical skills
that are required for success in college, career, and life (Common Core).

Although these goals pertain to the education of students in their native language, they
nevertheless reflect a set of goals that are equally congruent with a student’s acquired
knowledge of a foreign language, in the present case, English. However, a shift in approach
to ELT is necessary to take advantage of these goals.

When | began teaching American English pronunciation to professional actors in
Australia, my book, Speaking American took the approach that learning involved shifting
from Australian to American English. Shifting from one dialect to the other was the central
focus of the methodology (Shapiro, 2000). This same methodology can apply to ELT here in
Taiwan.

For example, a lesson can begin with students pre-reading a text in Chinese, presumably
a text that marginally challenges their surface understanding, perhaps a news article about a
local event or idea with which they may already be familiar. To ensure that the students do
have a surface understanding, in class the students take a quick online quiz in either Chinese
or English about information in the article.

After completing these two steps, the English teacher begins to discuss the article with
the students, asking more critical questions about the article in English. The students must
then answer in English.

A third step in the process engages the students in improvised role plays in which the

issue of the Chinese text forms the premise for an English role-play. Finally, the teacher can
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assign the students to write their own version of the article in English as a follow-up
assignment.

Each step in this process develops the students’ ability to shift their mode of thinking
from Chinese to English. At the same, it hones their literacy skills in reading, thinking,
conversation, and writing. In other words, the ideas a student first learns in the native
language provide a pathway toward their expression in the second language, which fosters the
students’ development of literacy in both languages.

The purpose of the Common Core Initiative in the US was to establish a curricular
standard for the entire country. Given the continuing focus on English in Taiwan, not only in
education but across the social fabric of the country, it is important for educators to mobilize
and take the first necessary steps toward creating a Common Core National English Initiative
(CCNEI) for Taiwan. The objective should be to find agreed-upon goals—not tests and
certifications—for what students of English should be able to do with the language at each
stage of learning, nationwide, at every school, every cram school, and every college and
university.

The aims are to end the haphazard dissolution and reorganization (downcycling) of
English departments across the country, to redirect administrative initiatives like ESP into
graduate programs, which are traditionally about specialization, and finally, to raise
Taiwanese students’ consciousness of the beneficial social and civic interplay between
languages and cultures. The result will be a generation of people more capable of not only
preserving but also furthering the democratic principles by which their country can
independently grow and prosper.

Finally, although the study of English in Taiwan is as a foreign language, that study
should not be limited to the acquisition of English as a pragmatic communication tool. Just as
the goal of the American Common Core is to build students’ capacity for thought, so the goal

of a CCNEI should also be to broaden Taiwanese students’ capacity for both critical and
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creative thinking. Learning any foreign language almost automatically triggers this expanded
orientation toward thinking, unless the language learning pedagogy and/or political climate
set up barriers against it.

Therefore, a few guiding principles for a CCNEI in Taiwan should include: to remove all
limitations on language learning, to expand rather than diminish spheres of content in
language learning, to develop understanding in English rather than in translation, and to
establish not only language and literature knowledge goals but also pathways toward
developing both national and international perspectives about the role of society in the rights
and preservation of humanity.

Unfortunately, the Common Core and ESP and all the other educational initiatives of the
present age are really stop-gaps forestalling the dead end of elimination that universal
education is approaching. As Blacker explains (Blacker, 2013; Charles, 2014; Schapira &
Ignaffo, 2014), even motivated educators are very unlikely to produce any big changes
because the ideal of universal education has run its course. Educational reform is powerless
to alter this course because not only are student numbers declining, but society’s (capitalism’s)
need for educated workers is rapidly diminishing. Fewer and fewer businesses are interested
in exploiting educated workers when uneducated workers will do just as well.

Education might follow in the path of poetry to become the pastime of a slender
population of elite intellectuals. Thus, elimination is the common fate of English teaching,
not only in Taiwan but also in the United States (O’Brien, 2018). Some readers may find this
prospect disheartening...but that is only because they have not yet stopped to imagine what

better thing might rise from beyond the horizon.
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Implementing English as a Medium of Instruction to Promote
English Learning of Sixth Graders
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Department of English, National Pingtung University

Li-Hung, Chang
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Abstract
This action research is designed to investigate the effects on 27 sixth graders’ listening ability,
speaking ability and learning attitudes by implementing English as a medium of instruction
(EMI) for 12 weeks. The study has adopted the Cambridge Young Learner English (YLE) as
the pretest and posttest to evaluate the students’ listening and speaking proficiency. Another
measuring instrument is the learning attitude survey which includes both the quantitative and
qualitative data. Other qualitative data such as class observations, video recordings, teaching
journals, and semi-structured interviews, have all served as evidence of the nature of the
student’s performance on EMI. The results indicated that both students’ listening and
speaking proficiency had increased significantly. The learning attitudes scores had increased
significantly in motivation and teaching style. Overall, the students held a positive attitude
towards EMI and the task-based teaching approach.

Keywords: English as a Medium of Instruction (EMI), Task-based Approach, Listening
and Speaking Proficiency, English Learning Attitudes, English as a Foreign Language (EFL).
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Introduction

The current research aimed to realize how English as a Medium of Instruction (EMI)
affects sixth graders’ listening and speaking performances as well as their learning attitudes
towards English education at public school.

The author is the teacher and the researcher in the current study, and through her own
teaching experiences, other English teachers’ feedback, and opinions from previous research,
she concluded various reasons for implementing EMI in the study. The reasons are as follows:
first, English is considered as a global language due to its political and economic objectives.
Second, from a China Times news report (2017.11.08), the average results of TOEIC among
Taiwanese students were at the 40th ranking, which is lower than the average of other Asian
countries like Singapore, China, and Japan. Students were still unable to communicate
outside the classroom in a real scenario. Third, from her own teaching experience in a cram
school, the students acquired the language when they were in an English-only environment
where “comprehensive input” and “comprehensive output” are equally important. Lastly, Chi
(2018), Wu (2018), Kuo (2017), and Lin (2017) proved that EMI is a useful tool for learning
English as well as having a positive effect in language learning attitudes. Therefore, the
research questions are as follows:

1. What was the nature of the students’ performance on English as a medium of

instruction (EMI)?
2. How did the students increase their listening and speaking competence through
Task-based language teaching (TBLT) and EMI?

3. Which factors of the English learning attitudes were influenced by the teacher’s
instructions, and in what ways did those factors influence their academic
performance?

4. What are other findings and/or obstacles towards TBLT and the use of EMI?
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Literature Review

Krashen’s Input Hypothesis

According to Krashen’s Input Hypothesis, learners must be exposed to the target
language data which they can access and comprehended with a low affective filter that makes
them open to the input (Ellis, 2003, p.45), known as the comprehensible input. Krashen
claimed that acquisition happens unconsciously and the contextual information is helpful for
acquiring a language (as cited Ellis, 2003, p.46). Long (1983) further explained that
comprehension is crucial for language acquisition, as he proposed in his Interaction
Hypothesis that “modifications to the interactional structure of conversation which take place
in the process of negotiating solutions to communication problems help to make input
comprehensible to the learner” (Ellis, 2003). These modified interactions lead to a greater
amount of comprehensible input, and that leads to a greater acquisition (Gass & Varonis,

1985). These two hypothesis contributed to the basic rationale of the EMI.

When Does Teacher Talk Work as Input

Based on Wong-Fillmore’s discussion in the article “When does teacher talk work as
input” (Wong-Fillmore, 1985), where she would like to search for answers of “How greatly
teachers can influence language learning in their classes by the way they use language in
instructional events, and by the opportunities they make available to students during these
events to practice the new language” (Wong-Fillmore, 1895), which gave me insight about

teacher talk in more detail, and thus, supporting the usage of EMI in the current research.

Research Completed in Taiwan of Implementing EMI

The author organized a table to briefly compare the researches in EMI teaching in the

order of relativeness with the current study, as shown in Table 1.1.
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Table 1.1 Comparison of EMI-related research in Taiwan

Researcher

Year

Participants Research

Method

Location

Research Findings

Wu.
Yen-Ling

Kuo,

Yi-Chieh

Lin, Yi Chun

Chen,
Kuo-Ying

Chen,
Yi-Chun

2018

2017

2017

2016

2016

Grade 4

Grade 2

Grade 3

Grade 6

Grade 5

Action
Research

Experimental
Research

Experimental
Research

Experimental
Research

Experimental
research

82

Taichung

Tainan

Taipei

Taoyuan

New
Taipei
city

=N

The overall speaking proficiency
has increased especially for the
lower proficiency level students.
Obstacles solved throughout the
action research process.
Students with EMI outperform
the students in bilingual
instruction in listening
comprehension with positive
responses about the curriculum.
Positive attitudes towards EMI.
There is no significant difference
found between the experimental
group and control group.

The majority of students have a
positive attitude towards EMI.
The overall listening proficiency
has increased with a positive
attitude towards EMI, however,
students confirm that L1 is
needed.

The listening comprehension of
low proficiency students have
improved significantly and there
is a significant difference
between the experiment group
and the control group of the
medium level students.
Learning attitude would affect
performance.

No significant differences on
achievement test was found in
the experimental group (62% of
L2) and control group (17% of
L2).
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2. Students in high proficiency
level get used to the English
instruction faster while students
in low proficiency level did not
benefit from the experiment.

3. Anxiety level were not been
affected by different amount of
English instructions.

Li, Xiou-Jin 2014 Grade 4 Experimental ~ Pingtung 1. Students are motivated by EMI.

Research with 2. No significant difference in
qualitative achievement was found between
data analysis the experimental group and

control group.

3. Obstacles arose when teaching
abstract nouns, classroom
management is harder when
using L2.

4. Positive attitude to EMI as well
as L1 usage.

Method

Action research is considered as a suitable method in this study as Geoffrey E. Mills
(2007) defined: “Action research is any systematic inquiry conducted by teacher researchers,
principals, school counselors, or other stakeholders in the teaching learning environment to
gather information about how their particular school operate, how they teach, and how well

their students learn.” (p. 5).

Participants

The participants were sixth graders that the author taught. she grouped them into three
levels: high proficiency students, mid proficiency students, and low proficiency students
according to the Cambridge Young Learners English (YLE) test results, with the total number

of students being 27.
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The Researcher and The Research Peers

The author is the researcher in this study. She graduated from the University of
Auckland, New Zealand. She is a qualified teacher who has taught English for more than 12
years. There are two research peers who worked with me in the same school in this study.

Both of them have a master degree in TESOL from the United States.

Teaching Materials and Curriculum Design
The book used in the school for sixth graders is Give Me Five Book 8, published by

Hess. The curriculum is designed based on the six types of tasks that Willis (1996) proposed.
Which are listing, ordering and sorting, comparing, problem solving, sharing personal
experiences and creative tasks. the author had followed the framework of the task-based
language approach of pre-task, task cycle, and language focus, as well as the six types of

tasks to design the activities in the curriculum.

Data Collection and Analysis

Data were from both qualitative and quantitative research. Qualitative data were class
observations, video recordings, teaching journals, and semi-structured interviews, which
serve as evidence of the nature of the student’s performance on EMI. Quantitative data
including the Cambridge YLE pretest and post-test, and the survey questionnaire of the

learning attitude. The last section clarifies the ethical issues.

Results and Discussion

Analysis of Listening and Speaking Proficiency

Listening and speaking proficiency tests results were analyzed by SPSS 22. The results
had shown that there is a significant difference between pretest and posttest of listening
ability among the 27 students, t (27) =7.989, p =.000. The listening posttest results (M=81.11,
SD=22.029) significantly higher than the listening pretest results (M=62.04, SD=23.257).

The results were shown in the following tables, Table 2.1 and Table 2.2.
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Table 2.1 Listening Paired Samples Statistics
Paired Samples Statistics

Mean N Std. Deviation Std. Error Mean
Listening Posttest  81.11 27 22.029 4.239
Pretest 62.04 27 23.257 4.476

Table 2.2 Listening Paired Samples t Test

Paired Samples Test

Paired Differences

Std. Std. Error  95% Confidence Interval of Sig. (2-
Mean  Deviation Mean Lower Upper t df  tailed)
Listening - POSUESL-yo 074 12406 2388 14166 23982 7989 26 000

pretest

The speaking tests results were shown as the following tables, Table 2.3 and Table 2.4.
The results had shown that there was a significant difference between pretest and posttest of
speaking ability among the 27 students, t (27) =3.415, p =.002. The speaking posttest results
(M=77.96, SD=21.447) significantly higher than the speaking pretest results (M=71.81,

SD=25.531).

Table 2.3 Speaking Paired Samples Statistics
Paired Samples Statistics

Mean N Std. Deviation  Std. Error Mean
Speaking posttest 77.96 27 21.447 4.127
pretest 71.81 27 25.531 4914

Table 2.4 Speaking Paired Samples t Test

Paired Samples Test
Paired Differences

Std. Std. Error  95% Confidence Interval of Sig. (2-
Mean  Deviation Mean Lower Upper t df tailed)
Speaking  posttest- o) o g gee 1.800 2447 0849 3415 26 002

pretest
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The listening and speaking results shown there was an increase in students’ proficiency
level. From the test results, the 7 low proficiency students had progressed the most from 27%
to 66%, except for S15. Among the students, S10 and S11 were the students who had
improved over 60% of their original scores. S6 and S25 were mid proficiency students and
had progressed into the high proficiency students with all the other students stay at the same
ranking or slightly lower in the posttest results. S7 and S13 had slightly decreases in their test
results by .5% and fall into the mid proficiency level in the posttest. The results all seems
positive, however, | had to be conservative that the test results might cause by the unfamiliar
of the instruction of the test at pretest stage, the time constraint of the examination and the

wholeness of a language.

Analysis of Students’ Learning Attitudes

Statistic results of the change in learning attitudes. The following tables, Table 2.5
and Table 2.6, which had shown that there was a significant difference between pretest and
posttest of the learning attitudes towards learning English among the 27 students, t (27)
=3.025, p =.006. The learning attitudes posttest results (M=89.56, SD=15.446) significantly
higher than the learning attitudes pretest results (M=85.15, SD=13.897).

The learning attitudes were categorized into four dimensions which are attitudes toward
self-learning, attitudes toward learning motivation, attitudes toward learning materials and
attitudes towards teaching styles. From the results of different dimensions, there were
significant differences in attitudes toward learning motivation and teaching style, t (27)
=2.761 in learning motivation and p = 0.010; t (27) = 2.731 in teaching style and p=0.025.
The learning attitudes toward learning motivation posttest results (M=28.59, SD=4.806)
significantly higher than the learning attitudes toward learning motivation pretest results
(M=26.70, SD=4.952). The learning attitudes toward teaching style posttest results (M=15.15,

SD=2.838) significantly higher than the learning attitudes toward teaching style pretest
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results (M=14.26, SD=2.982)

Table 2.5 Learning Attitudes Paired Samples Statistics

Paired Samples Statistics

Mean N Std. Deviation  Std. Error Mean

overall posttest 89.56 27 15.446 2.972

pretest 85.15 27 13.897 2.675
Attitudes toward posttestl 31.11 27 6.110 1.176
self-learning pretestl 30.07 27 5.342 1.028
Attitudes toward posttest2 28.59 27 4.806 925
learning motivation pretest2 26.70 27 4.952 .953
Attitudes toward posttest3 14.70 27 3.036 584
learning materials  pretest3 14.11 27 2.517 484
Attitues toward posttest4 15.15 27 2.838 546
teaching style pretest4 14.26 27 2.982 574

Table 2.6 Learning Attitudes Paired Samples t Test

Paired Samples Test
Paired Differences
Std. Std. Error 95% Confidence Sig. (2-
Mean Deviation ~ Mean Lower Upper t df tailed)
overall POsttest- 4 407 7572 1.457 1412 7403 3025 26 006
pretest
Attitudes toward self- — posttestl- 17 76 o 453 257 1430 26 164
leaming prefest]
Attitudes toward | i ttest2 -
destowarc fearting postiesta = eg9 3555 684 48 3205 2761 26 010
motivation pretest2
Attitudes toward leaming posttest3 - 500 ¢ 463 359 1544 1280 26 212
materials prefest3
Attitues toward teaching posttests -
889 1.948 375 118 1.660 2371 26 025

style pretest4

Conclusion and Suggestions

Conclusion

Students were able to cooperate with the teacher and their performance met the

teaching objectives when adopting EMI. Generally speaking, students’ performance met
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the requirement of the teacher’s teaching objectives. From students’ point of view, team work
or pair work is needed when adopting EMI because all 27 students claimed that they would
ask friends and team leaders to clarify the meaning and instructions. From students’
perspectives, they liked the way the curriculum was instructed in TBLT and EMI.

Students’ listening and speaking competence had been built up through TBLT and
EMI. The results of the proficiency pretest and posttest had shown that the listening and
speaking posttest results were significantly higher than the pretest results.

Students’ learning attitudes were influenced by EMI. From the results of the survey,
there is a significant difference between pretest and posttest of the learning attitudes towards
learning English. The learning attitudes posttest results significantly higher than the learning
attitudes pretest results. Among the four dimensions of learning attitudes, attitudes toward
self-learning, attitudes toward learning motivation, attitudes toward learning materials and
attitudes towards teaching styles, the results had showed that there are significant differences
in attitudes toward learning motivation and teaching style. Both learning attitudes toward
learning motivation and teaching style posttest results were significantly higher than the
pretest results. There are evidences of changes in students’ learning attitudes, the author could
see most of the students turning their learning attitudes more positive when having the

English classes.

Suggestions for Further Studies

Through the current action research, not only the students were benefit by EMI, the
author found her thoughts about EMI was changing and her teaching was improving. The
author had listed the suggestions for herself and for future researchers.

The use of EMI. First, the author suggested that the starting time of implementing EMI
could be lowered to first or second graders to give students chances to get used to the

language, to experience some success and to have some connection with their real life for the
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future research. Second, her suggestion of the proportion of English usage is 90-95%, English
is only used for translating the difficult words because in this way, students still acquire the
form of the language. Some grammar points can be learned by the students naturally
throughout the process of EMI. Third, from the observations of my own teaching, when
adopting games and tasks, she need to check their understanding in English.

Curriculum design. The curriculum was designed based on TBLT which the author
found really helpful as TBLT was in cope with the 12-year Basic Education where the core
competency was emphasized. Students were not only learning the language but also the core
competency that is the ability for problem solving and be able to use the language in real life
scenarios. The author suggested that the teachers and researchers could take the following
factors into consideration when designing the curriculum. The teacher could integrate English
to other subjects or leaning field to broaden the learning effects, teaching materials should
include various teaching materials and tasks and also consider students’ ability and choices.

Teacher’s self-enhancement in English teaching. The author was benefit by the
current action research that she found some problems in her own teaching. The author should
be able to overcome her own problems and she believed she had improvement in English
teaching.

Although, the author could spend twice time to prepare a lesson in EMI, she still
believed that modified EMI in the current research benefit the teacher and the students. The

obstacles she was facing are seen as a motivation for me to overcome.

References

Chen, K. (2016). A study of the effects of English-only instruction on elementary school EFL
sixth graders’ English listening comprehension (Unpublished master’s thesis). National
Tsing Hua University, Hsinchu.

Chen, Y. (2016). The impact of teacher s language use on EFL children’s English learning

89



Proceedings of CEBC 2019 (o,

achievement and anxiety (Unpublished master’s thesis). University of Taipei, Taipei.

Chi, J. C. (2018). Make it Possible: B-]- > & 3% #3k2. SOP [ Make it Possible: the SOP of
English-only teaching in elementary school.]. =~/ & 5 7=# 7 7/, 7(2), 112-118.

Ellis, R. (2003). Task-based language learning and teaching. Oxford: Oxford University
Press.

Gass, S. M. & Varonis, E. M. (1985). Task variation and nonnative/ nonnative negotiation of
meaning. In S. M. Gass & C. Madden (Eds), Input in second language acquisition (pp.
149-161). Cambridge: Newbury House Publisher.

Kuo, Y. (2017). A study of the effects of English-only instruction on elementary students’
English listening comprehension (Unpublished master’s thesis). National University of
Tainan, Tainan.

Lee, X. (2014). The effects of whole English teaching on motivation and achievement of
elementary students (Unpublished master’s thesis). National Pingtung University,
Pingtung.

Lin, J. C. (2017, November 08). Taiwanese English proficiency index ranked fortieth, lower
than Japan. China Times. Retrieved from https://www.chinatimes.com/realtimenews/
20171108004357-260405

Lin, Y. (2017). Teaching English through English in elementary schools: An analysis of
teaching strategies, learner attitude and learning outcome. (Unpublished master’s
thesis). National Taipei University of Technology, Taipei.

Richards, J. C. & Rodgers T. S. (2001). Approaches and methods in language teaching.
Cambridge, New York: Cambridge University Press.

Willis, J. (1996). A framework for task-based learning. England: Longman Group Ltd.

Wong-Fillmore, L. (1985). When does teacher talk work as input. In S. M. Gass & C.
Madden (Eds), Input in second language acquisition (pp.17-50). Cambridge: Newbury

House Publisher.

90


https://www.chinatimes.com/realtimenews/%2020171108004357-260405

Proceedings of CEBC 2019 {aw,

Wu, Y. (2018). An action research on implementing English-only communicative language
teaching to promote English speaking proficiency of fourth graders in the elementary
school (Unpublished master’s thesis). National Taichung University of Education,

Taichung.

91



Proceedings of CEBC 2019 (o,

Elementary School Teachers’ Viewpoints on the Effectiveness of
Teacher Training Workshops

Ya-Hui, Chang
Department of Foreign Language Instruction, Wenzao Ursuline University of Languages

Abstract

Teachers by their nature are fulfilling several roles in their work: transmitting knowledge,
assisting students with their learning, and inspiring students to achieve their learning goals.
Their role to fulfil self-reflection and improvement is often neglected due to heavy workload
and lack of time. However, as Boon (2011) pointed out, it is vital for language teachers to
engage in self-reflection, through which teachers are more able to remain fresh and grow
from their experiences. One way to facilitate self-reflection is by attending teacher training
workshops. From engaging in dialogues with other professionals, English teachers may be
become more reflective, thus motivated and innovative in their teaching. This study follows a
group of English language teachers working at a bilingual elementary school in Kaohsiung.
These teachers attended 8 English teaching workshops throughout an academic year. By the
end of the year, they filled out a questionnaire that reflected on their feedback of these
workshops. The questionnaire results showed that these teachers had positive views on the
effectiveness of these workshops, particularly on how these workshops inspire the creativity
in their lesson design. They also commented on the usefulness of workshop themes such as
STEAM, technology, and board games application in their English teaching.

Keywords: English Teaching, Teacher Professional Development, Teacher Training
Workshops.
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Introduction

Teachers, by the expectations set in the Taiwan society, not just teach. Teachers are
expected to fulfill several roles in their job, communicating with parents, fulfilling
administrative duties, counselling students, to name a few. English teachers are no exceptions.
However, teaching techniques and skills are not something that you learn once in your life
and be done with it. As Negi (2016) pointed out, numerous updated teaching skills, materials,
techniques, methods, are being experimented and discussed constantly. Without means to
acquire these up-to date teaching skills, teachers’ teaching quality may suffer. Eventually,
students’ learning effectiveness will be affected as well. As a result, “teachers need to
strengthen their professional expertise through the professional development opportunities”
(ibid., p.40). This paper is an attempt to provide English language teachers such opportunities,
through 8 teacher training workshops. By the end of the year, they filled out a questionnaire
that reflected on their feedback of these workshops. Through their feedback, this paper aims

to answer the following research questions:

® To what extent do English language teachers at the research site believe in the value
of teacher training workshops?

® To what extent do English language teachers at the research site believe in the
effectiveness of teacher training workshops?

® \What are the themes of teacher training workshops that these English language

teachers find most helpful?

Literature Review

Attending teacher training workshops is one way in-service teachers can polish their

professional teaching skills. According to Walters (2005), teacher training has the following
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features:
» Practical, classroom -based skills
« Dynamic interplay of propositional and experiential knowledge

* Lead to teachers’ professional development

From the limited time in-service teachers have, it is vital that teacher training workshops
need to address to the immediate needs of the teachers in their classrooms. Without clear
implications on the contents to the practical needs, the teachers are more likely to regard
attending the workshops as a waste of time (Muijs et al. 2014). Understanding this, Borg (2015,
p.6) proposed several features successful teacher training workshops should possess, among
which the important one is “relevance to the needs of teachers and their students”. Other
examples include “teacher involvement in decisions about content, support from the school
leadership, exploration and reflection with attention to both practices and beliefs”.

The idea of being able to reflect on their teaching practices is in line with the body of
research in ‘teacher autonomy’, which refers to the capacity and/or responsibility to make
choices concerning one’s own teaching (Smith & Erdogan, 2008). Smith & Erdogan (idib.)
further defines teacher autonomy as a self-directed action or development that demonstrates
teachers’ responsibility for their teaching. By attending relevant teaching workshops, teachers
demonstrate their respect for the need to sharpen their professional knowledge in their teaching.
Through in- service training workshops that increase teaching knowledge, skills, and positive
beliefs (Bayrakci, 2009), teachers have the opportunity to reflect and improve on their teaching,

which not only develops their teacher autonomy, also increase their own professional growth.

Research Methodology

Research Participants

This study was carried out at a private elementary school in Kaohsiung City. An
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industrial-academia research cooperation project contract was signed between the researcher
and the elementary school in September, 2017. A total of 21 English language teachers work at
this private bilingual elementary school; 7 of them are native speakers, from Canada, Australia,

New Zealand, and the United States.

Research Procedure

8 workshops were conducted during the study period, from September 2017 to November

2018. Please see the table below for the details of each workshop.

Table 1. Workshop dates and topics.

Date Theme
09.28.2017 Project Introduction/Sharing Experiences/Need Analysis
11.01.2017 Making Storybooks
12.06.2017 Using Readers in the classroom
01.24.2018 Creative Board Games in ELT Classrooms
03.22.2018 Creative English Learning Activities or Games
04.26.2018 STEAM Applications
10.12.2018 The Use of Technology in ELT
11.15.2018 The Use of Online Resources in ELT

Research Steps and Instrument

In September, 2017, a need analysis was carried out to better explore the practical needs of
these English teachers, as suggested by Borg (2015). The following 3 questions were asked:
1. What kind of challenges do you face during your teaching?
2. Do you have any recommended speakers for the workshop?

3. Do you have any recommendation for the themes of the workshop?

Based on the answers, 7 subsequent workshops were conducted from November, 2017 to
November, 2018. At the end of the last workshop, a questionnaire (see Appendix) was given to

the research participants to explore their overall feedback and evaluate the overall
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effectiveness about these teacher training workshops. 12 copies of the questionnaire were

returned.

Findings and Discussion

The questionnaire data was keyed in Microsoft Excel for further analysis. The findings for

each question is as followed:

1. How do you feel regarding the themes of these teacher training workshops?

Contents of the Workshops

very unsatisfied 0
not satisfied GG 2%
satisfied I  58%

very satisfied I 34%

As the table indicates, over 90 % respondents were satisfied with the contents of the

workshops.

2. How do you feel about the up-to-date ELT information in these workshops?

Up-to-date ELT information

very unsatisfied | 0
unsatisfied = 0
satisfied |GGG 73
very satisfied [N 27%

0 1 2 3 - 5 6 7 8 9

The result indicates that all the respondents believe that the contents in the workshops were

up to date.
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3. Do you believe that the lecturers of these workshops were well prepared?

Lecturers are well-prepared

No 0
oK ' p
Yes I 100%

All the respondents agree with the fact that the lecturers of the workshops were

well-prepared.

4. Do you believe that the information in these workshops were practical and applicable
in your own classroom?

Contents are practical and applicable

67%

Over 60 % respondents found the information useful to their own teaching.

5. Do you believe that these workshops helped to inspire your creativity in your
teaching?

Creativity in teaching was inspired

No N—— 8%

Yes 75%

Over 70 % respondents believed that their creativity was inspired from attending the

workshops.
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6. Are you able to integrate what you have learned in the workshops into your own

teaching?

Integrate contents with teaching
No (NN 17%

OK [N 3%
ves |, 7 5%

0 1 2 3 - 5 6 7 8 9 10

Almost 80 % respondents were able to integrate what they have learned in the workshops into

their own teaching.

7. Among these teacher training workshops, which one (theme) you were impressed with
the most and learned a lot?

Almost all the questionnaire responds (10) mentioned that there were most impressed by the
STEAM application workshop. In addition, some teachers (6) believed that technology use

and board games in ELT classrooms were both helpful in their teaching.

8. Is there a need to continue holding these teacher training workshops?

Continue with these worshops

No preferences _ 18%

No 0

ves | 525

0 1 2 3 - 5 6 7 8 9 10

As the data suggests, the majority of the teachers believe these workshops are supportive
for their teaching and would like to the school to continue to offer such opporunities.

To sum up the questionnaire findings, 3 important results emerged from the data:
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A. The positive value of the teacher training workshops

From quesitonnaire quesiton 1-3, we can see that the workshop participants have
positive experience attending the workshops and believe the workshops are valuable. They
were able to acquire the up-to-date teaching knowledge and over 80 % of the participants
would like to continue to attend these workshops.
B. The positive effectiveness of the teacher traning workshops

Questionnaire 4-6 indicatd that the contents from these teacher training workshops were
effective. Most teachers believed that contents of the workshops were practical, which
enabled them to integrate what they have gained in the workshops in their own classroom.
Many of them believed that their creativity was inspired after attending the workshops.
C. The theme teachers find most helpful are related to STEAM application in ELT
classrooms

STEAM (an acronym of Science, Technology, Engineering, Arts and Mathematics)
application in ELT classroom has been stirring lots of discussions in English teaching and
learning. Many studies discuss this subject matter, such as STEAM materials design (Park,
2013), STEAM educational policy (Allina, 2018), or clssroom application (Herro & Quigley,
2016). Particular in ELT classrooms, the instructor of the workshop demonstrated how to use
English picture storybook to incorporate STEAM skills in English leanring. Many

participants found the suggestion refreshing and inspired their own creation in their teaching.

Conclusion

This study explores the value and effectiveness of teacher training workshops for ELT
elementary English language teachers. 21 English language teachers at a private bilingual
elementary school participated in the study by attending 8 workshops. At the end of the last
workshop, they filled out a questionnaire. The questionnaire data suggests that these teachers

indeed value the importance of these teacher training workshops. They are vital for their
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professional teacher development and has a positive impact on their own teacher
autonomy.The information they gained, particularly related to STEAM application in ELT

classrooms, is practical and applicable to their own teaching.
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Appendix

Teacher Training Workshop Questionnaire

1. How do you feel regarding the themes of these teacher training workshops?
oVery Satisfied  oSatisfied  oUnsatisfied  oVery Unsatisfied

Comments:

2. How do you feel about the up-to-date ELT information in these workshops?
oOVery Satisfied  oSatisfied oUnsatisfied  oVery Unsatisfied

Comments:

3. Do you believe that the lecturers of these workshops were well prepared?
oYes 0OK  oNotreally

Comments:

4. Do you believe that the information in these workshops were practical and applicable
in your own classroom?
oYes ©0OK  oNotreally

Comments:

5. Do you believe that these workshops helped to inspire your creativity in your
teaching?
oYes 0OK  oNotreally

Comments:

6. Are you able to integrate what you have learned in the workshops into your own
teaching?
oYes ©0OK  oNotreally

Comments

7. Among these teacher training workshops, which one (theme) you were impressed with

the most and learned a lot?

8. Is there a need to continue holding these teacher training workshops?

O Yes Suggested topic/themes:

o No Comments

0 No opinion/Either way is fine.
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Taiwanese University Students’ Learning Strategy Use and
Difficulty in English Reading — A Case Study of University
Students from National Pingtung University

Guan-Yu, Chen
Graduate School of Applied English, National Pingtung University

Abstract

To realize learner’s use of learning strategies and learning problem in language learning is
essential toward teaching and learning English. These two factors (learning strategies and
learning problem) are concern with learner’s English proficiency and learning process.
Therefore, this study was to explore Taiwanese university students’ the use of learning
strategies in English reading and their English reading difficulties. This study was based on
quantitative research, there were two instruments was used including a questionnaire of
learning strategies use and an open-ended question. There were 156 university students from
National Pingtung University in Taiwan. Moreover, the study applied the descriptive statistics
and independent sample t-test to analyzed data. The results showed that (1) The subjects were
moderate use learning strategies in English reading, the cognitive strategies were the most use
for them; (2) There were significant differences for gender in their use of learning strategies;
(3) The most English reading difficulties for subjects were vocabulary knowledge problem. In
conclusion, subjects’ awareness of use of learning strategies was still low. Furthermore,
subjects thought that the vocabulary knowledge was the major problem while they read
English context. Therefore, the study, according to the results, provided some applications for
English teaching and learning.

Keywords:Language Learning Strategies, English Reading Difficulties, English
Reading, University Students.
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Introduction

Learning strategies is important to every learner, especially the area of language learning
(Oxford, 1990). Language learning itself needs a number of strategies to training or practice,
which make learner can improve their language proficiency. In ESL (English as Second
Language) and EFL (English as Foreign Language) countries, the students often use learning
strategies to enhance their English ability such as listening, speaking, reading, and writing.
The last few decades have seen a majority of research in language learning strategies. Oxford
(1990) defined the different types of language learning strategies and it was a significant
contribution. O’Malley and Chamot (1990) provided an important work on learning strategies
for second language acquisition. Numerous research has used Oxford (1990)’s classification
of learning strategies to explored learner’s strategies use in English reading (e.g., Baker &
Boonkit, 2004; Chang Chien, 2015; Cheng, 2009; Ghafournia, 2014). Moreover, several
research used or developed reading strategies to probe learner’s English reading (e.g., Gan,
2015; Hismanoglu & Colak, 2017; Hong-Nam & Page, 2014; Li, 2010; Mokhtari & Reichard,
2002; Shehadeh, 2015). A majority of literature showed that the high English proficiency
learners is good at strategies use in English reading (Dermitzaki, Andreou & Paraskeva, 2008;
Gan, 2015; Ghafournia, 2014; Lai, Li & Amster, 2013; Maeng, 2006; Shehadeh, 2015; Yang,
2016). However, several research found that there were significant differences in gender
about the strategies use on English reading and English learning (e.g., Hismanoglu & Colak,
2017; Hung, 2015; Li, 2010). Through the research on use of learning strategies by gender
can acquire useful insight toward learners’ English reading.

On the other hand, the study of learners’ reading difficulty is important, in order to
realize learners’ learning situation on English reading. There were several studies probed
students’ English reading difficulties, they were from EFL and ESL countries or families (e.g.,

Chang Chien, 2015; Gan, 2015; Lai et al., 2013; Lin, 2017). In ESL and EFL learners whom
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English reading difficulty is obvious, because English is not their mother tongue. When

reading in English they often feel unfamiliar and then probably would give up.

Literature Review

English Learning Strategies

Learner through the training of strategies use know about which strategies they can use
in the different task (Oxford, 1990). Recent few decades Oxford (1990)’s work was used in a
numerous of research regarding language strategies or language learning. Obviously, Oxford
(1990)’s work showed its multidimensionality. The six types of language learning strategies
by Oxford (1990) proposed including memory strategies, cognitive strategies, compensation
strategies, metacognitive strategies, affective strategies, and social strategies. These six types
have been a basic direction in evaluation and research about learners’ language learning.

O’Malley and Chamot (1990) proposed learning strategies toward second language
learning, it showed that cognitive awareness was the basic theory in research. Certainly, if
learners have basic cognition in learning process that language learning would be more easily.
Oxford (1990) noted that the important strategies for language learning is cognitive strategies.

Cognitive strategies contain numerous practicing skills and that is essential to learning.

Learning Strategies in English Reading
Chang Chien (2015) probed that Taiwanese high school students’ English reading

difficulty, strategies use, and beliefs. The instruments used reading test and survey
questionnaire. The questionnaire has four types of learning strategies including memory,
cognitive, metacognitive, and compensation strategies. Chang Chien (2015) found that (1)
students used the most strategies was cognitive strategies; (2) in gender, there were no
differences in use of reading strategies. This research used high school students as a subject,

therefore, their concept on use of learning strategies might different with university students.
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Although reading strategies was different from learning strategies, through the reading
strategies can reflect actually learners’ reading process. Shehadeh (2015) explored 100
Palestinian college students’ strategies use and reading ability in English reading. The
instrument was survey questionnaire including three types of reading strategies, there were
general (global) reading strategies, problem solving strategies, and support reading strategies.
Shehadeh (2015) found that the participants used the most reading strategies was global
(general) reading strategies. The global reading strategies is about having a goal to read the
reading context such as predicting and skimming skill (Mokhtari & Reichard, 2002). This
classification of reading strategies was common in recent literature (e.g., Gan, 2015;

Hismanoglu & Colak, 2017; Hong-Nam & Page, 2014; Li, 2010; Shehadeh, 2015).

English Reading Difficulty
Lin (2017) probed the 143 college students’ English reading difficulties and needs. The

major method was survey questionnaire and open-ended question. Lin (2017) showed that (1)
freshman students’ English reading problem were patience, lack of background knowledge,
and can’t understand main ideas; (2) The most difficulties for them was insufficient
vocabulary knowledge. In addition, Lai, Li, and Amster (2013) explored 93 Taiwanese
university students’ reading strategies use and reading problem. The instruments were reading
strategies questionnaire and GEPT (General English Proficiency Test) test. Lai et.al. (2013)
found that the most English reading problem for students was limited vocabulary knowledge.
Chang Chien (2015) found that the English reading difficulties for Taiwanese high school
students were (1) the most difficulties was vocabulary and grammar knowledge; (2) students
with high and low English proficient had the same problem in vocabulary knowledge. In the
EFL countries the insufficient vocabulary knowledge problem was common.

Although a variety of literature probed the gender’s effect about use of learning

strategies in English reading (e.g., Hismanoglu & Colak, 2017; Hong-Nam & Page, 2014; Li,
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2010; Maeng, 2006). However, these literatures were inconsistent results that some research
found the significant differences in genders but some were not, it might due to the different
countries and subjects. Thus, this study based on Taiwanese university students. The purpose
of this study was to probe Taiwanese university students’ learning strategies use in English
reading and their reading difficulties. Therefore, this study proposed three research questions
to address these issues were as follows:

(1) What learning strategies do university students use most and least on English reading?

(2) Are there significant differences between male and female students in their use of learning

strategies on English reading?

(3) What English reading difficulties do university students have?

Methodology
Subjects

The subjects were 156 university students from Taiwan. They were 78 male and 78
female students. All of subjects enrolled in National Pingtung University in southern Taiwan.

They were freshman, sophomore, junior, and senior students from 18 different departments.

Instruments

There were two instruments. The first was questionnaire of learning strategies use, to
detected subjects’ learning strategies use in English reading. The questionnaire based on two
research to modify and arrange including Strategy Inventory for Language Learning (SILL)
Version 7.0 (ESL/EFL) by Oxford (1990) designed and the other was Baker and Boonkit
(2004). There were 42 items and it used the “5-point Likert Scale”. It contained six types of
strategies by Oxford (1990) classification including Memory, Cognitive, Compensation,
Metacognitive, Affective, and Social learning strategies. Secondly, one open-ended question
was used to explore subjects’ English reading difficulties. The study also detected subject’s

background, which were gender, grade, department, English proficiency, and reading time per
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week. The questionnaire was translated to Chinese for subjects easy to fill in.

Data Collection & Analysis

The main way of collect data was let subjects fill out the questionnaire. The time of data
collection was one months. The location was in National Pingtung University from Taiwan.
The researcher contacted professors in this university to asked the classes for conducted the
survey. The total of time for conducted the survey was 35 minutes in each classes.

The SPSS 20.0 was used to calculate the data. The descriptive statistics was used to
compute frequency of use of learning strategies. The Independent sample t-test was used to
examine the genders differences in their learning strategies use. At last, descriptive statistics

was used to examine subjects’ English reading difficulties.

Results & Discussion

Research Questions 1:
What learning strategies do university students use most and least on English reading?

The overall mean of learning strategies use was 3.06 and standard deviation was .55 (see
Tablel). The most use of learning strategies types was “Cognitive Strategies” (M = 3.46; SD
= .69). The second was “Compensation Strategies” (M = 3.44; SD = .63). The third was
“Metacognitive Strategies” (M = 3.28; SD = .73). The fourth was “Memory Strategies” (M =
2.92; SD = .67). The fifth was “Social Strategies” (M = 2.77; SD = .78). The sixth and also

the least use was “Affective Strategies” (M = 2.50; SD =.75).

Table 1. Types of Learning Strategies Use (N = 156)

Type Mean SD Rank
Memory Strategies 2.92 .67 4
Cognitive Strategies 3.46 .69 1
Compensation Strategies 3.44 .63 2
Metacognitive Strategies 3.28 73 3
Affective Strategies 2.50 15 6
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Social Strategies 2.77 .78 5
Overall 3.06 .55

The first results found that subject’s strategies use were moderate and it consistent with
Li (2010) research. Subjects used the most was cognitive strategies in line with Baker and
Boonkit (2004) and Chang Chien (2015). It seems that subjects had basic concept about skills
of practice and comprehension on reading. The second use was compensation strategies. This
finding appeared that subjects had positive concept on reading because they would try to use
guessing skills from compensation strategies to acquire the resemble answer. Maeng (2006)
also found that undergraduate students used more compensation strategies at before and after
reading process. In addition, the third use was metacognitive strategies. The results
speculated that subjects may actively strengthen their reading ability. Furthermore, the results
found that cognitive, compensation, and metacognitive strategies was the top three uses in
accord with Baker and Boonkit (2004) research. The lowest use was affective strategies,

which presumed that subjects may thought that it was low effectiveness.

Research Questions 2:
Are there significant differences between male and female students in their use of
learning strategies on English reading?

At first the descriptive statistics of learning strategies use by gender differences was
presented (see Table 2). The overall mean of types for males was 3.20 and standard deviation
was .58. The most use was “Compensation Strategies” (M = 3.53; SD = .61). The second was
“Cognitive Strategies” (M = 3.47; SD = .74). In contrast with 78 females’ overall mean of
types was 2.92 and standard deviation was .49. The most use was “Cognitive Strategies” (M

= 3.45; SD = .65). The second was “Compensation Strategies” (M = 3.34; SD = .63).

110



Proceedings of CEBC 2019 (o,

Table 2. Types of Learning Strategies Use by Gender Differences

Type Male (N=78) Female (N=78)

Mean SD Rank Mean SD Rank
Memory Strategies 3.11 .64 4 2.72 .65 4
Cognitive Strategies 3.47 74 2 3.45 .65 1
Compensation Strategies 3.53 .61 1 3.34 .63 2
Metacognitive Strategies 3.37 .78 3 3.19 .67 3
Affective Strategies 2.75 .83 6 2.25 57 6
Social Strategies 2.97 .78 5 2.57 73 5
Overall 3.20 .58 2.92 49

In overall mean, male subjects were higher use than female subjects. This results were
inconsistent with past literature that previously mentioned (e.g., Cheng, 2009; Hismanoglu &
Colak, 2017; Hung, 2015; Li, 2010). However, the findings were consistent with Dawadi
(2017) research. The results found that male subjects used the most was compensation
strategies and then the second was cognitive strategies and that was opposite to female
subjects. Male subjects were more focus on guessing skill while reading, however, female
subjects were pay attention on main idea of reading content and the practice skills.

Additionally, the results of Independent t-test showed that gender in overall use of types
had significant mean differences, t (154) = 3.288, p = .001 < .05 (see Table3). There were
three types had significant mean differences including “Memory Strategies” (t (154) = 3.757,
p = .000 < .05), “Affective Strategies” (t (137.097) = 4.441, p = .000 < .05) and “Social
Strategies” (t (154) = 3.315, p = .001 < .05). The greatest significant differences were
“Affective Strategies”. However, the results found that another three types had no significant

mean differences including cognitive, compensation, and metacognitive strategies.
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Table 3. Independent t-test for Gender Differences on Use of Learning Strategies Types
Male(N=78)  Female(N=78)

Type t Sig. MD

» Mean SD Mean SD J
Memory Strategies 3.11 .64 2.72 .65 3.757 .000 .39
Cognitive Strategies 3.47 74 3.45 .65 211 833 .02

Compensation Strategies  3.53 .61 3.34 .63 1.938 .054 19
Metacognitive Strategies ~ 3.37 78 3.19 .67 1.606 110 19

Affective Strategies 2.75 .83 2.25 57 4.441 .000 51
Social Strategies 2.97 .78 2.57 73 3.315 .001 40
Overall 3.20 .58 2.92 49 3.288  .001 .28

Note. Sig.in Two-tailed test. MD means Mean Difference.

The findings showed that there were significant differences in genders and it consistent
with Hismanoglu and Colak (2017) research. It was inconsistent with Hong-Nam and Page
(2014). There were three strategies had significant differences including memory, affective,
and social strategies. This might explain that subjects were not good at use these three
strategies, therefore, they used less and then caused the differences. Additionally, there were
no significant differences in cognitive, compensation, and metacognitive strategies because

these 3 strategies were use often for subjects and these were probably important to them.

Research Questions 3:
What English reading difficulties do university students have?

The greatest reading difficulties was “Vocabulary Knowledge” (f = 85; Percentage

49.13 %) (see Table 4). The second was “Reading Comprehension” (f = 26; Percentage

15.03 %). The third was “Patient” (f = 19; Percentage = 10.98 %).

Table 4. The Category of English Reading Difficulties

Category f Percentage Rank
\Vocabulary Knowledge 85 49.13 % 1
Reading Comprehension 26 15.03 % 2
Patient 19 10.98 % 3
Grammar 15 8.67 % 4
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Lengthy Text 10 5.78 % 5
Speaking & Listening 9 52% 6
Practice 5 2.89 % 7
Reading Speed 2 1.16 % 8
Motivation 2 1.16 % 8
Total 173 100 %

Note. f means frequency.

The results showed that the most reading difficulties was ‘vocabulary knowledge’
consistent with several research (e.g., Chang Chien, 2015; Lai et al., 2013; Lin, 2017). It was
the most troublesome for Taiwanese students. The second was ‘reading comprehension’ that
was consistent with Lin (2017). Some subjects thought that they understand each meaning of
vocabulary in sentence, however, they can’t understand the main idea. The third was ‘patient’

problem. Subjects perceived if the reading context too long, they would lose patient.

Conclusions & Suggestions

About subjects’ moderate use of learning strategies, the study suggested that teacher can
teaching learning strategies on English reading lesson. Subjects used the most three types
were cognitive, compensation, and metacognitive strategies that the subjects should keep use
these three strategies. However, subjects used the least was memory, social, and affective
strategies that subjects should know more about these 3 learning strategies as possible.

There were significant differences by gender in use of strategies. The study suggested
that male subjects should practice cognitive strategies because practicing skill was the most
important for learners. The female subjects should practice compensation strategies; the
guessing skill is useful to support the reading structure. Additionally, there were significant
differences in use of memory, affective, and social strategies for gender. However, subjects
used these 3 strategies less, thus, subjects should promote the frequency of use.

The most reading difficulties were vocabulary knowledge, subjects should use the
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metacognitive strategies to arrange vocabulary learning. The second difficulties were ‘reading
comprehension’, subjects can practice cognitive strategies regularly to obtain the main idea
effectively while reading process. The third difficulties were ‘patient’, subjects could use
affective strategies such as give a reward or encourage self to overcome the impatient.

The study should increase the different university from others area in Taiwan. The study
should add others factors to increase the diversification such as English proficiency. The
sample should increase to 250 subjects. The future study can add a questionnaire of reading

difficulties to explore subjects’ multiple perceptions about field of reading difficulties.
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Non-attachable Physio-Psychological Method to Measure EFL
Student Classroom Concentration: A Preliminary Study

Kuan-Lin, Liu
Center for General Education, National Taipei University of Business

Abstract

This study conducted a preliminary investigation on a non-attachable physio-psychological
approach to evaluate EFL student classroom concentration by measuring their body
movement in response to contents of “interesting” or “monotonous” nature. Students’
attention levels in learning can be conventionally measured (Lin and Chou, 2010) by
cognitive-psychological questionnaires or neuro-psychological mechanisms (e.g. measuring
EEG signals), both of which require designated instruments or equipment. This study
proposed a relatively simplified technique for classroom instructors to analyze classroom
participants’ “body movement” on the assumption that learners generate less movement when
they are highly motivated and focused, but more movement when they are not as interested in
the content. The measurements were captured by using markings indicated by removable
stickers placed on participants’ back and visually recorded. The recordings of the sticker
movement were analyzed by the Tracker application (Brown, 2013) to determine the average
volume of “body movement” during class sessions. The comparison between responses to
different kinds of video supported the movement-concentration correlation conjecture. The
analyses on the test results indicated a trend that the interesting course content is able to
retain higher classroom concentration, and the monotonous one contrariwise. Further studies
are required to determine how to distinguish circumstances that are “highly concentrative”
from “falling asleep” when movement is reduced, and “exciting” from “bored” when
movement is heightened.

Keywords: EFL Classroom Mindfulness, Measuring Concentration, Evaluating EFL
Student Attention Level.

117



Proceedings of CEBC 2019 6

ARAUALBBE I ZREEFIIFEV FHRLE R
i

oy
A
‘_

H
|4
T
=
=
#
A
4%
(2
3

i &

AFY PR Al D -w»mﬁ*ifPI?”%Lfvﬁ?%iméwﬂ&
s@fﬂwv‘bp R I E S ol éd”] FAE NI TED R FALNEHERE
iﬂ";l«%~ﬂ§ §4n@wmﬁaﬁdiw?ﬂp&v» BE S (YR L) N E

T E A (4o * ATk ) k£ (Linand Chou, 2010) > k@ + if = 2393
i%{;“‘ o AT wﬁﬁwfﬂ—ﬁﬁi*k?mﬁm" AR G- ek
WA NP HBEE o ERREY MR RECREFLHBE R L AR
PECGREER WS RERERE S NG @%Aéﬂaw%Fvﬁ$%i+§ai
B2 F 8 2bk o e 3R * Tracker #c48 (Brown, 2013) &~ 473 2| 2 8 4 A k¥ ¢ T
ﬁWﬁ%ﬂo&ﬁ%Fﬁﬁm?méim&%ﬁﬁhﬁj@bﬁﬁ@iﬁ%aﬁ&i%
T R BT REE T J - AR 0§ ABZ RPN FRNAFEFLARE CHAN R
JWFoﬁmwﬁp Q% FAce R Bl TR R B & T§pk, A2 2 MBHE N
2 THeRk G B & T g “ré_é‘_rﬁ%ﬁ%;ii °

‘-“Jk-
rﬂ\m \f‘“\‘ﬁ ‘

s M FE b oo B RRIE - EFEY B CRRER

118



Proceedings of CEBC 2019 {aws

Introduction

Researches have suggested (e.g. Dunlosky et al., 2013) that being able to pay enough
attention in class is essential to facilitate effective learning process. Educational stakeholders
involved also need to measure how “focused” students are in classrooms. By understanding
students’ concentration status, instructors are able to better arrange in-class activities and
resources in order to ensure teaching effectiveness.

Many attempts have been made trying to precisely measure student classroom
concentration levels (e.g. Hsu et al., 2012; Liu et al., 2013). However, conventional
measuring techniques and methods for student concentration might suffer from instrument or
feasibility issues in regular classrooms (requiring either sophisticated gadgets or being
practically limited). This study intends to initiate an easy-to-implement proposal without
having to use special equipment to measure student attention.

In this paper, the introduction section firstly clarifies the concept of ‘“classroom
concentration” used in this study. After reviewing related literature on attention measuring, a
non-attachable method (being non-invasive because there is no break in skin and
non-intrusive for not affecting the normal situation of the subject) is proposed. The data

analyses and findings lead to the conclusion in this study.

Sustained attention and focused attention

“Concentration” and “attention” are typically approached by psychological
investigations (Moran, 1996; Mikulas, 1990; Perterson & Posner, 2012) and “concentration”
is commonly used as a synonym for “attention” and “focus”. To clarify “attention”, Sarter et
al. (2001) proposed a dissemination that “sustained attention” is different from “focused
attention”: the former is required for classroom learning and the latter refers to short-term
mindfulness on a particular action. In addition, focus is further divided by “external focus”

and “internal focus” in “motor learning”. Kinesiologists have demonstrated that external
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focus (on the effect) enhances motor performance by adopting a learning process that are
related to “internal focus (on body movements)” (Wulf, 2013). The “focus” concept is
therefore bypassed here as in-class meta-cognitive learning process (not motor) is the main
concern in this study.

For the connection between “attention” and “learning”, the period of time that allows
meaningful learning is termed as ““attention span”. Young adults last an average of 20 minutes
(Middendorf, 1995) while the average of all ages rarely exceeds 40 minutes (Dukette and
Cornish, 2009; Gerschler, 2012). What should be noted is that the collective attention of
human beings seems to be shortening (Lorenz-Spreen et al., 2019). For the task of classroom
learning, “repeated reinforcement” for attention is required so having concentration or

attention is the goal being pursued in classrooms.

Classroom concentration and classroom attention

According to Krawietz (2007), concentration can be analyzed by three kinds of
approaches: (1) concentration as a sub-process of attention; (2) concentration as a process
independent from attention; (3) concentration as a combination of two or more types of
attention. Considering classroom attention, Posner & Petersen (1990); Posner & Raichle
(1996) summarized three models to analyze how human beings “pay attention” to something:
(1) filter model: humans pay attention by “filtering” out unnecessary information; (2)
capacity model: humans who can pay attention means that they are “capable” of gathering
important information; (3) multi-facet Network Model: being able to pay attention involves
multiple factors to contribute full concentration. Knudsen (2007) proposed the “Functional
Components of Attention” account, which describes “attention” as the ability to engage and
utilize “salience filter, competitive selection, working memory, and sensitive control”; and
being attentive means one can use multiple kinds of ability for specific purposes.

Based on the accounts mentioned above, it seems that “attention” alone refers to the
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comparatively “short-term” involvement with mindfulness. For meaningful learning process
to occur, “prolonged attention” is required similar to the concept of “sustained attention” as
mentioned. The definition of “classroom concentration” used in this study is therefore in tune
with the one made by Krawietz (2007) that being “concentrative” means to “sustain and
maintain one’s attention on an object despite internal and external stimuli distractions”.

To summarize the introduction, the paper adopted the definition of “classroom
concentration” as “maintaining extended student attention for specific learning process”.
“Attention” and “focus” are not used (except when necessary) hereafter for the purpose of

consistency.

“In-classroom” Measurements of Concentration

In the literature on attention and focus, a majority of previous studies placed the center
of investigation on the “general status” when subjects are being concentrative. The
measurement scales were designed for general situation to see if subjects are able to gather
themselves for specific tasks not in classroom contexts. The discussion in the previous
section shows that focus, attention, and concentration bear slight but intriguing difference in
terms of their definitions. This study is limited to discuss mainly how subjects exercise their
“classroom concentration” ability for learning tasks.

Many researches have also shown that concentration in classroom is one of the key
factors that contribute to successful learning (Bunce et al., 2010) and “mindfulness” is
essential for successful learning (Lin et al., 2011, Lin and Chou, 2010). To evaluate attention
status, traditional evaluation methods mainly adopt “questionnaires” and physio-
psychological equipment”, yet they would face two types of limitations. The first is the
“timeliness” issue for conducting measurements. Evaluating “the state of mindfulness” of
students is usually perceived as a task that should be “instant”; teachers would apply

necessary instruction intervention if they notice student concentration is being distracted.
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Feedbacks provided by questionnaires are informative but not precise enough to address the
issues at hand. The second limitation is the “feasibility” issue in classrooms. For routine
instruction sessions, applying special equipment to evaluate student attention is usually not
available to instructors. It is usually not quite feasible for instructors to apply concentration

measurements in class. This study tries to address these two issues by investigating a
possibility to offer a method to timely provide information on student attention without the

extra burden of preparing the equipment needed for measurement.

Related Literature on Measuring Attention

This study aims to propose an easy-to-use method to evaluate in-classroom student
concentration level. To reach this goal, this section reviews some of the techniques that have

been in use: observation, questionnaire, and EEG testing.

Observations

The most effort-saving way to assess student level of concentration seems to be the
first-hand observation in class. For example, based on previous studies, Even and Harris
(2015) proposed a “new tool” by observing behaviors to see how “engaged” students are in
large classes. By observing student behaviors in classroom, course instructors are able to
obtain instant insights on student learning process. However, this technique to obtain
information about student concentration level would encounter two kinds of drawbacks.

Firstly, it would cause work overload for teachers in class. During the teaching process,
instructors are already occupied with the tasks of presenting materials, giving examples, or
arranging instruction procedures. Some would not have the extra capacity to engage in the
observation for student performance.

The second drawback of obtaining information through observation is that the

information obtained by observation might be biased due to subjective judgments by
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observers. Partisan data are not only unstable but also prone to pre-conception, which might
lead to wrong interpretations of the information in terms of student concentration level. It

would be more precise to adopt objective methods of assessment.

Questionnaires

To evaluate student concentration status, researchers have also proposed a variety of
instruments to measure student performance based on questionnaire surveys. Most
researchers turned the spotlight on the “general” attention ability of students. For example,
Weinstein & Palmer (1990) investigated how “high school students” pay attention to use
learning strategy. Similar studies have been done in Taiwan. Chou (1993) developed a
“multi-facet questionnaire of attention” to measure student attention ability as well as Chu
(1993) formulated a similar questionnaire on “concentration”. Lin and Chou (2010) put
emphasis on “primary school pupils” and developed a “questionnaire on attention” for
younger students. However, these questionnaires did not consider the “in-class” factor and
centered on the general attention ability of subjects.

For the “In-class” context of attention level, students were asked about how
“concentrative” they are in the classroom situations. For example, Yang and Chen (2013)
proposed the “The Development of the Concentration Questionnaire”. Mazer (2013)
developed the Student Engagement Scale for in-class scenarios. Lin, Huang, and Liu (2010)
constructed a questionnaire specifically for science courses. Weber (2003) also proposed the
“Learner Empowerment Measure” to assess in-classroom concentration.

The information obtained through surveys are subjective opinions of the students being
tested. The results can truthfully reflect students’ conception upon how they make effort to
pay attention in the process of learning. However, students’ self-reported conceptions about
concentration are the results of personal judgments. A precise insight on concentration level is

sometimes inevitably compromised on with the lack of impartiality.
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EEG Testing
With the development of physiological technology, Electroencephalogram (EEG) signals

are adopted as a kind of effective tool to understand student attention level. For example, Kuo,
Chu, and Tsai (2017) adopted EEG sensors to measure student concentration in English
listening system. Chang, Lin, and Chen (2018) also applied EEG sensors to measure student
concentration behaviors in MOOC environment. By adopting EEG testing, it is known that
human beings exhibit certain EEG patterns when engaged in a focus status. It has become a
common and objective technique to measure student attention level.

The EEG testing method has gained a lot of insights on how general attention status
functions and its impact on human behaviors. However, for the classroom context, adopting
the EEG technique to study concentration would encounter the equipment issue. It is not

practicable if the designated EEG sensors are not at hand.

Other Types of Measurement (Lapse, Active Windows, Eye Movement)

In addition to EEG signals, there are some other methods to understand humans’
concentration status. For example, Duc, Bays, and Husain (2008) adopted sensors to detect
“eye movement” to determine student concentration level. In Kung’s (2012) thesis, “face
detection” was adopted to detect student focus level. Bunce, Flens, Neiles (2010) measured
students’ “lapses” in class sessions to evaluate students’ concentration level. For on-line
learning contexts, Mohammadi-Aragh (2013) designed a mechanism by using “Active
Windows” to detect student concentration in on-line courses.

The methods mentioned above bear considerable potentiality for studies on
concentration. However, normal classroom circumstances would not have the gadgets
required to implement the methods as mentioned. In addition, these methods are designed for
specific purposes, not for the context of regular classroom instruction. Some other objective

kinds of approaches should be resorted to for the purpose of the study.
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Concentration and Body Movement

It is noted by the author that body movements seem to correlate with the concentration
level of a person in classroom. It is commonly and widely accepted that one does not tend to
move when they are engaged in a status with full concentration. Two more aspects also go in

line with this conjecture: the case of ADHD patients and some findings from EEG testing.

Low attention and hyper movement in ADHD patients.

In the literature of diagnosing ADHD, “hyper movement” is the key indicator of being in
“low attention” status. It might be of physical and neuro-psychological issue that ADHD
patients generate more movement than normal counterparts, indicating that body movement
is correlated with attention status. If ADHD patients possess the same physiological
components as normal people do, it is reasonable to assume that normal people would also

produce more body movement when concentration is low, and contrariwise when high.

EEG low frequency and concentration.

In the literature of analyzing EEG signals, it is reported that low frequency means the
subject is in the “focus” status (Chang et al., 2018). The study also shows that EEG lower
frequencies are usually acquired when in “still” (less movement) situation. Low frequencies
are measured usually when the subjects are in “still” situation in terms of body movement,
and they are regarded as an indicator for higher concentration status of human beings. This is
in line with the conjecture that less body movement should be detected when in high
concentration status. The research in this paper is designed based on the body-movement

conjecture and the two factors as considered.

Methods

This study assumes that body movement correlates with concentration level. A

quasi-experimental design was adopted to implement data collection. This section describes
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the subjects, the instruments, and the data collection process included in this study.

The Subjects and Experiment Preparation

Two EFL classes of university students were invited to voluntarily participate in the
study. Subjects were asked to watch two kinds of video: (1) monotonous and (2) interesting.
The test adopted an episode of the Friends TV series and the US Attorney General’s

testimony on Mueller’s report. Each video clip lasts about 8 to 10 minutes.

Picture 1: Data collection

For each subject, a removable sticker (5.1 by 3.8 cm rectangular shape in yellow) was
placed on the upper back area. Subjects were requested to wear one-color dark cloth to ensure
the background and the sticker are in contrastive colors so they are ready for further

examination by using the visual-analysis computer application.

Equipment and the Application

To conduct the test, the research design requires digital cameras that are able to capture
in-classroom situation. Multiple cameras are deployed in the designated classroom. Cameras
were set to produce recordings in HD format (720 by 1280) with the frame rate of 30Hz (30
pictures per second). To analyze the video clips, the Tracker application (Brown, 2013) is
used to mark and calculate the average distance of body movement of subjects in the

recorded videos.
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Picture 2: The Tracker Application

Data Collection

The recorded video clips were first edited by cutting off the segments in preparation
stage and other blank sections. All videos clips were edited in unified length for analysis. The
Tracker application offers records of the markers’ position (the X and Y axles) and
automatically calculates the velocity (the movement in centimeters per second) of the marker
point. The data window of the Application allows to output data sets for Microsoft Excel to
compile the movement information (using the Average and T-test functions) from all the

subjects.

Analyses and Findings

To examine how concentration is reflected by body movement, the analyses were done
by comparing the volume of the average body movement of the subjects in watching the
different kinds of video clips. To do so, multiple cameras were deployed and each camera
was able to capture two subjects. Two classes were invited and four cameras were mounted at
the positions to capture student behaviors. A total of 32 clips (16 pairs of data responding to

monotonous/interesting videos) were collected.
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The Average Body Movement

After examining the videos, some of the recordings were excluded from analysis due to
technical issues, camera angles, and student properties: only five recordings (10 pairs) were
included for final analysis. In table 1, the number means the 10 subjects included and the A/B
pairs refer to the velocity in response to A (interesting) or B (monotonous) videos.

In table 1, 6 subjects (A3B3, A4B4, A5B5, A7B7, A9B9, A10B10) out of the 10
reported significant difference between responding to interesting or monotonous videos. In
addition, 4 subjects (A3B3, A4B4, A5B5, A10B10) out of the 6 with significant difference
generated greater body movement to the “monotonous” video than that to the “interesting”
video. Although the data in table 1 did not show an across-the-board indication that all the
subjects reported more body movement to the monotonous video than to the interesting one,
there seems to be an inclination that subjects tend to produce more body movement when

watching the “monotonous” video than that of the “interesting”.

Table 1. 10 pairs of body movement in response to A/B videos

A(interesting) Al A2 A3 Ad A5 A6 A7 A8 A9 Al10
Avg. Movement 0.415748 0.169969 0.169969 0.470319 0.498194 0.306554 0.666320 2.770976 1.373313 0.154177

B(Monotonous) B1 B2 B3 B4 B5 B6 B7 B8 B9 B10
Avg. Movement 0.554857 0.204021 0.333141 0.892416 1.168777 0.161112 0.248159 2.654969 0.595099 0.355949
Difference (B-A) 0.139110 0.034052 0.163171 0.422096 0.670583 -0.145442 -0.418161 -0.116008 -0.778214 0.201773
0.1599 0.5718 0.0052 0.0000 0.000000 0.11724 0.00000 0.61732 0.00000 0.0000

P value

83 70 85 * 04 * * 9 2* 6 0* 00 *

(cm); * P<0.05
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How Concentration Affects Body Movement

The data collected in this study also reported that students being in a situation with
concentration demonstrated less body movement. If we gather the data from the four subjects
(A3B3, A4B4, A5B5, A10B10) and compare the average body movement figures for both A
(subjects watching interesting videos) and B groups (watching monotonous video), the
movement distance in group B is greater than that in A with a significant 0.482549cm
difference. That is to say, the selected subjects generated an average of 0.8 cm when watching
the monotonous video, and 0.3 cm the interesting one. The data in table 2 support this idea

that being in a status with higher concentration generates less body movement. By calibrating

body movement, it might help to measure concentration level in learning.

Table 2. body movement difference

A (interesting)

B (monotonous)

0.323165 cm

0.805714cm

Difference

0.482549¢cm*

* P=0.000000<0.05

Graph 1 illustrates the comparison between the A/B pairs of the selected group (A3B3,
A4B4, A5B5, A10B10) in terms of the body movement along the 430-second time line. The
fluctuation shows that group B produced noticeably higher readings that that of group A,

especially in the second halves of the recordings. The graphic illustration echoes the

statistical analysis based on the figures in table 2.
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Graph 1: Average body movement comparison for Groups A and B
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The Effect of Interesting Content on Concentration
To further analyze how different kinds of course content affect student performance, the
data of each group are divided into the first half and the second half (about 3.5 minutes each)

as shown in table 3.

Table 3. Comparison of the first and second halves in each group

A(Interesting)

1* half (1~218 sec.)

A(interesting)

2" half (219~430 sec.)

B(monotonous)

1% half (1~218 sec.)

B (monotonous)

2" half (219~430 sec.)

0.398634 >

0.247696

0.708706 <

0.80571

P=0.003357 *

P=0.019685*

* P<0.05

The figures in in table 3 indicated that both first-second half comparisons in group A and
group B resulted in significant difference in terms of body movement. However, group A and
group B demonstrated opposite types of behaviors. In group A, body movement in the second
half reduced from 0.39 cm to 0.24 cm. The figures show that students became more
concentrative in the second 3.5 minutes during the recorded period, contradicting group B
that students became less attentive along time. However, if considering the content in these
two groups, it leads to the conclusion that the “monotonous” content makes students feel dull
(after 3.5 minutes), while the “interesting” content is able to maintain or even heighten
student concentration probably due to some highlights of the video content that can attract
and retain student interests. The analyses here also support the idea that less movement is a

kind of indication for higher concentration.

Limitations of the Study

Currently this preliminary study still suffers from two important issues: limited sample

size and immature analytic framework. Firstly, the subjects included in this study were
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relatively small in terms of quantity. 10 people are partial compared to a normal class size.
The analysis managed to render some insights on the intertwined relationship between
classroom concentration and student body movement. To acquire a thorough view on
classroom concentration, larger sample sizes in future studies are required.

Secondly, the analytic framework is not precise enough to clearly pinpoint how much
body movement equals “concentration loss”. If students became excited by the course content
or by chance he or she is extremely interested in the subject matter of the course content, the
current measurement technique would cause misunderstandings over “excitement” and “lack
of concentration”. On the other hand, if subjects fall asleep, confusions over “fatigue” and
“full concentration” also arise. More sophisticated analytic framework that can render precise

results should be designed for further studies.

Conclusion

This initial investigation on student concentration status supports the idea that body
movement reflects subjects’ concentrative level: body movement decreases when subjects are
having higher classroom concentration, and increases when lower. By calibrating the
movement, it would be possible to formulate a mechanism to measure classroom
concentration.

The data collected in this study managed to report on a trend the division between
having concentration and not is by 0.482549cm per second. However, it is not yet clear how
to distinguish “too much excitement” from “lack of concentration” and “falling asleep” from
“full concentration”. The answers to these issues bear the directions of future studies. It is
hoped that the investigation of this study contributes to the efforts to enhance classroom

instruction and teaching effectiveness.
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Abstract

Over the years, many industries in Taiwan have encountered the transformation stage.
The Original Equipment Manufacturer (OEM), which is a traditional type of running a
business, has gradually lost its competitiveness. The low profit made from OEM is not able to
provide the enough earning for a company in long-run anymore. At the moment, it is actually
a key point for the owners of microenterprises to build up their personal brands. Because of
their simple structure of staff compositions, the hosts of the microenterprises almost take over
all managerial jobs, including new product development, inventory control, sales and
customer service. The owners directly represent the spirits of microenterprises. In other
words, not only are they the owners of the microenterprises, they also stand for the brand of
their own enterprises.

Few researches have already explored this issue. This study formed a model to present
the relationships between personal brands of the hosts and business performance in cultural
and creative microenterprises. Personal brand was categorized as competency, unigqueness
and consistency while business performance was formulated as financial performance,
operating performance and customer satisfaction.

Therefore, there were nine hypotheses built upon the six factors. Then, we distributed
questionnaires for cultural and creative microenterprises in Taichung, a county in Taiwan. 40
validated questionnaires in total were collected an SPSS and they were applied to test the
following hypotheses. The statistical results showed that competency positively affects
financial performance, business performance and customer satisfaction, while others
hypotheses were supported.

Keywords: Microenterprise, Personal Brand, Competency, Uniqueness, Consistency.
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Introduction

Because of the rapid change of the global economy, the industrial structure in Taiwan is
affected and changed, which results in the lower employment opportunities and higher
unemployment rate. At the very moment, it is actually a key point for the owners of
microenterprises to build up their personal brands. We came up an idea that personal brand
includes specialty, correlation and consistency. In order to present the characteristic of
personal brands, the specialty and consistency measure managers’ operational behaviors and
performance, while the correlation examines whether the personal brands fit to their social
roles and expectations. Everyone has their own distinctive personal brands. Not only is
self-branding vital for those who are going to start microenterprises, but it is also a wonderful
strategy that can support and promote your position in company. Briefly, the management of
personal branding is actually a logic of “displaying the merits”. As a result of the fact that
microenterprises are different in developing countries and developed ones, we tried hard to
make a proper order for a variety of developing levels when discussing the topic of
microenterprises. The status of Taiwan is currently between developing and developed
countries. How researchers should define the topic of microenterprises is indeed a profound

question.

Literature Review

The Meaning of Microenterprises

Because the definition of the microenterprises has been different from a country to
another, the standard can be determined by the structure of the companies, the scale of funds
and numbers of the employees. The company composed of five workers is treated as a most
commonly-used and easiest index to define the microenterprises. Although the academia and

every country have not made a plain definition to microenterprises, there are many
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similarities like funds, capital, lower sales, 4 to 10 workers, operating in rural regions,
participation of family members and entrepreneurs themselves. The microenterprises play
vital roles in the economic progress of Taiwan. They simultaneously motivate the economic
growth and bring out the development of industries.

Personal Brand

Personal brand is a kind of innovative noun in marketing. D’Alessandro (2004) pointed
out that personal brand is a reputation, public image, legend and character. Keller (2000)
thought that the personal brand can make the coworkers, the same line of work and the
customers know who you are, what technics you have and what your attitude is. McNally and
Speak (2002) believed the personal brand to be others’ cognition and feelings. It is used to
describe the total experiences establishing the relationship. Montoya (2002; 2002a) came up
with an idea that personal brand features the powerful, clever and positive ideas that people
think of you. It also expressed the value, abilities and actions of you. Personal brand can be
fitted to any individuals.

Micro-entrepreneur is a unique position, and there is a certain standard of cognition for
its figure. Through the interactions with managers, students, householders and people in the
community can the image, feelings and emotional impressions of the micro-entrepreneurs be
created. Other personal roles like housewives are not counted in. Derived from the concept of
personal brand, the microenterprises can be viewed as the others’ experiences of cognition
and feelings created from the interactions with the microenterprises. The cognition includes
the professional level, the way of services, and operational presentation; while the feelings
contain the promises, the worth and the arising emotions. In the end, these two elements
compose of the image of microenterprises in customers’ view. The main purpose of
microenterprises is making profit as well. Yet, the difference between micro-entrepreneur’s
personal brand and individual’s is that the former must aim for gain. Indeed, that is why

personal brand exists.
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Personal brand literally represents the brand for a “person”. The difference between
brand and personal brand is that the later one has unique personal idea. Everyone had their
own personal brand (McNally&Speak, 2002). Through personal brand can people express the
personal thoughts and value system. It makes people easily understand oneself. In other
words, the personal brand totally presents all aspects of it to objects. People can authentically
embrace the value system and specialty of an owner. Therefore, personal brand not only
constructs a figure but also clearly displays the merits, value system, profession, passion of a
person. It makes people feel the genuine and explicit feeling. The viewers are able to

associate a certain brand to its quality and value.

Research Method

Research Framework
This study consolidates a cause and effect model over the research motivation, purpose

and literature analysis, as such to build a theoretical framework as shown in the following.

Personal Brand HE Organizational Performance

Professionalism Financial Performance

Distinctiveness Operational Performance

Customer Satisfaction

Figure 3-1: Research Framework

139



Proceedings of CEBC 2019 {aws

Research Hypothesis
1.Brand Professionalism and Financial Performance

Brand professionalism means someone who is qualified to do their work in certain fields.
Professional competence is the required knowledge, capabilities and attitude whenever a
person is on a job. Also, professional competence is related to the job position. People who
have professional knowledge are able to make customers believe that their trust on the
product depends on a workers’ professional judgement.

Many researches show that professional corporate image raises its impression and
affects customers’ purchase decision. Because the professional impression of a company
produces higher added value, consumers have positive image toward product quality, and that
makes them more willing to buy. The increase of positive image and purchase intention
encourages ore disclosure of corporate social responsibility. Therefore, this study infers
hypothesis one.

H1: The professionalism of a personal brand correlates to financial performance. The
higher the professionalism of a personal brand gets, the greater the financial performance
becomes.
2.Brand Professionalism and Operational Performance

In addition to align the business with an appropriate level in the organization, the
business objective should be adapted into the company goal. The operational performance
index should be brought into the balance index of a company. Based on the operational
performance, the independent financial statement will be made. The management should pay
equal attention to customer service as well as sales figure in the annual performance review.
Any argument between business entities should be settled fairly. A declaration of goal and
mission should be drawn under the unified corporate policy. Moreover, long-term
development strategy will be allocated onto employee KPI, so as to focus on applying limited

resources on priority operations. Hence, this study infers hypothesis two.
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H2: The professionalism of a personal brand correlates to operational performance. The
higher the professionalism of a personal brand gets, the greater the operational performance
becomes.
3.Brand Professionalism and Customer Satisfaction

Many researchers state that the brand image affects consumers’ purchase behaviors.
Belk (1988) proposes that customers get symbolic and experiential benefits from the products
and brands. In the process of symbolic consumption, customers focus on the allegorical
meanings and make decisions based on emotional preference. They also use those brand
characters to show self-consciousness (Belk, 1988).The scholars mention that brands are very
important for service industry whereas most researchers focus on the product quality instead
of service quality. The aim of those researches is on customer satisfaction, not company
reputation (Cronin and Taylor, 1992). The reputation of a brand could fill the gap between
reality and customers’ expectations (Oliver, 1981). Customers are apt to accept the services
and products that have consistency between self-image and brand impression. They prefer to
rate those services and products highly. As a result, this study suggests hypothesis three.

H3: The professionalism of a personal brand correlates to customer satisfaction. The
higher the professionalism of a personal brand gets, the greater the customer satisfaction
becomes.
4.Brand Distinctiveness and Financial Performance

Brand distinctiveness means that every brand is one of a kind. It has exclusive
characteristics and variance, which plays an important role in customers’ mind.
Robben&Verhallen (1994) demonstrates that people hope to be unique and to create their
own image in a society.

According to financial performance analysis, most companies tend to hold tons of cash
when the financial crisis hits. In other words, cashflow and efficiency are top priorities. They

prefer to reduce the cost and integrate resources when there is a crisis in the market. Cutting
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down working capital and long-term business assets investments is the key to survive.
Besides, from the resource-based view, customer-based brand is rare, unique, value, and
original resources of a company (Morgan, Vorhies, & Mason, 2009; Srivastava et al., 2001).
Therefore, marketing activities will be much more effective. Creating product attractions will
achieve better sales performance and higher value premium (Keller). At the same time, brand
marketing strategies run smoothly in an internal operation (Day, 2002; Srivastava et al., 1998).
This process reduces costs and increase profits. It also create better financial performance,
sales figures and the rate of return on investment. Thus, this study claims hypothesis four.

H4: The distinctiveness of a personal brand correlates to financial performance. The
higher the distinctiveness of a personal brand gets, the greater the financial performance
becomes.
5.Brand Distinctiveness and Operational Performance

Brand distinctiveness means that every brand is one of a kind. It has exclusive
characteristics and variance, which plays an important role in customers’ mind.

In the speech delivered by Aaker(2003) in Taiwan, he suggested that although the
shortage of capital and human resources is the biggest obstacle for SME to build an
international brand name, some famous brands do not actually come from big companies.
Some SME successfully create labels because they realize that the distinctive features in their
products qualities, craftsman techniques, and marketing channels enable them to run outstand
brand names. Based on the about illustrations, this study claims hypothesis five.

H5: The distinctiveness of a personal brand correlates to operational performance. The
higher the distinctiveness of a personal brand gets, the greater the operational performance
becomes.
6.Brand Distinctiveness and Customer Satisfaction

The definition of customer satisfaction is the comparison of customers’ previous

expectations and later experience after their purchase. Greater customer satisfaction brings
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higher customer loyalty. Cho et al (2004) finds that customer satisfaction is the customers’
reactions regarding the differences between prior expectations before they buy and factual
benefits after they buy. Therefore, this study recommends hypotheses six.

H6: The distinctiveness of a personal brand correlates to customer satisfaction. The
higher the distinctiveness of a personal brand gets, the greater the customer satisfaction
becomes.
7.Brand Consistency and Financial Performance

Brand consistency is the consistent practice presented by customers based on their
experience and benefit provided with a brand. Interbrand evaluation model is a
comprehensive tool to evaluate the value of brand consistency. Taking financial aspect into
consideration makes it an excellent analytical tool.

Interbrand assesses the value of a brand with its leading position, stability, market,

internationalization, trend, support and protection. After calculating the brand premium,
discount rate and after-tax revenue, the brand value will be estimated. Interbrand evaluation
identifies three critical elements:
(1)Financial Analysis: The future income brought by a brand can be forecast from the public
financial statement. The revenue comes from tangible assets can be evaluated by deducting
the brand revenue from the total revenue of a company. (2)Role of Brand Analysis: If
customers are buying products because the brand is exactly what they want, this influence
factor can be considered a profit brought by an intangible asset. (3)Brand Strength Analysis:
Interbrand analyzes whether customer’s loyalty acquired from a brand is strong enough to
turn into the reason which maintains customers’ future demand.

H7: The consistency of a personal brand correlates to financial performance. The higher
the consistency of a personal brand gets, the greater the financial performance becomes.
8.Brand Consistency and Operational Performance

Considering the difficulty of getting real data in index measurement of operational and
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organizational performance, took brand consistency as the index to measure business
performance. In hope to achieve adequacy and appropriateness and to avoid subjective
deviation, this study adapts an evaluation method with multiple aspects. Hence, this study
suggest hypothesis eight.

H8: The consistency of a personal brand correlates to operational performance. The
higher the consistency of a personal brand gets, the greater the operational performance
becomes.
9.Brand Consistency and Customer Satisfaction

When customers feel that their personalities are similar to the brand traits, the brand
image meets their self-consistency (Aaker, 1999). Some researchers claim that customers take
a brand image into their first consideration regardless of products’ practical functions. They
tend to choose products which could meet their expectations of the symbolic value (Gardner
and Levy, 1955). Furthermore, it is most likely that customers form strong attachment with a
brand which has consistent image with them (Malér, Krohmer et al., 2011).

Customer satisfaction is created with the comparison between customer’s expectations
and product functions recognized by them after they use the products (Andreasen and Kotler,
2003). If those functions meet customers’ expectation, they will feel satisfied. The
satisfaction therefore totally depends on whether the functions genuinely fulfill customers’
wish. However, Gardenr and Levy (1955) argue that customers sometimes do not care about
the utilities and they choose to buy products that capture their expectations only in symbolic
value. In other words, customers have a tendency to pick the products that meet their
self-consistency. Consequently, this study proposed hypothesis nine.

H9: The consistency of a personal brand correlates to customer satisfaction. The higher

the consistency of a personal brand gets, the greater the customer satisfaction becomes.
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Research Result

Data Analysis

In this research, the questionnaires were distributed, analyzed, and discussed in the
central regions in Taiwan. The exact number of questionnaires were fifty; while forty
effective ones were counted and ten invalid ones were excluded. The effective respond rate
reached eighty percent. In the places near Taichung Station and The Taichung Splendor Hotel,
the questionnaires were distributed to the micro-entrepreneurs who were graduates and had
worked for years.

Structural Research Factors, Reliability and Validity Tests

(1) Reliability Test : The reliability value 0.942 was calculated by Cronbach's Alpha analysis
of microenterprise business performance.

(2) Factor Analysis : Based on the factor analysis of 27 questions in microenterprise brands
and business performance rotation matrix, the total KMO value 0.699 was computed. That
KMO value was higher than 0.6 means common; while the Bartlett’s sphericity test value was
1035.597, and the corresponding p-value was lower than the significant level 1%. The
context above showed that the sampling in this research was appropriate and suitable for
factor analysis. With principal-component analysis, we found 6 factors whose characteristic
values were higher than 1 in this research. The accumulated measures of variation were
73.142%. Factor loading means that the more important a factor in a variable is, the more
vital the factor to the variable is. In order to explain the relationship between variables and
common factors, the variables with higher factor loading were selected. The varimax rotation
of Kaiser was employed to go through the rotation of factors in this research for the purpose
of maximizing the common factor loading differences after rotation. Also, to meet the simple

standard, this might make it easy to name and identify the common factors.
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Conclusion and Suggestion

Conclusion

Based on the motivation, research result and discussion, we came up with nine
hypotheses to get the conclusion. The statistical results showed that competency positively
affects financial performance, business performance and customer satisfaction, while others

hypotheses were supported.
Suggestion

First, the research subjects in this study were the micro-entrepreneurs in startup market.
However, the questionnaires were not distributed to other regions in Taiwan like Taipei or
Kaohsiung. In other words, many potential and practical micro-entrepreneurs might probably
be neglected. It is recommended that the later researchers should work on this concept.
Second, these research subjects in this study were only investigated from December 1, 2018
to December 31, 2018. Hence, it is suggested that the later researchers should extend the
length of the time on investigation. Third, as for micro-entrepreneurs in this research, the
total information could not possibly be retrieved due to the business consideration and
personal factors in the interviews. Fourth, because the startups of microenterprises include
manufacture, agricultural, forestry, fishery, husbandry, transportation, medical and retailing
industries, the professional knowledge is different from one another. The samples in this
research were the micro-entrepreneurs who had successfully applied for micro-business

startup loan and operated the companies for more than one year.
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Abstract

This study presents an analysis on the effects of using Nu-Shu in Lisa See’s novel “Snow
Flower and the Secret Fan”. The effect itself is a strong influence bringing together both
negative and positive consequences. The novel is set in the 19th century and focuses on the
girls who stay on second floor in their live. Most of them were illiterate and their identities
were apart from their menfolk. At that time, these two women communicated to each other
using Nu Shu to share their life experiences and ideas. They were isolated and living on the
second floor-room designated for women, which had no window. Their access to education
was cut off, making them illiterate and knowledge less about outside situation from their
house. They could not speak to neighbour or their friends directly until they found ‘“Nu-Shu”
or a secret language which is commonly used among women. Therefore, Nu-Shu was created
and along the time, is bringing both positive and negative effects on communication.
Therefore, this study was aimed to present the effects of using Nu-Shu as depicted in the
novel. The analysis used descriptive qualitative method in which the findings were presented
in the descriptive form. The finding showed that Nu-Shu language has a positive and negative
effects on communication.

Keywords: Nu-Shu, Effect and Communication.
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Introduction

Background

The novel “Snow Flower and the Secret Fan” by Lisa See tells about secret language. That
secret language is called Nu-Shu or the hidden language of women in China. At that time, these
women communicated to each other using Nu Shu to share their life experiences and ideas.
This situation was driven by the discrimination between women and men.

This study was aimed to discuss the effects of using Nu-Shu in the novel “Snow Flower and the
Secret Fan” by Lisa See. Again, this novel introduces the circle of women life during that
period. At that time, their access to every aspect was limited. They were isolated and living on
the second floor-room designated for women, which had no window. Their access to education
was cut off, making them illiterate and knowledgeless about outside situation from their house.
They could not speak to a neighbour or their friends directly. It was the first stepping stone of
China women using Nu-Shu. Travelling bat time, Nu-Shu was found among women’s
conversation. Nu-Shu is used for a special purpose in the novel because Nu-Shu was kind of

secret language originally.

Statement of the Problem

After reading Lisa See’s novel, the writer became aware of the conflicts between two
main characters that were mainly caused by misunderstanding in reading Nu-Shu. The
misunderstanding was the result of unequal social station between the two main characters.
While one of those two was raised in a low station, the other was fortunate for being born in
prosperous family. However, it is interesting to identify the research problems in this study.
Based on the novel, the writer formulated her research problems as follows:

1. What are the positive effects of using Nu-Shu in the novel?

2. What are the negative effects of using Nu-Shu in the novel?
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Objective

The objective of this study was to analyse what become the research problems in this
study. The objectives are as follow:
1. To find out the positive effects of using Nu-Shu in the novel.

2. To find out the negative effects of using Nu-Shu in the novel.

Limitation
Scope of analysis is something that is necessary to be. It is aimed at directing the study

into the subject matter. Therefore, this analysis was only limited to the effects of using Nu-Shu

in Lisa See’s novel “Snow Flower and the Secret Fan”.

Significance of the Study

It is worth to analyse the Novel as it shows how Nu-Shu was originally used as a secret
language or hidden language in China. On the other hand, Nu-Shu also brought some effects in
the communication.

Hopefully, this study can bring positive contributions to those who read it, either from the
aspect of moral lessons or something useful for those who have a similar discussion with this
study, so that, it can serve as one of their references. These might be the significances of this

study.

Literature Review
Effect

The effect is a strong influence bringing together both negative and positive consequences
and can be interpreted as great collisions between two objects causing significant change that
momentum who experienced the collision system (Scheme.1976). In other words, the effect is
the result of doing something or the result of committing something. For example, someone
who deeds crime such as a murderer or thief, then many people will hate him or her

consequently.
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The effect in this study is about using Nu-Shu in the novel “Snow Flower and the Secret
Fan” by Lisa See. Thus, there will be two effects. They are positive effects and negative effects

of using Nu-Shu in the novel.

Nu-Shu

Nu-Shu is a syllabic script created and used by women. Nu-Shu is the secret code writing
used by women in a remote area of Southern Hunan Province. Nu-Shu had been developed a
thousand years ago. It appeared to the one written language in the world that created by women
exclusively for their own use. In Dynasty Ming or Qing, the women were forbidden from
accessing a formal education. Women were not expected to learn, to read and to write. They
could only see the world through one window on the second floor, the room for women at the
time. Nu-shu was the only communication method used by women, to share ideas and tell
about the story in their life (Gate, 2004).

However, there is little evidence of what life was like at that time for women, and the
relics offer a glimpse straight to the heart of the most private sphere of life in former times”.
Zhao (2006).

Nu-Shu has own characteristics in writing system, they are as follows:

e Type of writing system: syllabic

e Number of symbols: 600-700

o Direction of writing: vertical columns running from top to bottom and from right to left.

e Many Nu-Shu characters based on Chinese characters, while some are model on
embroidery stitches and designs.

e Nu-Shu characters represent pronunciation, unlike Chinese characters, which represent
pronunciation and meaning.

e Their mothers or grandmothers taught nu-Shu to women.
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Methodology

Research Design

As said by Bill (1997) that search design is to obtain an answer of a research question,
then this study should adopt a particular research design to answer its study problem. David
J.et.al (2001) also said that a research design is a statement of general research approach or
strategy that is adopt in one particular study research. Therefore, the research design adopted in
this study was descriptive qualitative one because the analysis and the finding were taken in a

descriptive form.

Data Collection

The data collection procedure in this study was one important consideration. Data
collection procedure shows how the writer collects the data to be analysed systematically.
There must be some procedures or steps taken by the writer to gather the data. Below are
several procedures taken during the data collection process:

1. Reading the novel carefully.

2. Reading the novel along with identifying any accounts (data) from the study that
categorized in the subject matter of this study.

3. Collecting the data previously obtained.

4. Classifying the data into some points as included in the study problems of this

study.

Source of Data

The data in this study related to the subject matter discussed is from the content of the
novel “Snow Flower and the Secret Fan” by Lisa See. Thus, the Novel actually served as the
source of data. However, data from the novel was elaborated specifically in chapter four of this

study based on its subject matter.
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Data Analysis

The data obtained from the novel were analysed in chapter four of this study. The data
analysis was conducted by classifying the obtained data based on the research problems in this
study. Therefore, there will be two sub chapters in the data analysis. They are:

1. The positive effects of using Nu-Shu in the novel?

2. The negative effects of using Nu-Shu in the novel?

Analysis and Findings

Analysis

As described previously that Nu-Shu is a secret language used solely by women in
China because of their limited freedom in their life, resulting in difficult situation for them to
share opinion or ideas to their friends. Then, Nu-Shu was created. However, it brought
together both negative and positive impacts in the communication. This chapter describes the
positive and negative effects of using Nu-Shu as found in the novel. It is portrayed through
the communication between Laotongs (an old same).

The Lily and Snow Flower take the main characters in this Novel. They were laotongs or
old same. Laotongs are two women with some characters that match one another. They were
born in the same month, same date, and same year and even had their feet bound at the same
age. Although they were Laotongs, they were unable to meet or speak directly one to another.
Here must be a matchmaker between them. However, they found a way to communicate one
another which men knew nothing about it. Women used nu-Shu. They wrote or told
something to a Laotong in Nu-Shu on a fan or letter. Then the matchmaker would bring the
fan or the letter to another Laotong.

The followings are the analysis of the positive effects of using Nu-Shu by women in the

novel.
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The Positive Effects

Nu-Shu has some positive effects as found in the novel, and one of the many purposes of
using Nu-Shu by the women is to share information. It happens between Laotongs. And Lily
and Snow Flower were Laotongs. They could communicate by using Nu-Shu through their
matchmaker with Nu-Shu. They might give information about the place where they live. Lily
lived in Puwei and Snow Flower lived in Tongkou. However, Lily had no idea of the
condition of Tongkou and vice versa. Someday Snow Flower told her about her village. She
wrote the information in Nu-Shu on a paper fan as seen in the following in the quotation:

Tongkou was far bigger than and more prosperous
than Puwei. The alleyways clean, with no chickens,

ducks, or pigs wandering freely.
(Lisa See, 2006:150)

The quotation shows how Snow Flower told Lily about her village that was clean and
big. She said that there were no ducks or chickens even pigs wandering freely in her village.

Another positive effect from Nu-Shu is to obtain news. The Novel tells that, by using
Nu-Shu, the Laotongs were also possible to ask news or ask the condition, the health of their
“old same”. Snow Flower and Lily continued communicating one to another, even after their
marriage. Someday, Lily wrote in Nu-Shu to ask about Snow Flower’s activities and
condition. She wrote her Nu-Shu on a paper fan to be given to Lily by a matchmaker as seen
in the following quotation:

| am fine, how are you? She might respond:” two bird balance
on the top of a tree” Together they fly into the sky. I might
write: today mama taught me how to make sticky rice
wrapped in taro leaf. Snow Flower might write back: today I
locked out my lattice window. | taught of phoenix rising to
find a companion, and then | thought of you.

(Lisa See, 2006: 78)

The quotation above shows the communication between Snow Flower and Lily as seen
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from their conversation that they were sharing news and activities one to another.

Other positive effect of using Nu-Shu among the women in the novel is that it was
possible for them to vent their grief. The Laotongs, Lily and Snow Flower in the novel also
used Nu-Shu to vent their grief in their life. She is Snow Flower who used Nu-Shu to release
her grief. She told Lily about the unfortunate condition she must go through. It was her
sadness to live apart with her husband. He always left her and she had to live with her mother

in law as seen in the following quotation:

My husband and I did not see each other much;
he spent his days with his father, while 1 spent
mine with his mother.
(Lisa See, 2006:182)

Snow Flower also let Lily knew about her baby. She always had her baby died during
her toddlers. Therefore, she was a married woman and mother with no baby as seen in the

following quotation:

Lily, My daughter was born died. She left without planting roots, so
she knew nothing of the sorrows of life. | held feet in my hands.
They would never know the agony of foot binding. I touched her
eyes. They would never know the sadness of leaving her natal home,
of seeing her mother for the last time, of saying goodbye to a dead
child. 1 put my finger over her heath. It would never know pain,
sorrow, loneliness, shame. | think of her in the afterworld. Is my
mother with her? | do not know either of the fates.

(Lisa See, 2006:218)

Knowing this, as a Laotong, Lily gave suggestion to Snow Flower. She advised that she
should be patient in facing her problem and be a tough woman as seen in the following

guotation:
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Snow Flower, | am sitting in the upstairs chamber
thinking deeply. | write to console you. Please listen to
me. Dear one, quite your heart. Think of me beside you,
my hand on yours. Imagine me crying at your side. Our
tears form four streams that run forever.

Know this. Your sorrow is deep but you are not alone. Do
not grieve. This was preordained, just as riches and
poverty are preordained. Many babies die. This is a
mother’s heartbreak. We cannot control these things. We
can only try again. Next time.

(Lisa See, 2006:219)

The quotation shows that Lily tried to calm Snow Flower down. She did not want her
laotong to fall deeply on her baby’s death. She said that she would be with her in her life.

The Negative Effects

Apparently. Not only positive effects caused by using Nu-Shu. There are also negative
effects of using Nu-Shu. It happened between two main characters, the Laotongs. They were
Lily and Snow Flower. The followings are the analysis.

One of the negative effects of using Nu-Shu is misunderstanding. It was the
misunderstanding between Lily and Snow Flower. It all started when Lily received a Nu-Shu

written on a paper fan from Snow Flower. It sounds as follows:

| cannot be what wish you. You want have to listen to my
complaints anymore. Three sworn sister have promised to
love me as | am. Write to me not to console me as you
have been doing, but you remember our happy girls days
together.

(Lisa See, 2006:290)

Reading the contents of such a letter, Lily was very disappointed. She thought that
Snow Flower had found and vowed with Laotong. She was hurt like thousand swords stabbed
her body. Her stomach became uncomfortable, and then contracted into an easy ball. She

reread the letter repeatedly. She was lost and puzzled with the sentence “Three sworn sister
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have promised to love me as [ am.”

Another negative effect of using Nu-Shu is lying. Nu-Shu was used to communicate
between Lily and Snow Flower as old same in distance. Everything was always told via
Nu-Shu. They would believe with whatever written in the paper fan. Therefore, it was a great
possibility to lie. It happened between Lily and her Laotong, Snow Flower. Below is the
description thereof:

Snow Flower told Lily about her family, that she was born and raised in a prosperous

family as seen in the following quotation:

My family was once of the best in the country. We were very
prosperous. My great grandfather the scholar received many
mou from the emperor. My father was not an imperial scholar,
but he was educated in the classics ...my family had
everything, stunning, clothes, plentiful food, a many servants.
(Lisa See, 2006:154)

Unfortunately, she was a big liar. She told Lily, her laotong, the contrary about her life.
It was realized by Lily when she figured out that her father was only an addict of opium and
died as the victim of opium pipe. It happened when Lily suddenly wished to visit Snow
Flower in her village. Knowing Lily’s coming, Snow Flower, then, admitted that the she had
been lying all the time about her life and her father. It is in the following quotation:

My father was not prepared. He smoked his pipe and forgot
about us. One day my grandfather’s concubines left. Maybe they
went back to their natal homes. Maybe they died in the snow. No
one knows. By the time spring arrived, only my parents, my two
brothers, my two sisters, and I love in the house. On surface, we
still had our elegant life, but in actually the debt collectors were
beginning to visit us regularly. My father sold off more fields.
Finally, we had only the house. By then he cared more for his
pipe than he did for us. Before he would pawn the furniture oh
Lily, can you imagine how pretty everything was he thought he
would send me. (Lisa See, 2006:156)
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Then, Lily felt so sorry and disappointed when she knew that actually, Madame Wang knew
Snow Flower’s real life, but she intentionally did not tell her as seen in the following
quotation:

....a nuisance of herself talking about Snow Flower’s family.
She would mention gambling and concubines but also that
Snow Flower’s father had taken to the pipe. I was nine years
old. I had thought he smoked too much tobacco. Now I
realized not only that Snow Flower’s father had fallen victim
to the opium pipe....my mother knew, my aunt knew, Madam
Wang. They had all known, yet every one of them had agreed
that this common knowledge should not be shared with me.
(Lisa See, 2006:155:156)

Findings

After analysing the effects of using Nu-Shu in the novel Snow Flower and the Secret
Fan written by Lisa See, some findings were then revealed. Using Nu-Shu makes the women
in the novel can communicate one to another such as telling information, asking new, and
venting grief. Using Nu-Shu might potentially result in misunderstanding and lying. Nu-Shu

is a written language commonly written on a paper fan. It is not a spoken language.

Conclusion and Recommendation

Conclusion

After analysing the effect of using Nu-Shu in the novel “Snow Flower and the Secret
Fan” by Lisa See, the writer comes to conclusion, Nu-Shu is a secret language only used by
women. Nu-Shu is a kind of written language instead of a spoken language.
Misunderstanding and lying may happen in using Nu-Shu among the users, because it is used

in distance and in a written language.

Recommendation

After analysing the using of Nu-Shu, there are some recommendations that the writer

could convey. Please find the reason driving the women to use Nu-Shu. Nu-Shu is a culture
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and history of the way how women communicate, so please do not forget this culture, and try

again to learn Nu-Shu, because Nu-Shu was long extinct.
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Enhancing the Listening Skill through the Use of VoiceTube
Application: A Case Study of Undergraduate Students in Taiwan

Kristina Yuliani
Department of English, Da-Yeh University

Pei-Hsuan, Fu
Department of English, Da-Yeh University

Abstract

English as the world language becomes something that is unavoidable. Every school provides
English as the compulsory course to improve the students’ skills; they are speaking, reading,
writing, and listening. Listening skill put as the core skill should be achieved by students.
Taiwan now becomes a multicultural country that adapt to the foreigners who speak English
as their daily conversation. The ability to listen becomes the base for the students to
understand each other. There are many ways to be used by students to learn English listening
skill. The using of media becomes one of the attraction for students to learn it in a fun way.
Many platforms or channel or apps can be employed by students to support their learning
activity in listening. One of the popular channel used by Taiwanese is Voicetube. This paper
intends to analyze the use of Voicetube channel as the media to improve the students’
listening skill. The quantitative method is employed in this paper to find out the students’
improvements. Questionnaires and experimental method are used as the data collection. The
pre-test and post-test of the experiment will be conducted to reveal the improvement of the
students. While, the qualitative data is also employed to support the data in this paper. The
findings are hoped to be the input for the teachers in teaching activity in the classroom and
consider the app as the additional tool in learning English.

Keywords: Media, Listening Skills, Voicetube.
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Introduction

Language is considered as the tool of communication among people; the exchange
information that is facilitated through the form of sentences in order to make the
communication succeed. Language has an important role in a daily communication. There are
a lot of languages in the world, including English, which is regarded as the international
language that is believed to be achieved by every people around the world. English is a
worldwide means that place as the main function in communication nowdays in non-english
speaking country, including Taiwan.

Kung (2017) mentioned that Taiwan is now known as a country that openly to the
internationalization process by its perceived to the foreigners coming to Taiwan to work or
study. Taiwan assumes that English becomes a must-to-have ability in complying the
challenge of internationalization. The provision of English base education at school is offered
in Taiwan at the level of Kindergarten until college, even more the provision of immersion
class base of cram school. Teachers put a lot of efforts in teaching students by applying
various methods at school to fulfil the need of students in comprehend English. A bilingual or
immersion classes are provided in supporting the teaching-learning process. However, there
are also still a lot of Taiwanese students do not comprehend the lesson well. The
demotivation of students in acquiring the lesson well is believed as the effects of the
traditional thought of teaching. Cheng (2000) stated that The Confucianism philosophy still
influenced to the teaching style of the teachers; the teacher-centered approach, where teachers
take over the learning process of the students. This situation causes students to not have
interaction or actively participate in class, moreover to speak up their idea in English. Hence,
it will not improve their ability.

A good learning environment should be understood by teachers. Teacher firstly should

know what is becoming the interest of their students. The understanding that school should be
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enjoyable, it will improve students’ self-motivation in learning by providing the information
that is easily perceived by the students. Nowadays, the knowledge and information are easily
gained through the development of the technology. Cheng (2000) added that young people
right now are engaged to the internet and information technology easily. By employing the
rapid of technology, a new way to facilitate the English teaching-learning activities is applied
by having English lesson through media that attract students to learn; it is by using
Voicetube.

Voicetube is a platform that provide video as the tool in learning English. Voicetube can
be accessed through http://www.voicetube.com. Its platform is known as the media that can
be accessed by people around the world that provides video with certain theme. Students can
choose any theme that suit to their interest, as well as the level of English proficiency they
have. The platform also provides three sections of English learning, they are listening, writing
and quizzes. Through Voicetube, it is hoped that it will be new alternative way for students to
improve the listening skill, moreover, as well as being employed in the classroom.

In this research, an experimental approach is employed to analyze the listening’s
improvement and performance of students in receiving the English vocabularies through a
video in Voicetube. Here, the data collection were gathered by having a questionnaires
survey to 20 (twenty) students of English Department, Da-Yeh University. The research is
also supported by conducting pre-test and post-test to the participants to get the significant

result.

Methodology

In this study, the researcher employed the experimental research. Harland (2011) on “An
Introduction to Experimental Research” stated that “experimental research is a study that
strictly adheres to a scientific research design. It includes a hypothesis, a variable that can be

manipulated by the researcher, and variables that can be measured, calculated and compared.
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Most importantly, experimental research is completed in a controlled environment. The
researcher collects data and results will either support or reject the hypothesis. This method
of research is referred to a hypothesis testing or a deductive research method”. This study was
conducted in Taiwan, specifically in English Department of Da-Yeh University.

The data collection of this study covered 3 (three) steps, they are (1) survey by having
the questionnaires, (2) Pre-test, and (3) Post-test. The first step is the questionnaires survey
that were provided with questions to be answered by the participants by using the Likert-scale
(strongly disagree to strongly agree). The questionnaires surveys were aimed to gain the
general information and knowledge of the participants towards the platform of VoiceTube.
The participants of the questionnaires were senior students of 20 Undergraduate students of
English Department of Da-Yeh University. They were required to answer the 9 (nine)
questions provided.

The second and third step is an integral part of the data collection. It is a Pre-test and
Post-test experiments. In this data collection step, the using of VoiceTube platform was
started. The experimental research by having 9 (nine) participants that consist of 9 senior
students of English Department of Da-Yeh University with intermediate English proficiency.
The pre and post-test topic has been chosen by the researcher. To find out the result, the
theme chosen on the VoiceTube link is the same. The researcher exports the video into mp3,
as the pre-test material, while the video was given for the post-test.

The second step of the data collection is a Pre-test. The pre-test was conducted by
providing a-fill-out the blank questions. The participants were asked to listen mp3 of the
\oiceTube link and answer the questions given without any hint. This step was used to find
out their ability in listening vocabularies based on their own knowledge of English. By
having this pre-test, the researcher know how was the ability of the participants in listening
the new words. After the Pre-test was done, in a week, the Post-test was conducted. The

Post-test survey was conducted by providing the participants the VoiceTube link, as well as
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the question lists (see image 1). In its link, the participants can go online by opening the link

given and start to do the survey. In the link, they can start over with the video that provide the

running sentences said on the video, when it is done, the participants can continue with the

quizzes provided in the next session of the video. After having the pre-test and post-test, it

will be revealed the score of the participants of how many questions they can answer before

and after the using of VoiceTube.

In this study, the hypothesis is to find out the significant result of the using of VoiceTube

in comprehends the listening skill.

Hypothesis (1) :
HO (A= B) : There is no relationship between A
(Pre-test) and B (Post-test). Null result.
H1 (A # B) : There is a relationship between A
and B. Here, there is a relationship, but

does not know if it is positive or negative.

Alternate result.
H2 (A< B) : There is a positive relationship between A
and

B. Here, the < suggests that the less A
shows

how Voicetube improve the

students’ Listening comprehension.

Alternate result.

H3 (A > B) : There is a negative relationship between A

and

B. Here, the > suggests that the more A
shows

how the Voicetube does not improve the

students’ listening comprehension.
Alternate result.

Results

Hypothesis (2) :

HO (p > .05)

- not significant;

- null is accepted,

- there is no relationship between A and
B

H1 (P <.05):

- significant;

- null is rejected,;

- there is relationship between Aand B

Based on the questionnaires survey by using the Likert scale, it is found that almost all of

the respondents see the useful of VoiceTubes for their study. The mean score shows that the
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percentage of the usage of VoiceTube is very useful in comprehend their English skills. The

highest percentage of the survey of 95% (item no. 1) shows how VoiceTube often used and well

known by most of the participants. The results of all the survey items which are above 70%

shows how the participants motivated a lot by the use of VoiceTube.

Table 1. Questionnaires survey

No Items

1 1 know VoiceTube app.
2 | often use VoiceTube to learn English outside
classroom

| like the using of VoiceTube in class

4 \oiceTube helps me improving my listening
skill

5  The using of VoiceTube in the classroom
improve my other English skill. (speaking,
writing, reading)

6 It is easy for me to understand the content of the
video by using VoiceTube

7 \VoiceTube motivates me to learn English in the

classroom

8 | prefer to use online learning to enhance my
English skill

9 I will continue to use VoiceTube in the future

1
0%

5%

0%
0%

0%

0%

0%

0%

0%

2
0%

0%

0%
0%

0%

0%

0%

5%

5%

Percentage

3
5%

30%

30%
10%

15%

5%

25%

20%

0%

4
15%

25%

20%
40%

40%

40%

25%

25%

35%

5
80%

40%

50%
50%

45%

55%

50%

50%

60%

Mean
95%
79%

84%
88%

80%

90%

85%

84%

90%

Moreover, on hypothesis 1 and 2, by employing the t-Test, the researcher intended to find

out the difference score of the students. It is to find out how its app can help students in

improving their listening skills. As it mentioned before that the students are asked to do pre-test

and post-test to reveal how their listening score improve before and after using the VoiceTube

app.
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STUDENT 8 i

|
STUDENT 9 | i 10
Figure 1: Hypothesis 1 - T-test result

STUDENT PRETEST | POSTTEST |DIFFERENCE SCORE
STUDENT1 | 6 10 1
stupentz [T | 8 1
STUDENT3  [B 4 10 &
STUDENT4 [ 6 | 9 3
STUDENTS  [B 5] 8 3
STUDENTS | & | 10 2
sTUDENT7 I 5] 10 5

0
3

From the result, it is found that most of the students improve their score after the use of
\oiceTube app. It means that the Hypothesis 1 (H2) accepted, that the use of VoiceTube
improve their listening score.

By using the same data of pre and post-test, the hypothesis 2 was conducted and the

result is clearly seen that the mean is significantly different.

Table 2. Hypothesis 2 - T-test result

t-Test: Paired Two Sample for Means
PRETEST POSTTEST

Mean 6.111111111  9.111111111
Variance 1.611111111  1.361111111
Observations 9 9
Pearson Correlation -0.178201587

Hypothesized Mean Difference 0

Df 8

t Stat -4.810702354

P(T<=t) one-tail 0.000668566

t Critical one-tail 1.859548038

P(T<=t) two-tail 0.001337132

t Critical two-tail 2.306004135

S.D. 1611111111 1.361111111

From the table 2 below, it is found that the p-value is less than .05 (p one-tail: .00066, p

two-tail: .00133). It also means that the difference is significant.
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Conclusion

The hypothesis above is significantly showing how Voicetube motivates students to
study English. It can be seen on the Mean score of the questionnaires that shows how
\oiceTube is well-known by the young people and is employed by students to comprehend
their English listening skills. Hypothesis 1 and 2 with the t-test shows how the study is
significant. On the table above, it can be seen that the hypothesis 1 (H2) is accepted, as well
as Hypothesis 2 (H2).

As the study was too limited on the availability of the participants, for the future study, it
is suggested to have more participants to be involved in order to give the more valid result, as
well as the spreading of the participants that not only restricted in one university and
department. As well as the providing 2 groups of control group and experiment group, it will
gain more in the study result. Moreover, the in-classroom activity with 2-hours lesson plan
can be also considered to be involved in the future study, hence it will be able to be studied
whether adding the \VoiceTube platform into the classroom teaching-learning activity at

school will be able to be implemented.
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The Effects of Guided Reading on Elementary Students
— A Case Study in Hsinchu City

Formosa Torng Zen
Department of English Instructions, National TsinHua University

Abstract

English has been important for parents and students since the Department of Education
promoted the 1 to 9 Curriculum. Parents attend their children to after school programs for
improvements in English with different kinds of teaching strategies. Guided Reading works
with a small group of students who has the same reading level. Leveled books should be the
same as the students' reading level. Reading Instructions, discussions about the books, and
other extended activities are for students to achieve independent reading ability after Guided
Reading instructions. Aone-group pretest-posttest design was conducted in this research.
Quantitive data were collected for the research. The research purpose is to investigate the
effects of Guided Reading for English as a foreign language (EFL) student’s on (1) word
power and (2) reading comprehension. To understand the participants’ background
knowledge about past tense, the researcher used Kitten’s First Full Moon to design a 15
multiple-choice cloze test. The pretest-posttest included (1) vocabulary multiple-choice test
and (2) reading comprehension. They were designed from the ten picture books used during
the study. The research instrument used during the study includes ten picture books. A
12-lesson class was taught with reading instructions, discussions, and extended activities to
investigate the effects of Guided Reading. The data collections also include observations,
interviews, and worksheets to understand the participants learning the process through
different angles and to adjust teaching strategies. All participants improved in the word power
test. However, the participants rarely improved in their reading comprehension because of
distractions and carelessness.

Keywords: Guided Reading, EFL Students, Teaching Reading, Literacy.
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Introduction
The Background and Motivate of the Study.

English has become an important tool as globalization has increased global interactions
between people, companies, and nations. Taiwan’s government had acknowledged the urgent
need to promote learning English at a younger age. Therefore, the Grade 1-9 Curriculum has
lowered the English learning grade from fifth grade to third grade by 2005. However, teaching
a group of students with a variety of language levels (Wang, 2015), the lack of qualified
teachers (Chang, 2006), and the diversity publication of English textbooks(Zhan, 2004) are
Taiwan teachers’ major challenge.

Reading is a major milestone in becoming literate. Whitehurst and Lonigan (2001) stated
that reading skills are the foundation for children’s academic success. Reading allows readers
to expand their language knowledge, broaden their world cognition, and communicate outside
their surroundings (Swank & Catts, 1994). Reading is far more than looking at individual
words and saying them (Fountas & Pinnell, 2012). They also stated that the systems of strategic
actions process the complexity of reading in the brain as readers develop a network just like a
computer. The amazing thing is that all of this complex cognitive activity is accomplished
simultaneously and at lightning speed; proficient readers are largely unconscious of it (Clay,
1991).

In the past 20 years, Guided Reading has been widely used in researches and classrooms.
Guided Reading is a literacy instruction to help learners develop and extend their language
skills and achieve the ultimate goal — independent readers. In a Guided Reading lesson,
instructors work with a small group of readers with similar reading levels. Researchers
(Fountas & Pinnell, 1996; laquinta, 2006; Schulman, 2006) pointed out that small groups allow
instructors to observe learners learning the process and provide immediate and differential
support when needed. Instructors are also able to select appropriate reading materials that fit

learners’ reading level. Researchers (Fountas & Pinnell, 1996; Hickman et al., 2004; laquinta,
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2006; Schulman, 2006) suggested word work after reading extends learners’ word power.

The Purpose of the Study.
The purpose of the study is to investigate the effects of Guided Reading on the

participants’ literacy and reading skills. This research compared and analyzed the participants
pretest and post-test on word power and reading comprehension before and after Guided

Reading.

Research Questions
What are the effects of Guided Reading on the participants’ vocabulary power?

What are the effects of Guided Reading on the participants’ reading comprehension?

Literature Review
What is Guided Reading.

Guided Reading is a reading approach for learners in small groups with similar reading
levels (Fountas & Pinnell, 2001; laquinta, 2006; Schulman, 2006). The ultimate goal of
Guided Reading is independent silent reading (Fountas & Pinnell, 1996). According to
laquinta (2006), the goal of guided reading is to develop a self-extending system of reading
that enables the reader to discover more about the process of reading while reading. The
study stated as children develop comprehension, they develop reading skills such as
self-monitor, self-correction, search for cues, discover new things about the text, compare

sources of information, and so on.

Key Elements of Guided Reading. Studies have shown that there are essential key
elements for instructors to considerate before conducting Guided Reading.
laquinta (2006) stated Guided Reading has three fundamental purposes: (1) to meet the

varying instructional needs of all the students in the classroom which enables them to greatly
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expand their reading powers (Fountas & Pinnell, 2001); (2) to teach students to read
increasingly difficult texts with understanding and fluency; (3) to construct meaning while
using problem-solving strategies to figure out unfamiliar words that deal with complex
sentence structures, and understand concepts or ideas not previously encountered (p.414).

According to Schulman (2006), there are three key elements for instructors to consider:
(1) learners’ needs; (2) various instructional approaches available and the level of support
each offers; and (3) the types of texts. Getting to know learners’ backgrounds, experiences,
interests, reading abilities, and literacy understanding helps point out instructors in the right
direction of planning reading instructions, reading approaches, and select texts for learners'
needs in reading accuracy.

Fountas and Pinnell’s (2012) study stated there are five elements of Guided Reading that
teachers have learned, internalized, and extend students comprehension; which are (1)
consistently provide an introduction to a text, (2) interact with students briefly as appropriate
while reading, (3) guide the discussion, (4) make teaching points after reading, and (5)
engage students in targeted word work to help students learn more about how words work.

As these elements are considerate in lesson plans, instructors can provide the most
suitable teaching approaches, strategies, instructions for learners to improve their reading
skills and literacy. laquinta (2006) stated the central elements of accuracy, speed, and fluency

throughout this process increase and becomes automatic over time.

The Effects of Guided Reading
Word Power. Nagy’s (1988) study stated the keys to effective vocabulary instruction is

to keep the process simple yet powerful by explicitly relating words to familiar concepts,
integrating new words with context-specific concepts by building on prior knowledge,
providing frequent encounters with the words, and providing opportunities for students to

process the words deeply by using new vocabulary to describe experienced reality.
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Furthermore, by relying on engaging text, the storybook read-aloud practice incorporates
each of these important elements of effective vocabulary instruction, promoting both oral
language development and listening comprehension. (Hickman et al., 2004., p.729.)

Reading Comprehension. According to Manzo, A. V. (1975), unaided recall,
recognizing implicit questions, self-correction, and organization is the four subskills of
Guided Reading Procedure (GRP) for advancing comprehension.

(1) The unaided recall is the major skill for learners to recall details from the books.

(2) Recognizing implicit questions occurs during and after reading. Learners recognize
inconsistencies in information, flaws in the author’s logic, in the facts presented, choice of
words, and in other instances during reading. Recognizing implicit questions after reading,
learners realize some potentially valuable information that was not presented, misrepresented,
or is merely incompatible with other acquired knowledge in the book. However, Manzo
(1975) pointed out that it is a critical problem for students learning to inquire and probe for
implicit questions by themselves; thus, explicit questions raised by teachers before and after
reading are used to promote students' ability to recognize implicit questions.

(3) Self-correction is to return to the errors which were recognized and then corrected.
Readers “shape” their comprehension into a congruent and organized mass through
self-correction.

(4) Organizing is categorizing and working with information which leads to discover the
main idea and supporting details. Organized information can be stored as long-term
memories to be called up when appropriate. These sub-skills are essential to advancing

comprehension accuracy and thereby improving reading comprehension.

How to Apply Guided Reading in Classrooms

Teachers Role in Guided Reading. According to Fountas and Pinnell (1996), teacher’s

guidance is essential especially for selecting appropriate texts for children to build students

179



Proceedings of CEBC 2019 {aw,

reading systems. Guided Reading can offer students receive a high degree of support from
teachers through reading aloud, modeling writing, and shared reading and writing.
(Schulman, M., 2006)

laquinta (2006) stated that teachers' role in a Guided Reading session is crucially
important. The teacher's goal is to provide the most effective instruction possible and to
match the difficulty of the material with the student’s current abilities. They must know how
to prompt and guide students to build their self-extending system of reading. During a Guided
Reading session, teachers role is to monitor students’ reading behavior to provide immediate
support and guidance; prompt strategies help learners to think about different, and use
multiple sources reading materials with “just right” amount of challenge to direct children’s
attention in a skilled way (p.414).

Outline for Guided Reading Teaching Procedure. Many researchers have categorized
Guided Reading Procedure into three stages: Before Reading, During Reading, and After
Reading. These stages provide teachers an outline for Guided Reading to give reading
supports for readers to build their literacy and expand their reading strategies.

Stage 1. Before Reading:

€ Assess readers’ reading level to offer an appropriate level of text with just the right
amount of challenge for them to expand their reading process strategies.

@ Interest readers in the story which they can relate to their experience, and provide
opportunities to independently solve problems.

€ Prepare the introduction of the text for readers to access and use all sources of
information to help comprehend the story.

€ Kindle’s (2011) study presented the importance of the instructor’s preparation before
reading to prevent teaching errors; such as miscues, omissions, wrong pronunciation,

etc.
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Stage 2. During Reading:

€ Read the story out loud.

€ Observe readers’ behavior and interact with individuals to give immediate assistance.

€ Confirm readers’ problem-solving attempts and successes and give immediate assistance

if needed.

€ Explain, demonstrate, and reread the text to draw readers' focus on vocabulary words.
Stage 3. After Reading

€ Discuss the text for readers to build problem-solving abilities.

€ Invite readers to interact with text and give a personal response.

€ Engage readers with word work and deepen vocabulary knowledge.

€ Extend the story and meaning through activities.

€ Summarize the reading and content of knowledge.

Methodology
Research Method

A 12-class one-group pretest-posttest design was conducted in this research. The
instruction period proceeded for 6 weeks from May to June in 2018, two periods of class each
week, and one hour per period. Quantitive data were collected for the research.

The pre-test and post-test included a Word Test and Written Reading Comprehension. The
pre-test and post-test quantitive data were compared and analyzed Guided Reading effects on
the participants word power and reading comprehension.

Guided Reading Teaching Instruction is the Independent Variable to investigate the
influence on the Dependent Variables which are participants word power and reading

comprehension.
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Independent Variable

Dependent Variables

Guided Reading

Teaching Instruction

v

Effects on word power
Effects on reading comprehension

Control Variables

= Class time: 12-classperiod, 60 min per class.
- Participants: Five elementary students from a after
school program in Hsinchu City.
- Instructor: Guided Reading teaching instructions,
pretest-posttest were conducted by the researcher

Procedures

Figure 1. Research Structure

Teaching Procedures. The outline of the Teaching Procedure is organized in Table 1.

Table 1. Teaching Procedure Outline

. . Research
Time | Schedule Activities
Purpose
Before reading:
1. Introduce cover Reading
2. Ask students to predict the plot Comprehension
15 Storvbook During reading:
oryboo
i y. 1. Instructor reads the book.
min | Reading . .
2. Engage students to interact with the book. Oral
After reading: Performance
1. Ask questions from the reflection sheet.
2. Tell students to write down their answers.
Recall Story: Reading
10 Recall 1. Let students look at the pictures in the worksheet | Comprehension
) and ask random students to answer what does Mr.
min | Story . i
Pig feel in each events. Oral
2. Then, ask students to fill in the worksheet. Performance
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Review vocabulary: Phonemic
1. Show words’ flashcards for students to call out Awareness
the words.
2. Cover the flashcards with a piece of paper, then [ Vocabulary
10 Word slightly show the picture for students to guess Power
min [ Activity what is the word to review the words.
3. Ask students to look at the worksheet and let Reading
them call out the word. Comprehension
4. Ask students to unscramble the alphabets from Oral
word based on what they just said. Performance
Reading close: Reading
1. Let students recall the plot by reading a short Comprehension
10 Sentence
min | Pattern paragraph from the book. N
2. Ask students to call out the missing words from | Oral
the worksheet and write them down. Performance
Wrap up: Storybook DI'Y Making
1. The first two pages have the sentence pattern with | Reading
15 Extended blanks for students to fill in their own answers. Comprehension
min | Activities The last two pages are for students.

Let students come up to the stage and
show-and-tell what they wrote and drew.

Vocabulary
Power

Settings and Participants

Settings. The setting was conducted at an after school program intheeasterndistrict in

Hsinchu City, Taiwan. The after school program hasbeen opened since 2015. There were

about 44 elementary school students.

Participants. Five participants in the study are students from Level 4 in the after class

program. They come to the after school program three days a week; Class A is on Wednesday,

Class B is on Monday, and class C is on Thursday. During the study, Class B and Class C

were used to conduct the research.

Student 1 was a fourth grader. He was originally one level lower than the other students in

the after school program. He skipped a level to this class in fall semester, 2017 because he
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was more advance than his other classmates in his previous class. The English grammar
lessons which were skipped were taught by his father so he can keep up with his new class.
However, the researcher considered Student 1 might not be able to express his thoughts fully
in English because the lack of vocabularies.

Student 2 was also a fourth grader but was with this class from the opening of the after
school program. He is an active learner and participates in every conversationsand activities
in class. He is mostly focused but sometimes get distracted by other classmates’ conversation.

Student 3 was a fifth grader. He is an active learner and participates in class
conversations and activities. He is a hard worker and puts efforts in memorizing vocabularies
and reviewing lessons to prepare for his weekly tests. He likes to compete with his classmates
who is the fastest reader or writer.

Student 4 was a fifth grader. He is active in class by participating conversation and
activities. He sometimes shows that he knows some words outside of the school system; such
as, copycat. However, he rarely puts effort in memorizing vocabularies and reviewing his
lessons after class which causes him to forget words pronunciations, spelling of words, and
grammar rules. This kind of class behavior does not only show in English class, but also in
other subjects.

Student 5 is an introverted student. He rarely speaks up and answers or express his
thoughts in class because he is not confident. This reflects on his read aloud behavior by

reading slow, word-by-word, and seeking for help more often then other students.

Instruments

Storybooks. The basic informations for the selected text used in the pilot research are
organized and summarized in Table 2. The information includes storybooks title, author,
illustrator, number of words, plot, and selected reasons for the pilot study. The basic

informations for the selected storybooks were organized in Table 2.
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Table 2. Selected Storybooks Information Used in the Research

\Vocabularies

Title My Friends by Taro Gomi
Plot The story is about a little girl learning things from her friends

learn, walk, friend, cat, jump, dog, climb, monkey, run, horse, march,
Chosen rooster, nap, crocodile, smell, flowers, butterfly, hide, rabbit, explore, earth,

and, kick, gorilla, watch, night, owl, sing, birds, read, books, play, school,
love

\\VVocabularies

Title Not a Stick by Antoinette Portis

BIne Little Pig uses its imagination to turn a stick to different things that a stick is
not just a stick.

Chosen stick, careful, fishing rod, watch, baton, point, brush, weight, trip, tell,

horse, stand, spear, sword

\/ocabularies

Title The Secret Birthday Message by Eric Carle
Plot Tim received a letter with a secret message guiding him to find his birthday
0 :
present. So he followed the clues that led to his present.
Chosen strange, envelope, under, pillow, letter, straight, secret, message, moon, star,

below, rock, behind, entrance, cave, round, crawl, down, stairs, ahead,

\/ocabularies

climb
Title A Bit Lost by Chris Houghton
Plot Little Owl fall off its nest and got lost
Chosen owl, lost, squirrel, worry, friend, follow, pointy, ears, eyes, frog, nest,

cookies, favorite

\/ocabularies

Title Title: If The Dinosaurs Came Back by Benard Most

Plot A child imagines what dinosaurs do if they come back to the world.
dinosaurs, carry, people, lawn mower, painter, ladder, scare, robber,

Chosen farmers, plow, field, lumberjack, chop down, firefighter, build, skyscraper,

ski slope, swimmer, beach, rescue, stuck, mountain climber, circus,
librarian, shelf, dentist, teeth, giraffe, cloud, shine

Title

Sam & Dave Dig a Hole by Mac Barnett; Jon Klassen

Plot

Sam and Dave digs a hole in their yard and would not stop digging until
they find something spectacular.
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Monday, dig, hole, mission, stop, spectacular, deep, underground, found,
break, chocolate, canteen, animal, cookie, wrapped, kerchief, problem,
direction, split, chance, share, tired, rest, asleep, land (v), soft, dirt

Chosen
\Vocabularies

Title The Pig’s Picnic by Keiko Kasza
Plot Mr. Pig wants to invite Miss Pig to a picnic and took some advices from his
friend.
picnic, ask, hope, thought, worried, flower, impress, fox, heard, advice,
Chosen

borrow, pleased, tail, lion, hair, courageous, zebra, stripe, handsome, arrive,

\Vocabularies
knock, shock, monster, return, ugly, yard,

Assessments. Vocabulary Multiple Choice and Reading Comprehension was proceeded

as pretest and post-test in the research. These assessments were to assess the participants’
prior background knowledge before the research as pretest.
Vocabulary Multiple Choice. A 63 Vocabulary Multiple Choice test was to investigate the
participants’ background knowledge of vocabulary learning. Seven to eight vocabularies were
chosen from each storybooks. The chosen vocabularies were compared to the Ministry of
Education’s 2000 Vocabulary List for elementary school to junior high school whether they
learnt. There are 36 words that are not on the 2000 Word List. 25 of the words are in the 1200
Basic Vocabulary List. The last fourteen of the words are in the 2000 Word List.

Reading Comprehension. Two of the storybooks were selected for the pre-test and
post-test for Reading Comprehension. Handa’s Surprise was for pretest and Little Beauty was
for post-test. 10 questions were designed for each storybook to examine the participants

Reading Comprehension.

Results

Guided Reading Effects on Vocabulary Power

All students have improve in their vocabulary test. Student 5 has improved the most

(31.58%) and has the highest post-test score (81.58%). The student is mostly quiet in class but
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focuses better than the other students. This could be the reason why he has improved more than

the other students.

Table 3. Word Power Test Improvement

Pre-test Post-test Improvement Improvement (%)
Student 1 44.00 59.00 15.00 19.74 %
Student 2 37.00 55.00 18.00 23.68 %
Student 3 29.00 52.00 23.00 30.26 %
Student 4 37.00 57.00 20.00 26.32 %
Student 5 38.00 62.00 24.00 31.58 %

Guided Reading Effects on Reading Comprehension

Pre-test. Most students answered Question 4. “What is her friend’s favorite fruit?” from
Handa's Surprise incorrectly because they mistaken the picture from the book as “oranges"
instead of “tangerines”. Also, the students were not familiar with the word tangerines; hence,
chose the option “oranges” instead of the correct answer “tangerines”. Student 1 did not see
and missed the first two questions from Handa s Surprise. He might have a higher grade if he
looked back and checked his answers.

Post-test. Most students answered Question 5. “What did the cat and gorilla do
together?” and Question 9. “How did the gorilla feel after he broke the television?” from
Little Beauty incorrectly. Students answered Question 5. incorrectly was because they didn’t
understand choice "C. All of above.” Students mostly answered Question 9. as choice “B. He

felt excited”.
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Table 4. Reading Comprehension Results

Pre-test: Handa's Surprise

Question No. [ Student 1 | Student 2 | Student 3 | Student4 | Student5 | Total | (%)

1 V V X V 3 60

2 v v V V 4 80

3 V V V V V 5 100

4 X \ X X x 1 20

5 V V V V V 5 100

6 V V V V 4 80

7 X v v V V 4 80

8 X V X V V 3 60

9 V X V V X 3 60

10 V V V X V 4 80
Total 4 8 7 8
(%) 40 90 80 70 80

Post-test: Little Beauty

Question No. | Student 1 | Student 2 | Student 3 | Student4 | Student5 | Total | (%)

1 V V V v V 5 100

2 V V V v X 4 80

3 v X v V V 4 80

4 v V v V V 5 100

5 X N X X X 1 20

6 v X v V X 3 60

7 V v v X v 4 80

8 V v v X 3 60

9 N X X X X 1 20

10 N N % X X 2 40
Total 9 7 7 5 4
(%) 90 70 70 50 40
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Improvement. Student 1 was the only student that improved because he was more
cautious with his post-test since his pre-test had the lowest score. However, the other students
did not improve due to low focus. Student 4 had the lowest post-test score. He confessed the
next day that he did not answer Little Beauty reading comprehension questions carefully
before he answered. Student 5 said he was rushing through his test because he lost patience at

the end of the post-test.

10 Pre-test = Post-test Lo ]
8
5
3 I I
0

Student 1 Student2 Student3 Student4 Student5

Figure 2. Improvement of Reading Comprehension

Conclusion

The data from this study suggest that students can benefit from story reading. The
majority of the students developed positive attitudes towards reading. The results of the
Vocabulary Power indicates the hypothesis that EFL elementary students expand their
recognition vocabularies when they listen to stories and hear unfamiliar words repeated in the
stories. This finding supports and extends the findings of other research on vocabulary
acquisition from stories (Elley, 1989; Nagy, 1988; Hickman et al., 2004). Nagy’s (1988) study
stated vocabulary instruction relating words to familiar concepts, integrating new words with
context-specific concepts by building on prior knowledge, providing frequent encounters
with the words, and providing opportunities for students to process the words deeply by using

new vocabulary to describe experienced reality. Furthermore, by relying on engaging text, the
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storybook read-aloud practice incorporates each of these important elements of effective
vocabulary instruction, promoting both oral language development and listening
comprehension (Hickman et al., 2004., p.729.). Children with larger vocabularies learned
more words than children with smaller vocabularies (Robbins, Claudia, and Linnea., 1994).
The data in Reading Comprehension shows that Reading Comprehension results can be
influence by students distraction and carelessness. Therefore, the results of the present study
suggest that the success of a reading program depends on several factors, which are: How the
instructor designed and implemented the reading program; how the instructor motivates
students to read; and how students learning is monitored. These factors should be considered

when implementing a Guided Reading program.
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Construction Generalization and Meaning Extension of “Ni
jintian chuanpu le mei % 4 % "4 3 27

Pei-Ling, Jiang
Department of Foreign Languages and Literature, Asia University

Hsiu-Ying, Liu
Department of Foreign Languages and Literature, Asia University

Abstract
With the popularity of the Internet, there are more and more new expressions emerging. The
sentence “Ni jintian chuanpu le mei = 2 = ' 3 ;2”7 is emerging in Taiwan Mandarin,
the sentence emerged through media in 2016. It is used to ask “Did you have a spoof of
Trump today?” Basically, this is an activity initiated by people on the Internet to fight
against with Trump. However, based upon the standard grammar of Mandarin, a proper noun

cannot appear in the “Ni jintian le mei” construction. Why could Chuanpu "' %
enter the construction?
This project attempts to study the “Ni jintian le mei” construction in modern

Taiwan Mandarin from the aspect of Construction Grammar. On one hand, by observing the
parts of speech appearing in the construction, the generalization of the construction will be
studied; on the other hand, the extended meanings of Chuanpu and other nouns would be
analyzed to explore the rules for meaning derivation.

Keywords: Construction Grammar, Constructions, Generalization, Meaning Extension.
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Introduction

“Ni jintian chuanpu le meii% 4 % "' 4 7 ;2” originated in Republican president Donald
Trump. Because Trump once said abortion should be punished, black people's blood is lazy,
and many radical statements and actions, causing American's rebellion against trump. This
American protest led to the slogan “Ni jintian chuanpu le meii= £ % "' & 7 ;2” in Taiwan
Mandarin. At first glance, this sentence will have difficulty in language processing, because
the original correct grammatical format should be filled in verbs such as “Ni jintian xiao le
meiiz £ X % 7 ;27" Ni jintian dong le meif= 4 % # 7 ;2 and so on. Then the sentence
will have the coexistence of form and meaning. However, under the widespread use of the
Internet, “Ni jintian _ le mei1” is endowed with the meaning of existence. The structural
generalization and semantic extension of generating special usage are the main motivations of
this study. The purpose of this project is to understand the influence of structural
generalization and semantic extension on the emerging Internet language by exploring the

intrinsic grammatical structure and patterns of “Ni jintian chuanpu le mei i & = "' & 7 ;2”7

Theoretical Background

Construction Grammar

Construction Grammar is a special grammar that generates meaning from a sentence
structure of fixed patterns. The composition’s order cannot arbitrarily change, and it has the
characteristics of single-layer and non-conversion. Unlike the mainstream generative
grammar, constructive grammar emphasizes semantics and marginal grammar. It advocates
that all levels of linguistic units in traditional grammar theory have interpreted
comprehensively such as a holistic analysis of words, semantics, pragmatics and grammatical
morphemes. In addition, the theory of constructive grammar deems that the basic unit of

language system is the combination of form and meaning, which called constructions.
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Construction is the meaning of architecture and structure. Goldberg (1995) thinks that
anylinguistic form is a construction as long as one aspect of its structure as long as one aspect
of its structure, meaning or usage can not be predicted by its constituents. The following is
the original definition:

"C is a construction [if and only if] C is a form-meaning pair <F;, Si> such that
some aspect of F; or some aspect of S; is not strictly predictable from C’s

component parts or from other previously established constructions.”

Wang Hui (2005) mentioned that the construction itself has the components of
independent, which is the meaning except vocabulary. Different constructions have different
structural meanings; any construction is a counterpart of form and meaning. “Ni jintian
chuanpu le mei” also has the same concept, Chuanpu "' % has another meaning.
According to the constructional grammar theory, this project will find out the construction
pattern and sentence category of “Ni jintian chuanpu le mei”, in order to analyze its structural
generalization and meaning derivation. According to the constructional grammar theory, this
project will find out the construction pattern and sentence category of “Ni jintian chuanpu le

mei” in order to analyze its structural generalization and meaning derivation.

Construction Generalization

Structural generalization is to extract the necessary attributes from a structure that
applies only to individual events, like a common feature. Through common attributes, a
general concept has formulated, which extended to similar sentences and obtaining a process
of similar structure's general understanding. The original “Ni jintian ___ le mei” structure
allows only verbs to be filled in. Chuanpu "' 4 is a proper noun. Does Chuanpu "' in
this sentence affect the generalization of the whole structure? Are there any other parts of

speech that can enter this structure? This project will discover the words that can enter the

195



Proceedings of CEBC 2019 {aws

structure in modern Taiwan Mandarin, and explore the process of structural generalization.

Meaning Derivation

Meaning derivation refers to the extension of standard meaning to other meaning of
levels when a word or sentence is used. It is usually generated by the special grammar of the
language environment. There are many ways to extend the meaning of a word. One of them is
to derive the meaning of a new word from structure. Chuanpu "' originally refers to
specific characters. In “Ni jintian __ le mei” construction, Chuanpu "' 4 has made
semantic extensions and the conversion from noun into verbs. What does it mean when nouns
become verbs? Do they derive meanings according to rules? These issues will be discussed in

detail in this study:.

Research Methods and Steps

The research of this project is belongs to secondary analysis, according to analysis the
corpuses that have collected. Secondary sources including papers and magazine, google
search engine and other related research. Basically, up-and-coming parlance’s corpuses keep
updating and alternating, collecting the information from the internet is faster than written
texts. Therefore, this project is mainly about google search engine, with supplement of books
and documents, to execute linguistic analyses and discussions. All statements will marks the

dates appeared on the internet, by observe the course of structural generalization.

1. Collect 2. Reading 3. Data ' 5. Put forward _
- . 4. Analysis 6. Certify
corpus document integration corpus Hypotheses

Moreover, descriptive grammar is used in this study to present the usage of the “Ni

jintian le mei” construction from the real corpus. No comments will be made on
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whether it is correct or formal in Chinese.

Words that can appear in the construction

Discussion

Words with various syntactic categories can appear in the “Ni jintian le mei”
construction nowadays, as shown in Table 1 - Analysis of Words and Semantics:
Table 1. Analysis of Words and Semantics
. ) Derivative Part of Speech
Part Of Speech | Example | Original Meaning _ _
Meaning Transformation
0 B Organic Supplementary
Danbaizhi compounds protein
Noun : - Noun = V
" ) Learning and
English . .
Yingwen using English
oy B Funny things and A )
y ) g Instill joy into life
Youmo actions
Adjective Describing Excessive Stress ; | Adjective > V
_I_; objects without Irregular Living
hair or vegetation and Resting
7 Keeping glycated
hemoglobin below
A Number,
Numeral . 7 Numeral 2> V
Quantifier -
38 Using sebamed
pH3.8
) FT vk . Yearning for Onomatopoeia
Onomatopoeia ) Doorbell ringing
Dingdong hometown >V
Names of a
DalLaDala couple on the Relax, slack off
Proper .
website Noun = V
noun
Whatsa Name of an Using Whatsa
PP application ) bp
M The 13th letter of Eating
) English McDonald's English Letter
English Letter -
R The 18th letter of | Doing recovery of 2>V
English resources
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Construction Generalization

In the Chinese Dictionary of the Ministry of Education, “mei” has the usage of verbs and

adverbs.

[verb]
1. no
Ex ! “meiuan i %" and “meiluangxien ;2 % &7
The Tang Dynasty. Weizhuang ( Niiguanzi Siyuéshigi ~ &+ - = % + =)
“Chuquetianbianyue, meirenzhi “$ g s A
The Yuan Dynast. Si Cheng Zhong (yizhihua - 4= 7= - shengjutian di jiantao # A %
2 - muyangguan #c ¥ B¢ ) Yuanqu : “taizhongji *5¥ % > moyaoyi ;X % ¥

2. inferior to

Ex : “Wo mei ni you qian. %2 % 5 4&” and “Ni mei wo kuai i 2 3% -

[adverb]
1. did not

o 2p

Ex @ “meilai ;2 % and “meishuo 2 3%

Nevertheless, in the structure of “Ni jintian __ le mei”, mei ;£ is neither a verb nor
an adverb. According to Zhao Yuanren, mei ;< (you 7 ) can be used as an auxiliary verb to
express the meaning of “never”, such as “wo mo (you) kanjian ta 72 (7 )5 £ # I did not
see him”. This auxiliary verb's “verb-no-verb” form is “verb + le 7 + meiyou iZ 7 ” At this

time, you can't omit “you  ” because “you 3 ” cannot appear at the end of the sentence.

Therefore, we can clearly understand that the structure of le mei” in modern Chinese
comes from “ le mei you” by deleting you 7 .
le meiyou => le mei

198



Proceedings of CEBC 2019 Q

We searched the Academia Sinica Balanced Corpus of Modern Chinese and found an

example of le mei .”

Mei ci wen ta lian le mei ? Dou shuo lian le. = =t B 4 1 2 ? TR T

Shuo xie shen me? Shuo ming bai le mei?z ks & & ? 5p g 7 2L 9

Liangren hao xiang hen bu ganyuan di & 4 4% ik %% + Fg$ - ye buzhi jiu zui le mei
AR AR L e

Fumu keyi wen zhiji “wo zhun bei hao le mei?” ¢ # 7 1B p e T ABE 4372 7 |

In these examples, _ are predicates (verbs or adjectives). That is to say, nouns
appear in structures later. Especially, sentence patterns are obviously beginning to change
after 2010. For example, “Ni jintian  le mei” was originally put in the verb “jiantan
A in 2009, but it became the noun “Avatar [? ™:£” to form new sentences in 2010. In
addition, careful observation will reveal that the CD “Jintian Al le mei £ %= Al 7 ;2” of
publishing in 2006 is actually also an example of a noun placed in “Ni jintian  le mei.”
Among them, Al also represents the popular chief hip-hop female voice “Al” of Dong Ying.
Maybe at that time, people just took “Jintian Al le mei £ = Al 7 ;2” as a record title, and
there was no deeper interpretation. However, it is the same as “Ni jintian chuanpu le mei % 4
* 143 2.” which is the characteristic of putting people's names in . It can be
deduced that “Jintian Al le mei 4 = Al 7 ;27 is the first version of “Ni jintian chuanpu le

b

meil.

V lemeiyou = V lemei > ADJ lemei = N lemei

Meaning Extension

What meaning does a noun derive after it appears in the “Ni jintian le mei” the
construction? By observation, most nouns become objects of verbs after emerging the

structure of “Ni jintian le mei.” The hidden verbs will be reflected, and the meaning of
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“performing an action on a noun” will be derived. For example, in “Ni jintian yingwen le mei
4 % &= 77 yingwen # ¢ has changed from a noun originally referring to “English
and American languages” into a verb usage of “learning and using English”. “Ni jintian

o

hongchawu le mei i £ % = %

7

% 7”7 means asking if you have made a pilgrimage to the

black tea house.

Danbaizhi 3¢ & = Supplementary protein
M = Eating MacDonald

Whatsapp = Using Whatsapp

This kind of usage is quite common, and netizens will use the sentence pattern one after

another, as follows:

Ni jintian Taizhong brtle mei i= £ = 5 ¢ brt 72 ?
Jintian ni tangyuan lemeiya £ * (= F |7 X7 2 2 7

Jintian facebook le mei 2 = 3%

e

TR ?

Jintian ni VOGUE le mei 4 = = VOGUE 7 ;2 ?

Jintian Emoji le mei 2 = Emoji 72 ? B RREITE X
Ni jintian~jiankang le mei i 4 = ~@ & 7 ;22?7

[

Ni jintian jiashi le mei i £ - A
LHE T R?

x
Jintian mingyuan le mei 4 %

Basically, these meanings are endowed by the structure of “Ni jintian  le mei.” If it
is an individual of a single word, it is only the literal meaning, a name or even meaningless.
For example, “Ni jintian danbaizhi le mei i* 7 % F-¢ % 7 ;2” is asking if you have
supplemented any protein today, and also assuming that you may have done the action of

taking in protein. But if the term * danbaizhi #-v & is taken out separately, its meaning
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only represents a natural macromolecular organic compound. Similarly, if the “Ni jintian
le mei” is not combined with other words, it will not make the sentence meaningful.

However, the chuanpu "' ¥ of “Ni jintian chuanpu le mei % 4 % "' 7 ;2” derived

meaning is different from the above examples. In “Ni jintian chuanpu le mei % 5 % "' 4 3

2 ’sentence , the chuanpu "' % has two characteristics:

(a) Meaning derivation : The original meaning  — The name of the President of
the United States
l
The derivative meaning — Spoof trump has been done.

(b) Function conversion : noun — verb

Basically, “Ni jintian chuanpu le mei = £ % "' & 3 /X” sentence is difficult to guess
that its real meaning is related to the action of Trump. The derivative and original meaning of
chuanpu ' 4 are not continued relationship but the formation of another aspect. It is difficult
to know its true meaning literally because the meaning of trump itself is totally irrelevant to
the action of trump. According Table 1, we can discover that the meaning derivation of new
words are the re-extension of the original meanings. The relationship between derivative
meanings and original meanings belongs to the continuation of upper and lower levels
because it is easy to deduce the true meaning from the literal meaning. For example, “Ni
jintian danbaizhi le mei i 7 = F-9 ' 7 /2" usually there are two guessing directions — Did
you eat protein today?” Or “Did you use protein products today?” By analogy, it's easy to
know the real meaning is to ask, “Did you take any protein today?” On the contrary, “Ni
jintian chuanpu le mei i 4 x "4 7 ;2> gives a new meaning to the structure. Besides, we
find that nouns enter “ Ni jintian __ le mei” construction earlier than enter “Ni jintian

chuanpu le mei = £ % """ 4 7 ;2” construction. This means that this kind of usage has
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existed in Taiwan Mandarin for some time, but just has not been noticed.

Conclusion

“Nijintian __ le me” construction can derive three types of construction meanings. The
first type maintains the literal meaning of each component, so that the meaning of the
construction is easy to be understood. For example, “Ni jintian paobu le mei 7= 4 % §g# 7
;2”7 The second type generates a new meaning since there is functional shift happening to
the word filling in the blank. The construction initiates the change of syntactic category;,
which then brings to the change of meaning. For example, in  “Ni jintian danbaizhi le mei
in 4 % -9 F 32" , the word danbaizhi is no longer a noun but a verb, and the meaning of
it changes to  “supplement protein” . However, the meaning is somewhat related to the
literal one. The third type is the most idiomatic. Although the word entering the construction
undergoes the same syntactic change to a verb, the meaning of it is hard to be detected. In

“Ni jintian chuanpu le mei = 4 = "3 7 ;2" | chuanpu does not mean “be Trump” ,
“see Trump” , or “read articles about Trump” . Chuanpu here means “spoof Trump”,
with negative connotation. Although there is no other example of this type in our data, we
believe that such construction meaning is likely to be incorporated into formal grammar in

the future.
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Abstract

The study, adopting a pretest and posttest design, investigated the impact of two types of
feedback (i.e., error code and direct feedback) on EFL college students writing. The
relationship between learners’ English proficiency and types of feedback were explored. The
research questions were: (1) What is the effect of different types of feedback on three groups’
writing performance? (2) What is the effect of different types of feedback on three groups’
error frequency? Thirty-three freshmen were divided into high, mid and low groups based on
their English proficiency. The participants took a writing pretest and TOEIC proficiency test
in the first week of a semester. They wrote essays evaluated by teachers; each draft
underwent revisions based on the types of feedbacks they received. The data were analyzed
by using SPSS to compare the effects of feedback. The results showed that both types of
feedback improved learners’ English writing. Secondly, when comparing their pretest and
posttest scores after receiving direct feedback, three groups had significant improvement in
their writing. However, no significant group differences were observed in their posttest scores.
Thirdly, after receiving error code feedback, three groups had significant improvement in
their writing. However, no significant group differences were observed in their posttest scores.
Receiving direct feedback can significantly reduce the error frequency in grammar and
construction. When receiving error code feedback, students’ error frequency in grammar,
construction, spelling, and word usage was reduced in their revised paper. High, middle, and
low achievers all benefited more through the error code correction.

Keywords: Correction Code, Direct Feedback, Revision.
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Background and Motivation

Feedbacks are effective in enhancing students’ writing abilities, and can take many
forms. For instance, Ellis (2009) divided corrective feedback into direct and indirect correct
feedback. Direct feedbacks refer to the traditional way that teachers implement on giving
feedback, by crossing out the mistakes and providing the right answer. It is used when the
teacher hasn’t introduced the irregular past tense McKay (2013). In terms of indirect
feedback by using correction code Ferdouse (2013), teachers write only a code (a letter, or a
number, or a symbol), indicates the location of the errors on learners’ scripts without any
correction and takes the forms of underlining, circling, recording the number of errors or
writing codes (e.g. ps =past simple tense; ww=wrong word) in the margin. Error coding
includes editing symbols in the margin.

Studies have been conducted to investigate the impact of correct code and writing. In
Hsieh and Li’s (2012) study, it explores correction code and direct correction, in ESL writing
class. The study found out that high achievers benefit better through the error codes, and low
achievers performed better when they receive the direct correction. However, in another
study, Chang (2014) reported that some students tended to “misunderstand or had difficulties
incorporating teacher corrections and feedback”, and learners preferred direct corrections
rather than correction feedback. In Ferdouse’s (2013) study, the direct feedback was replaced
by the “underlining” feedback. The teacher adopts the correction code feedback method when
correcting Group A’s composition, as for Group B, the teacher didn’t put any correction code
or correction on the paper, instead, just underlining the wrong sentences. The result shows
that 80% of the learners thought the error code was useful. Moreover, “most of the students
believe that as they had been taught the grammatical terms in high school, they had no
problem using the error code.” Ferdouse (2013). Several other studies have proved that the

correction code has helped both teachers and students to process the whole correction
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procedure more effectively. For instance, Long (1977) states that instead of immediately
giving out the right answers, it is better for teachers to correct errors indirectly. Lee (1997)
pointed out that the reason why students failed to correct errors are because of error detection
failure, not because of the lack of grammatical knowledge. In terms of the studies of feedback
and revision, numerous studies have shown the strong connection between EFL’s feedback
and revision. Many researchers have stated that when students are required to revise or
rewrite their papers after receiving feedbacks, teachers’ feedback is more likely to do well on
students’ writing if it comes primarily at intermediate, rather than final stages of the written
process (Ferris, 1995, 1997; James 1939). Some more studies also have results proving that
when students revise their papers after receiving feedback; their accuracy improves (Chandler,
2003; Ferris, 1997).

In addition, several researchers found out that different kinds of feedback can have great
influence on one’s revision as well. Srichanyachon’s (2012) research showed that students
had more positive attitude to teacher feedback as they think teacher feedback may be more
persuasive than peer feedback. In addition, many previous studies of L1 and L2 English
writing have stated that “revision plays an important role in writing” (Beach, 1976; Sommers,
1980). In Nakanishi’s (2007) study, she examined the effects of feedback and revision on the
writing of Japanese EFL learners. The result was that the scores of all groups became higher
after each type of feedback, and there was no significant difference according to feedback
types. However, the guestionnaire showed that the peer and teacher feedback group most
often reported that the comments were useful in revising their drafts.

Although there are many studies about how correction code affects learners’ writing
process, few of them looked into the impact on learners at different levels. Very few studies
have explored the influence of correction code feedback on revision. Hence, this study will
put more emphasis on analyzing what type of correction method the most suitable is for high

and low achievers in class, and then look much deeper into the relation between code
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correction feedback’s effect on students’ revisions. The research questions are as follows:
(1)What is the effect of different types of feedback, error code and direct feedback, on three
groups of students’ writing performance?

(2) What is the effect of different types of feedback, error code and direct feedback, on three

groups of students’ revisions?

Research Method

Participants

The participants were thirty-three freshman students in the basic writing class. The
students were grouped into three, based on the TOEIC (reading and listening) test. There
were three groups, and ten to thirteen people in each group. The top 27% of the students will
be classified into high proficiency group (Group A) while the bottom 27% will be classified
into the low group (Group C). The rest of the students will be classified into Group B. The
students’ TOEIC average scores are 734.3. The average score in each group is, 882.7 in

Group A, 735.3 in Group B, and 600 in Group C.

Research Design and Procedure

This study employed a pretest and posttest design to investigate the effects of the
different types of correction methods on EFL university students’ English writing ability. In
terms of the research procedure, 33 participants, who enrolled in an EFL freshman writing
class were invited and their consent forms for participation were collected. The experiment
for the three groups was 10 weeks. The first and third drafts of the essays were scored by
independent raters to determine whether the overall quality of the essays improved as a result
of the feedback and revision process. Finally, posttest of their writing and their revision
frequency of their error of their final drafts, were conducted to answer the proposed research

questions.
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Correction methods

Students were asked to submit two compositions as assignment online, and the
teachercorrected those compositions using either correction code or direct methods. After the

correction, students were required to submit their revision online again.

Instruments and Data Analysis

The researcher adopted the Oshima and Hogue (1997) coding system to correct students’
compositions. They published a book called “Writing Academic English”, which guide
students through the process of writing paragraphs and essay. Their coding system was also
adopted by Ferdouse (2013), for the research of seeing if students “would benefit more from
having coded feedback over non-coded feedback” Ferdouse (2013). To evaluate participants’
English language performance before and after the experiment, the results of the TOEIC
proficiency test, writing abilities pre-tests and post-test were analyzed by using SPSS after
the data collection. Firstly, the quantitative data analysis of their writing abilities pre-test and
post-test was conducted to detect whether there was any significant improvement between
writing pre-test and post-test within each group. Also, chi-square and ANOVA analyses were
performed to compare the between group differences in the pretest and the posttest

respectively

Results and Discussion

Results of Research Question 1: What is the effect of different types of feedback, error code

and direct feedback, on three groups of students’ writing performance?

The effect of direct feedback on three groups of students’ writing performance.
Based on the descriptive statistics of three groups’ performance in their pretest and posttest,
three groups’ mean scores increased from about 76.4 to 83.3. The results of ANOVA analysis

showed that there was no significant difference between the pre-test scores of the three
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groups. Similarly, after 10 weeks of writing program, no significant differences between the
post-test scores of the three groups were observed. It seemed to show that the direct feedback

did not work effectively among groups’ by viewing the score of posttest (see Table 1).

Table 1. ANOVA Results of Students’ Writing Pretest and Posttest under Direct Feedback

SS- df- MS. I P
Pretest. Between groups. 42.628. 2. 21314, 488. .618-
Within groups. 1309.058. 30 43.635.
Total. 1351.686. 32. .
Posttest. Between groups- 15.138. 2 7.569. 348, .709.
Within groups. 651.839. 30. 21.728.
Total. 666977 32

The effect of error code feedback on three groups of students’ writing performance.

Based on the descriptive statistics of three groups’ performance in their pretest and posttest,
three groups’ mean scores increased from about 73.4 to 82.5. ANOVA analysis was conducted,
and there were no significant differences between the pre-test scores of the three groups.
After 10 weeks of writing program, ANOVA analysis was conducted, and there were no
significant differences between the post-test scores of the three groups. It seemed to show that

the error code feedback did not work effectively either among groups’ by viewing the score of

their posttest (see Table 2).

Table 2. ANOVA Results of Students’ Writing Pretest and Posttest under Error Code
Feedback

S8 df MS. I D
Pretest. Between groups. 9.951. 2. 4.976. 059, 943, .
Within groups. 2531.106. 30. 84.370.
Total. 2541.057. 32 .
Posttest. Between groups. 8.071. 2 4.035. A13. 894
Within groups. 1072.554. 30. 35.752.
Total. 1080.625. 32

210



Proceedings of CEBC 2019 (o,

Within group differences: The effect of different feedbacks on three groups’ writing
performance.

Within each proficiency group, the impact of each feedback method on three groups’

writing was conducted by comparing their pretest score and posttest score in writing.

Results of paired sample T tests of group A (i.e., advanced learners):

M1 refers to direct feedback while M2 refers to error code feedback. From the paired
sample t test result of group A (with advanced level of English proficiency) in writing pretest
(77.63 for M1; 74.1 for M2) and posttest (84.35 for M1; 82.825 for M2), it shows that the
students did have significant improvement on their score after accepting either M1 (t=-5.197,

df=9, p<0.001) or M2 (t=-3.628, df=9, p<0.001) kinds of feedback.
Results of paired sample T tests of group B

From the paired sample t test result of group B (with mediate level of English
proficiency) in writing pretest (76.73 for M1; 73.5 for M2) and posttest (82.76 for M1; 82.8
for M2), it follows that the students did have significant improvement on their score after
accepting either Method1 (t=-5.173, df=12, p<0.001) or Method 2(t=-7.038, df=12, p<0.001).

Although the results of the p values for method 1 (direct feedback) and method 2 (code)
were significant, it can be observed that students in group B did have a relatively better

performance under error code feedback (M2), by the improvement of means in their posttest
Results of paired sample T tests of group C with the lowest level of English proficiency:

From the paired sample test result of group C (with basic level of English proficiency) in
writing pretest (mean=74.8; 72.7) and posttest (83.07; 81.7), it appears that the students did
have significant improvement on their score after accepting both kinds of feedback. The p
values from the t test were both .003, and the improvement of mean scores from Table 10
was very close as well. Based on the data, it showed that either direct feedback (t=-3.978,
df=9, p<0.001) or code feedback (t=-4.073, df=9, p<0.001) had similar effect on three groups

of students’ writing.
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Results of Research Question 2: What is the effect of different types of feedback, error code
and direct feedback, on three groups of students’ writing revision?
Result of error analysis for groups under direct feedback

From the chi-square analysis, it shows that students had significant improvement of their
grammar and construction (p=0.000; p=0.008) on the revision (see Table 3).

Table 3. Chi-Square Analysis for Students’ Writing Pre And Posttest Errors Under Direct
Feedback

pretest. posttest. ¥ df. .
Granunar. 163 66. 43.253. 10- 000"
Construction 21. 3. 11.769. 3. 008™
Spelling. 19. 8. 4.667. 3. 198
Word usage. 24. 15. 6.622. 2. .036.

Within group: Result of error analysis for group A under direct feedback

Based on the results of the chi-square analysis, it turns out that group A (i.e., advanced
learners) had significant improvement in their grammar errors (p=0.049) on the revision. As

for their error frequency in construction, spelling and word usage, the slight improvement

was still shown from the pretest and posttest (see Table 4).

Table 4, Chi-Square Analysis for Group A Students’ Writing Pre And Posttest Errors Under
Direct Feedback

pretest. posttest. e df- p:
Grammar. 36. 19. 12.667- 6. 049%
Construction 4. . 1.583. 2 A53.
Spelling. 6. 3. 2.2717. 2 .320.
Word usage. 6. 4. 2.667. 2. 264

Within group: Result of error analysis for group B under direct feedback

From the chi-square analysis, it can be discovered that group B (i.e., intermediate

learners) had significant improvement in their grammar errors (p=0.006) on the revision. As
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for the error in construction, spelling and word usage, the slight improvement was still shown

from the pretest and posttest (see Table 5).

Table 5. Chi-Square Analysis for Group B Students’ Writing Pre And Posttest Errors Under
Direct Feedback

pretest. posttest. e dfe pe
Grammar. 63. 26. 20.00. 7. 006™
Construction: 9. 1. 5.116. 3. 164.
Spelling. 7. 6. A76. 2. 185.
Word usage. 8. 3. 3.422. 2. 181.

Within group: Result of error analysis for group C under direct feedback

From the chi-square analysis, it follows that in group C, students had significant
improvement in their grammar errors (p=0.049) on the revision. As for the construction,
spelling and word usage, the slight improvement was still shown from the pretest and posttest

(see Table 6).

Table 6. Chi-Square Analysis for Group C Students’ Writing Pre And Posttest Errors Under
Direct Feedback

pretest. posttest. e df- P
Grammar. 64. 21. 14.133. 7. 049"
Construction. 8. 1. 5.723. 2 057
Spelling 11. 6. 5.333. 3 149.
Word usage. 5. 1. 2.600. 2. 273.

Result of error analysis for groups under error code feedback

From the chi-square analysis it can be noticed that the students had significant
improvement of their grammar, construction, and word usage (p=0.000; p=0.008/ p=0.36) on

the revision (see Table 7).

213



Proceedings of CEBC 2019 %

Table 7. Chi-Square Analysis for Students’ Writing Pre And Posttest Errors Under Error
Feedback

pretest. postrest. Vo df- P
Grammar- 141. 78. 43.253. 10. 000"
Construction- 19. 9. 11.769. 3. 008"
Spelling. 40. 12. 4.667. 3. .198.
Word usage- 24. 12. 6.622. 2. 036

Within group: Result of error analysis for group A students under error code feedback

From the chi-square analysis it appears that group A (i.e., advanced learners) had
significant improvement in their spelling errors (p=0.008) on the revision. As for the grammar,

construction, and word usage, the slight improvement was still shown from the pretest and

posttest (see Table 8).

Table 8. Chi-Square Analysis for Group A Students’ Writing Pre And Posttest Errors Under
Error Code Feedback

prefest. postiest: o df- P
Grammar- 30. 15 13.944. 9 124
Construction 4. 1. 5.422. 3. 143.
Spelling. 15. 2. 13.658. 4 008™
Word usage. 8. 3. 5.289. 3. 152

Within group: Result of error analysis for group B students under error code feedback

From the chi-square analysis it can be seen that in group B (i.e., intermediate learners)
students had no significant improvement in the four aspects of errors, however, the slight

improvement was still shown in the pretest and posttest (see Table 9).
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Table 9. Chi-Square Analysis for Group B Students’ Writing Pre And Posttest Errors Under
Error Code Feedback

pretest. posttest. Fa dfe P
Grammar- 606 40. 12.533. 9. .185.
Construction. 7. 4. 2.667. 3. A46.
Spelling- 13. 6. 7.333. 3. .062.
Word usage. 11. 7. 1.521. 3. 677

Within group: Result of error analysis for group C students under error code feedback

From the chi-square analysis it shows that in group C students had no significant
improvement in the four aspects of errors, however, the slight improvement was still shown

in the pretest and posttest (see Table 10).

Table 10, Chi-Square Analysis for Group C Students’ Writing Pre And Posttest Errors Under
Error Code Feedback

preress. positest. e df- P
Grammar. 45. 23. 5,667. 8. GBS,
Construction 8. 4. 2.400. 2. 301
Spelling. 12. 4. 3.758. 3 289,
Word usage. 5. 2. 2.400. 2 301.

Summary and Suggestions for Future Research

Based on error types analysis, the high achievers’ errors can be significantly lessened
under both types of feedback, while the two other groups didn’t have much significant
improvement on the error types under the error code feedback. Long (1977) stated that,
“instead of immediately giving out the right answers, it was better for teachers to correct
errors indirectly.” Based on the error types analysis, it can be proved that this statement is
right. Although the direct feedback works effectively on lessening the errors for students,

only grammatical problems were lessened significantly. However, when it comes to error
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code feedback, it brings students’ improvement on their grammar, construction, word usage,
and spelling. In other words, under error code feedback, students tend to have improvement
on different and more diverse aspects of their writing errors compare to direct feedback. The
reason behind this result can be found in Riddell (2001) and Ferdouse’s (2013) studies, which
they stated that “The error code correction actually encourages learner independence, and by
providing code as a hint, which lets students know what kind of problem has occurred but not
the whole picture, and at the same time, be more responsible for their learning.” The student
can become more independent under the error code feedback, and through the process of
figuring out the right usage of words or spellings, they can remember it in a longer term.
There are limitations of the study. First, the research only invited 33 participants;
therefore, a wider range of the participation pool will generate more convincing results.
Secondly, due to the time constraints, the whole-time span of the research lasted for only ten
weeks of the semester. A longitudinal study including more treatment sessions could shed
more light on the acquisitional process in writing. Error code feedback on students’ writing is
not enough or may not be suitable for attracting learners’ noticing and attention. Future
research could extend this study by exploring the impact of other kinds of indirect feedback.
Finally, this study used a single group pretest and posttest design, without a control group. It
is strongly suggested that including a control group for comparing the effect of code feedback

and students’ attitude change can generate more reliable results.

Reference

Beach, R. (1976). Self-evaluation strategies of extensive and non-revisers. College Composition and

Communication, 27(5), 160-164. Retrieved from https://www.jstor.org

Chandler, J. (2003). The efficacy of various kinds of error feedback for improvement in the
accuracy and fluency of L2 student writing. Journal of Second Language Writing, 12(3),

267-296. Retrieved from https://www.sciencedirect.com

216


https://www.jstor.org/
https://www.sciencedirect.com/

Proceedings of CEBC 2019 6

Chang, C.Y. (2014). An investigation on university English major students’ perception and
responses to teacher error correction and feedback. A thesis for master of art department

of English Tamkang University. Retrieved from http://etds.lib.tku.edu.tw

Ellis, R. (2009). Corrective Feedback and Teacher Development. L2 Journal, 1(1), 3-18.

Retrieved from https://escholarship.org/uc/item/2504d6w3#main

Ferdouse, F. (2013). Learning from Mistakes: Using Correction Code to Improve Student’s
Writing Skill in English Composition Class. Stamford Journal of English, 7, 62-86.

Retrieved from www.banglajol.info/index.php/SJE/article/view/14463

Ferris, D. R. (1995). Student reactions to teacher response in multiple-draft composition

classrooms. TESOL Quarterly, 29(1), 33-53. Retrieved from https://www.]jstor.org/
Ferris, D. R. (1997). The influence of teacher commentary on student revision. TESOL
Quarterly, 31, 315-339. Retrieved from https://www.jstor.org/stable/3588049
Hsieh, K. C. & Li, C. C. (2012). The Influence on the Performance of English Writing
through Providing Error Codes or Correct Forms. Science and humanities research. 1(1),

71-93. Retrieved from http://www.airitilibrary.com

James, C. (1939). Errors in language learning and use. Exploring error analysis. London,
England: Routledge.

Lee, I. (1997). ESL learners’ performance in error correction in writing: some implications for
teaching. System, 25 (4), 465-477

Long, M. (1977). Teacher feedback on learner error: Mapping cognitions. On TESOL, 77, 278-293.

Retrieved from https://www.sciencedirect.com

Mantello, M. (1997) A touch of-class! Error correction in the L2 classroom. The Canadian
Modern Language Review 54 (1), 127-131.

McKay, L. S. (2013). Direct or Indirect Feedback in Written Correction [Data File from CAPE
Alumni Internet Connection: English Teacher Talk]. Retrieved from

https://www.cape.edu/docs

217


http://etds.lib.tku.edu.tw/
https://escholarship.org/uc/item/2504d6w3#main
http://www.banglajol.info/index.php/SJE/article/view/14463
https://www.jstor.org/
https://www.jstor.org/stable/3588049
http://www.airitilibrary.com/
https://www.sciencedirect.com/
https://www.cape.edu/docs

Proceedings of CEBC 2019 e

Nakanishi, C. (2007). The Effects of Different Types of Feedback on Revision. The journal of Asia

TFL 4(4), 213-244. Retrieved from http://journal.asiatefl.org

Oshima, A. & Hogue, A. (1997). Introduction to Academic Writing Second Edition. Boston,
MA: Addison Wesley

Riddell, D. (2001). Teach yourself. Teaching English as a foreign language. London: Hodder
Headline.

Sommers, N. (1980). Revision strategies of student writers and inexperienced adult writers.
College Composition and Communication. 31(4), 378-388. Retrieved from

https://www.stor.org

Srichanyachon, N. (2012) An investigation of university EFL students’ attitudes toward peer
and teacher feedback, Educational Research and Reviews, 7(26), 558-562. Retrieved

from http://www.academicjournals.org/article/article1379689337 Srichanyachon.pdf

218


http://journal.asiatefl.org/
https://www.jstor.org/
http://www.academicjournals.org/article/article1379689337_Srichanyachon.pdf

Proceedings of CEBC 2019 e

PHAKAERT 5 420005 L EEFRE TR HAAE P HEH &
Proceedings of the 14™ ELT and Business Communication in the Changing World:
Challenges, Opportunities, and Directions (CEBC 2019)

w 7 A RRE P
g S B flRA
Bl o B OmE g
H A $ 1B HRIEAc
B W B HERFlIR
ESIN ® o BRE
FENR Y DB FRY

Boak 1413495 ¢ B FHE w F % L L1685
@ 3% 1 04-2332-3000 Ext.7363 & E : 04-2374-2355

A H o https://aecyut.cyut.edu.tw/

T F 2 4 aecyut@cyut.edu.tw

E B OB K YURBREEATREMEZEEIRTAR2E
¥ AR0T

S = 2019#97 47—

3 5. C-12

I S B N 978-986-5631-47-5

c B AT S 4007

ST =R T

All rights reserved. No part of this book may be reproduced or transmitted in any form
or by any means, electronic or mechanical, including photocopying, recording or by
any information storage retrieval system, without prior permission from Applied
English of Chaoyang University of Technology.

219


https://aecyut.cyut.edu.tw/
aecyut@cyut.edu.tw

